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HNPEANCJIOBHE

VYuaebHo-MeTonuueckoe nocodue «MHOCTpaHHBIA S3BIK B MPOGECCHOHATBHON JIEATETbHOCTH
Ui CTYIEHTOB, OOydaromuxcs B Marucrtparype. Pabora ¢ ayTeHTHYHBIM MaTepHajoM Ha
AHTJIMICKOM SI3BIKE TI0 TEOPHMHM M TPAKTHKE OPraHM3aldHM BOCIUTATEIFHOTO IIpolecca B
00pa3oBaTeNbHBIX ~ OpPraHM3alMsIX»  NpeIHa3HAYeHO Uil CTYJCHTOB  IEpPBOrO  Kypca
HEJIMHTBUCTUYECKUX CIEHUANbHOCTEH YypoBHS «Marucrparypa», HW3ydalOMIMX HWHOCTPAHHBINA
(anrnuiickmii) s3bik. [locoOue mpeaHa3Ha4YeHO JUIs TOBBIMICHHS YPOBHS BJIAJICHUS WHOCTPAHHBIM
SI3BIKOM, JJOCTHTHYTOTO Ha MHpEAbIIyHIeHd CTyrmeHH oOpa3oBaHuUs, Ul OBJIAJCHUS OCTATOYHBIM
YPOBHEM KOMMYHUKATHBHOW KOMIIETCHIIMH, HEOOXOIUMOTO ISl BBITYCKHUKOB MarucTparypsl, 4To
MO3BOJIUT UM pemarh NpoQecCHOHATbHO-KOMMYHUKATUBHBIE 3a/7a4yd. Takke MaHHOE mocodue
MOXET OBITh HCIOJB30BAHO JMJISi CAMOCTOSITENILHOTO H3YYEHHUS JIMLIAMH, YK€ BIaJCIONIMMU
MHOCTPAHHBIM (QHTJIMHUCKUM) SI3bIKOM, HO KOTOPBIM HEOOXOJMMO YCOBEPIICHCTBOBATh €ro IS
paboThl B PO eCCHOHAIBHON 00J1acTH.

JlanHOE€ TOCOOME COCTOMT M3 TPEX TEMATHYECKHX pa3deiioB, COAEP)KAaTEILHOro OJoKa
«Professional English» («IIpodeccrnonanbHblii aHTTHICKHIA»), Te KOKIABIHA pa3aesl COOTBETCTBYET
OIIPEICTICHHOMY acleKTy MNpo(EeCCHOHANBHONW MAEATENPHOCTH IMefarora JIOIIKOJIBHOTO WM
HayaJIbHOTO 00pa30BaHUsl, YUUTENSI CPETHEN U CTApILEH IIKOJIBI, ICHX0JIOTa, COLMAIBHOTO TIejarora,
CTEMANCTA B CHCTEME COLMAIBHBIX CITYXKO0, pa3OUTHIX HA JeBATh TeM. Kaxxias u3 Tem paccunrana
Ha OJHO ayJUTOPHOE 3aHATHE C TOCIEAYIOUIEH CaMOCTOSITEIbHOM pabOTOM B COOTBETCTBUH C
paboueii mporpaMMoOi TUCITUILIHHBI.

ConeprkaTenbHBI KOMIIOHEHT IPEICTABICH OOJIBIINM KOJMYECTBOM AayTEHTUYHBIX TEKCTOB,
3a7aHuil pasHoro ypoBHs cioxxHoctu (Intermediate — Advanced) u ocHoBamu TipodeccHOHATBHOM
KoMMyHHKaiuu. [TocoOue mocTpoeHo Ha MPUHIKIE B3aUMOCBS3aHHOTO OOYYEeHUS BHJAM PEUeBOU
NeSITeIbHOCTH Ha MNpo(ecCHOHAIBHO OpPHUEHTUPOBAHHOM MaTepualle, KOTOPBIH MO3BOJUT
MIPEIo/IaBaTeNIl0 OPUEHTUPOBATHCSI Ha OOIIMK YPOBEHb MOJATOTOBKM T'PYIMIbI, a TaKXKe Ha YPOBEHb
BJIaJICHHS] THOCTPAHHBIM SI36IKOM KOHKPETHOTO CTy/IeHTa YpoBHs «Maructparypay.

3amaHust B TIOCOOMM TPEAIONaraloT paboTy ¢ ayTeHTHYHBIM MaTepHaioM Ha aHTIHICKOM
A3bIKE IO TEOPHMM W TPAKTUKE OpraHu3alMM BOCIUTATEIBHOIO IIpolecca B 3apyOeKHBIX
00pa3oBaTeNbHBIX OPraHU3aALUAX.

YyeOHo-MeTonnueckoe nocooue «MHOCTpaHHBIN SA3bIK B PO(ECCUOHATBLHON EATEIbHOCTH
IUIE CTYJIEHTOB, OOydYaroImuxcs B Marucrtparype. Pabora ¢ ayTeHTHYHBIM MaTepwajoM Ha
aHIJIMACKOM SI3bIKE 110 TEOPUHM UM TPAKTUKE OpraHU3allMii BOCIUTATENBHOIO Ipolecca B
00pa3oBaTeNbHBIX OPraHU3alMAX» MOXKET OBITh MOJE3HO BCEM H3YYalOIIUM aHIIIMUCKUN S3bIK
CaMOCTOSITENTFHO, TeM, KOMY HEOOXOJMMO YCOBEPIIEHCTBOBaTh €ro Juisi paboTel B
npodeCCHOHATFHON  00acTH W BCEM  HMHTEPECYIOIIUMCS  COBPEMEHHBIMH  MPOOJIeMaMu

HpO(I)CCCI/IOHaHBHOFO ICUXOJIOTO-ICAArOrM4€CKOro U COualIbHOIT'O 06p3.30BaHI/IH.



PA3JIEJI 1. AHTJIMACKUI A3BIK JIJISI HAYYHOI'O OBIIEHUA

TEMA 1.1. CTWInCTHYeCKHE U TPAMMATHYECKHE 0COOEHHOCTH HAYYHOr0 CTHJIS Pevm.
Onpenenenne HaydHoro cruis. Crnenuduka HaydHOW pedr. Pa3HOBHUAHOCTH TEKCTOB HAYYHOTO
cruns. ['pammarndeckne 0COOEHHOCTH TEKCTOB HAYYHOTO CTHIIA. CTHIIMCTHYECKHE OCOOCHHOCTH
TEKCTOB HAYYHOT'O CTHIISL.

PaboTta HaJl FHOCTPAaHHBIM SI3BIKOM IO CBOEMY XapaKTEPy BO MHOTOM OTJIMYACTCSI OT pabOTHI
HaJ APYTUMU JUCHUIUTMHAMH. 3aHATHS 10 aHTJIMHCKOMY SI3BIKY MOTYT OBITh YCIICIIHBIMH TOJIBKO
IIPH TIOBCEAHEBHOM cucTeMaTHueckoil padore. CreayeT MOMHUTh, YTO 3HAYUTEIHHO 3P deKTHBHEES
3aHUMAThCS TIOHEMHOTY, HO K&Kl JI€Hb, Y€M HECKOJIbKO 4YacoB B JICHb, HO C OOJBIIMMH
MepephIBaMH.

[Ipu u3ydyeHun 0O0TO Marepwana IO aHTJIMACKOMY SI3BIKY BCErJa CIeAyeT IMOHSTh €ro,
pa3o0paThCs B CYTHU SIBIICHUS, a 3aTEM Y)K€ Uepe3 HEOJHOKPATHOE MPUMEHEHHE JIOBECTH JI0 CTaJUU
HaBbIKa. OCOOEHHO 3TO OTHOCHUTCS K U3yYEHHUIO TPAMMATHUKH.

YCBOUTh TpPaMMAaTHYECKOE MPABWIO — 3HAYUT IMOHATH €r0 OCOOCHHOCTH, 3HAYCHHE U
yrnotpebieHne Ha ypoBHE (HOPMBI M COICPKAHUSI, OCBOUTH €T0 B YIIOTPEOJICHUH Ha MPAKTUYSCKUX
pUMepax.

[Tone3Ho MPOBOIUTH CPaBHEHUS aHTIIUICKOTO SI3bIKA C PYCCKUM, OTMEUasi Kak CXOJICTBA, TaK U
pasnuuns. Takoe cpaBHEHUE IIOMOTAET JIYUIIe MOHSATh CTPOU SI3BIKOB.

Henb3s ocTaBisIiTh HE YCBOCHHBIMU HU OJHOTO TPAMMATHYECKOTO pa3jelia, MHade BO3HUKHYT
3aTpy/[HEHUS MPH U3YYEHHH W YCBOSHHH JalibHEWIero marepuaia. B ciiydyae HE0OXOAMMOCTH
CTYJICHTY PEKOMEHIyeTCs oOpamaTbCsi 3a IMHCbMEHHOW WM YCTHOW KOHCYJbTAallUEH K
MPEnoaBaTelto Kadeapsl.

Memoouueckue pazpabomku 3auamuti — pa3paboTaHHBIE MNPOdecCHOHATBLHO-3HAYNMBIC
TEKCTHl Ha AaHIJIMICKOM S3BIKE C YETKO C(HOPMYIHMPOBAHHON IENbI0, METOJAaMHU pPabOTHI,

COACPIKAHUCM 3aHATUA.

K pabome nao npogpeccuonanvrno opueHmuposanHvim meKcmam OmHOCAMCA:
1. u3yueHue camoi TeMbl HAy4YHOTO U TPO(HECCHOHATFHOTO COACPIKAHMUS,
2. uzydeHue npohecCuOHaTBLHON JTEKCUKHU IO MPEATI0KEHHOU TeMe;

3. cocTaBJieHHE KPAaTKOTo Mepeckasa mpodecCuoHaIbHO OPHEHTHPOBAHHOTO TEKCTA.

1.1.1. 3anumuTe OTBET HAa BOMPOC TPeMs MOAXOASAIIUM MO CMBICIAY CJI0BAMH B
HMEHHUTEJILHOM IaJeKe:

Uro Takoe (QYHKIMOHAIBHBIA CTUJIb PEUU JIMTEPATypHOTO $3bIKA, KOTOPOMY HPHUCYIL P
OCOOCHHOCTEH: TIpeIBapUTEIIbHOS OOJAYMBIBAaHHE BBICKA3bIBAHKS, MOHOJIOTHUSCKHN XapakTep,

CTPOTHil OTOOp S3BIKOBBIX CPEJICTB, TATOTEHUE K HOPMHpOBaHHOW peun? Kakoit 310 cTuib peun?




1.1.2. M3yunTe TeKeT npodeccHOHAIBLHOTO coaep:kanus «Scientists discover depression
molecule» u cocTaBbTe YCTHBINH KpaTKHii mepecKas:

Scientists say they have discovered the part of the brain that is responsible for us feeling
miserable, anxious and stressed. A UK-based medical research company called Heptares
Therapeutics said it has located the molecule related to depression. It is a protein found inside the
brain called CRF1. The company said the protein, “is important in regulating the body's response to
stress and is implicated in stress-related diseases such as depression and anxiety”. The team used one
of the world's most powerful x-ray machines in its research. Lead researcher Fiona Marshall said a
greater understanding of the CRF1 protein could lead to ground-breaking drugs to control depression.

Britain's National Health Service (NHS) warned anyone suffering from depression or related
illnesses not to get too excited about this research. It questioned whether a single molecule could
really lead to depression, and said the condition actually resulted from a complex interaction of
chemicals. An NHS statement expressed surprise at the way two of Britain's biggest newspapers have
built the story up — “The Daily Mail” and “The Sunday Times”. The latter reported that researchers
had found the “miserable molecule”, saying it was “the protein involved in all our feelings of stress,
anxiety and even depression”. The NHS said: “It's a great headline, but a hugely sweeping claim”.

Sources: Daily Mail / NHS.co.uk / Heptares.com

1.1.3. U3yuyute npodecCHOHAIbHYIO JIEKCHKY IO MNpeIJ0KeHHOo TeMe M moadepute
HOI{XO}IﬂmHﬁ OTBET Ha BOIIPOCHI:

1. What feelings does the molecule control?

a) heartache, anxiety and loss; b) pain, hurt and fear; ¢) loss, remorse and guilt; d) misery,
anxiety and stress.

2. What does the protein regulate?

a) brain signals; b) our response to stress; ¢) body temperature; d) our pulse.

3. What machine did the team use?

a) an MRI scanner; b) the K-CRF1 X2; c) a neurologitron; d) an x-ray machine

4. What could lead to better drugs?

a) greater funding; b) more volunteers; c) greater understanding; d) international cooperation.

5. What drugs did a researcher say could be coming?

a) ones that raise happiness levels; b) cheaper headache pills; ¢) ones with unknown side effects;
d) drugs to control depression.

6. What did Britain's National Health Service warn?

a) depression will rise; b) not to suffer from depression; ¢) not to get too excited; d) illnesses
are related.

7. What did the NHS say caused depression?

a) a mix of chemicals; b) daily life; c) genes; d) alcohol and drugs.

8. How did the NHS feel about newspaper reports?

a) shocked; b) saddened; c) surprised; d) stunned.

9. Which newspaper reported on the “miserable molecule”?



a) “The Brain Weekly”; b) “The Sunday Times”; c) “Neurology”; d) “The World Gazette”.
10. How did the NHS describe claims in newspaper headlines?
a) as “hugely sweeping”; b) as “not worthy of reading”; c) as “laughable”; d) as “scandalous”.

1.1.4. M3yunTe TekcT npodeccnoHaabHoro cogep:xkanus “Introducing Social Work. Core
Values of Social Work” mo wampapJjienuio nmoaroroBku «CounmuajbHasi padora B cHcTeMe
COMaAJbHBIX C.]'Iy)l(ﬁ»:

The question “what is social work?” is surprisingly difficult to answer. The work that social
workers do often goes unnoticed by members of the public. They often work out of sight, in families
and institutional care settings.

Definitions of social work change over time. Formerly, social work activities focused primarily
on solving the immediate problems of the indigent and did little to change the conditions that caused
those problems. More recently, however, a vast amount of new social research has made possible
analyses of the social and economic maladjustments of modern society, and the activities of social
workers have been coordinated in an effort to achieve the maximum possible benefit. Principles of
human rights and social justice are fundamental to social work.

Therefore, social work is a profession concerned with helping individuals, families, groups, and
communities to enhance their individual and collective well-being. However, it is also concerned with
broader social issues such as poverty, unemployment, and domestic violence.

Social workers promote social justice and social change with and on behalf of clients. Social
workers are sensitive to cultural and ethnic diversity and strive to end discrimination, oppression,
poverty, and other forms of social injustice.

1.1.5. Haiiaute cioBa (c10BOCOYEeTAHMS])) B TeKCTe NMPOGecCHOHAIBHOIO COAEpP:KAHUS
“Introducing Social Work. Core Values of Social Work” u BctaBbTe B Npe/IJi0:KeHHsI:

1. The work that social workers do often goes by members of
the public.

2. Definitions of social work over time.

3. Principles of rights and social justice are fundamental to
social work.

4. Social are sensitive to cultural and ethnic diversity.

1.1.6. M3yunTte Tekcr npodeccnonanabnoro cogep:xxkanus «Kindergarten children lack skill
in holding pencils due to iPads» nmo HanpaBJjieHHI0 MOATOTOBKH «/[0IIKOJIbHOE 00PA30BaAHUE:

A study shows that new technology is reducing children's ability to use a pencil or pen. The
study is from the National Health Service in the UK. Researchers said that nowadays, children spend
so much time swiping iPads or mobile phone screens that they cannot hold a pencil properly. Children
are not using pencils, so they now lack the muscle strength in their hands to be able to write properly.
Researcher Dr Sally Payne said: “Children are not coming into kindergarten with the hand strength



and [ability] they had 2 years ago. Children coming into kindergarten are being given a pencil but are
increasingly not able to hold it because they don’t have the fundamental movement skills™.

The researchers said technology is changing the physical way that children write, draw or make
things. Children are increasingly using technology to create. Dr Payne explained why. She said: "It's
easier to give a child an iPad than encourage them to do muscle-building play such as building blocks,
cutting and sticking, or pulling toys and ropes. Because of this, they're not developing the underlying
foundation skills they need to grip and hold a pencil." Some experts say technology may be causing
bigger problems. One expert said if a child isn't strong enough to hold a pencil, perhaps their whole
body is weak. She said it was better for children's physical development to climb trees than to watch

YouTube videos.
Sources: treehugger.com/theguardian.com/Schwellnus et al

1.1.7. N3yuyurte npodeccHOHAIbHYIO JIEKCUKY MO0 NpPeAJI0KeHHOH TeMe W moadepure
MOAXOASIIMA OTBET HA BONPOCHI:

1. Which organization carried out the study?

a) The World Writes; b) the Pencil Association; ¢) the National Health Service; d) a children's
charity.

2. What do children spend a lot of time swiping these days?

a) iPads; b) things from shops; c) table tops; d) keyboards.

3. What do children lack in their hands?

a) vitamin B12; b) energy; c) bones; d) muscle strength.

4. When did children have more ability in their hands?

a) 1786; b) 10 years ago; c) at 2:45pm; d) last week.

5. What are children given in kindergartens that they increasingly cannot use?

a) books; b) balls; c) pencils; d) calculators.

6. What are children using more of to create things?

a) pens; b) technology; c) clay; d) their brain.

7. What did a researcher say children aren't pulling these days?

a) teeth; b) other children's legs; c) their weight; d) toys and ropes.

8. What did some experts say technology is causing?

a) better education; b) bigger problems; ¢) poor eyesight; d) progress.

9. What could be weak because of an inability to hold a pencil?

a) a child's whole body; b) brain power; c) willpower; d) a child's left knee.

10. What did the article say was better for children's development?

a) family life; b) museums; c) chocolate; d) climbing trees.



1.1.8. HM3yumte rpammaTruyeckyr cnpaBxky mno TeMme Infinitive u ycranoBute

COOTBETCTBHA CJIy4aeB YNOTPeOdIeHUsI KOHCTPYKLIMHU U PUMeEPOB.

The to — infinitive ynorpetusercs:

1. mocie too

a. He advised me to apply for the job

2. 1oce onpe/eNeHHbIX riaronios (advise, agree,
appear, decide, expect, hope, manage, offer,
promise, refuse, seem, want, afford, pretend, etc.)

b. I want to know why you've agreed to
leave

3. mocie Takux rI1aroJos, kak know, decide, ask,
learn, remember, etc., koraa 3a HUMU ClieayeT
BonpocutensHoe cioBo (Who, what, where, how,
etc.)

c. She's too shy to talk to the manager

4. xoraa mocie “Why” ctouT moexariee + riaaro,

HE MHOUHUTHB

d. I would like to learn a foreign language

5. MOCJIe TaKUX MpUjIaraTelbHbIX, KaK nice, sorry,
glad, happy, willing, afraid, ashamed, etc.

e. She went to the bank to get some
money

6. mocite enough

f. I can't decide where to go

7. mocine it + be (am / is / are, was / were) +
npuiaratenbHoe (+ of + cymecrBurensHoe /

MECTOMMEHNE)

g. He is glad to be back

8. mocire would like/would love/would prefer

(4TOOBI BBIPA3UTh 0COO0E MPEMTOYTCHNUE)

h. It was nice of him to help

9. mocne only, 4To0OBI BBIpa3UTh

HEYJIOBIICTBOPUTEIIbHBIA PE3YNIbTAT

i. He rushed to the back door only to
discover that it was locked

10. yTOOBI BBIpa3uTh HAMEPEHUE (3aueM, JUIs Yero, ¢

KaKumM HaMepeHI/IeM)

j. We've got enough money to buy a new
car

1.1.9. IlepeaenaiiTe npeasio:KeHUsI B KOCBEHHYIO peub:
1. “Have you had your hair cut?”” he asked Jessie.

He asked Jessie if she

2. “I’m bored”. Peter said.
Peter complained that he

3. “Open the window ”, he said.

He told me to

4. Jack said, “Don’t touch the wire!”
Jack told me not to

5. “Are you leaving now?” Sam said.
Sam asked if |

6. “What time is it?”” Bob asked.
Bob asked what time




TEMA 1.2. IllpyHuMnbl cOCTaBJIeHUs aHHOTAIMU. Buael anHoTtanwmii. [lnan cocraBnenus
AHHOTAITMU HAyYHOMH/TIPOPECCHOHAIBHO-OPUEHTUPOBAHHONW CTAaThbU Ha AHTJIMMCKOM W PYCCKOM
SI3bIKAX.

Annomayus — 3TO KOPOTKasi, C)Karasi, XapaKTepUCTHKa CTaTbH, € CBOcoOpa3Hoe pe3tome. B
Hel B 00OOIIEHHOM BHJIE PAcCKpbIBae€TCs TEeMAaTHKa MyONMKAlUu Oe3 MOJHOrO PACKPBITHS ee
coliep>kaHusl. AHHOTalMsl JaeT OTBET Ha BOMPOC, O YE€M TOBOPUTCS B MEPBUYHOM HCTOYHHKE
uHpOpMaLuu.

AxmyanbHocms CTaTbU paccMaTpUBaeTCsl B IMEPBYIO ouepedb. [lens — JaTh 4YUTATEIIO
MIPUMEpPHOE TMPEACTABIEHUE O COJCPKAHUM CTaTbU, pPa3BUBATh HABBIKK CaMOCTOSTEIBHOIO
AQHAJIUTUYECKOTO MBIIIJICHUS ¥ MUCbMEHHOTO U3JI0KEHUSI COOCTBEHHBIX MBICIICH.

Ilpuknaonaa  sHauumocmv  pabomel W APUHYUNBL  IKCNEPUMEHMANbHOU  4acmu
paccMaTpuBalOTCS B aHHOTAIMH TIEPE]l TEM, KaK O3BYUUTH 6b1800bl HAYYHOU/TIPOPECCHOHATHHO-
OpPUEHTUPOBAHHOW CTaThbH HA AHTJIMHCKOM M PYCCKOM SI3BIKAX.

AHHOMAYUR 00NIHCHA COOEPIHCAMD:

— YETKOE M3JI0’)KEHHUE CYTH MOCTABJICHHOW MTPOOJIEMBI,

— BKJIIOYATh CaMOCTOSITEILHO TPOBEICHHBIA aHAU3 ATOM MPOOJIEMBI C HMCIOJb30BAaHUEM
KOHIEMIUI 1 aHATUTUYECKOTO MHCTPYMEHTApHsl, PACCMAaTPUBAEMOT0 B paMKax H3y4aeMOi TEMBI,

— BBIBO/IbI, 0000MIAIOIINE aBTOPCKYIO MO3UIIUIO IO MOCTABJICHHO mpobieme.

OObeM aHHOTAIIMY Ha AHIHHCKOM J0JKeH ObITh 0T 500-2000 meyaTHBIX 3HAKOB.

Cocmas annomayuu.

1. BBojgHas yacTh — OMONIHOrpaPUIECKOE OIUCAHHME.

2. OcHOBHas 4acTb — MEePEUYCHb 3aTPOHYTHIX B MyOIHUKAIIHU TPOOIIEM.

3. 3akIouuTeNbHAS YacTh — KpaTKas XapaKTEPHUCTUKA U OIEHKA, a TAK)KE KOMY aJIpecyeTcs
JaHHas TyOJIUKAaITHsI.

Jl11s cocTaBneHus: aHHOTAIIUU MPOYUTANTE CTAThIO LIEJTHUKOM, BBIIETUTE T€ (hpa3bl UIN
MIpeJIOKEHUs], KOTOpbIe Hanboee 4YeTKO 0TOOpakaroT OCHOBHOM MOChLUT IyOuKanuu. [lanee
HEO0OXOMMO CTPYIIUPOBATH BBIJCICHHBIC TTPEAJIOKEHUS IO OTJAEIBHBIM pa3jiesiaM U OpOPMHUTH
aHHOTaIuio. B 3aBepiiennn nepeopMynupyiTe COCTaBICHHBIN TEKCT 00Jiee CKATO U JTAKOHUYHO C

COXpaHCHHUEM CMbICJIA.

Knuwe ons anunomayuii na anenutickom sizvixe.

As the title implies the article describes ... It is shown that...The paper looks at recent research
The paper is concerned with... dealing with...

It is known that... The main idea of the article is...

It should be noted about... It gives a detailed analysis of...

The fact that ... is stressed. It draws our attention to...

It is spoken in detail about... It is stressed that...

It is reported that ... The article is of great help to ...

Much attention is given to... The article is of interest to ...
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1.2.1. 3anumMTe OTBET HA BONMPOC OJITHUM CJI0BOM B HMEHHUTEJIbHOM NaJiexe:
Uro Takoe KOpOTKasl, cxkaras, XapaKTepUCTHKa CTaThd, €€ CBOEOOpa3HOE pe3iome, I/ B

0000I1IEHHOM BHUJIE PACKPBHIBACTCS TEMATHKA ITyOJIUKAIIMK 0€3 TIOJTHOTO PACKPHITHS €€ COAEpP KaHus ?

1.2.2. [1nan cocTaBjieHHsI AHHOTAUMU NMPOdecCHOHATBLHO-OPUEHTHPOBAHHOM CTATHH HAa
AHTJIMIICKOM M PYCCKOM SI3BIKAaX TpeOyeT BHINOJTHEHHS ONpeaeSeHHOI MOC/Ie10BaATEeILHOCTH
AefCTBUI. YCTAHOBUTE 3Ty MOCJIEA0BATEILHOCTD:

1. nens;

. IPUHIIMIIBI SKCTIEPUMEHTAIILHOM YacTH;
. BBIZICJICHUC aKTyaJIbHOCTI/I;

. BBIBOJI,

[ I~ GO B \S)

. IPUKJIaIHAsl 3HAYUMOCTh PaOOTHI.
3anummMTe COOTBETCTBYHWIIYIO MOCAEA0BATEJbHOCTH, HU(P cjieBa HA npaBo (—) uyepe3

3anatyo BE3 npo6enos. Hanmpumep: 1,2,3,4,5.

1.2.3. BbiOepure eaquHCTBeHHbIH BepHbIi oTBeT Ha Bompoc: Uro HE otHocures k
NpaBWJaM HANIMCAHUA AHHOTAIMH B AHIJIHICKOM sI3bIKe?

1. yeTkoe U3JI0KEHUE CYTH IMOCTABIEHHON MPOOJIEMBI;

2. BKJIIOYATh CaMOCTOSITEIIBHO MPOBEIEHHBIN aHAJIM3 3TOW MPOOJIEMBI C HCIOJb30BAaHUEM
KOHIEMIUI 1 aHATUTUYECKOTO MHCTPYMEHTAapHUs, PACCMaTPUBAEMOI0 B paMKaxX M3y4yaeMOn TEMBI;

3. KOJIUYECTBO 3alAThIX U TOYEK B aHHOTALIMU JOJHKHO cocTaBiaaTh oT 500 1o 2000 cuMBOJIOB;

4. BBIBOJIbI, 0000IIAIOIIHE aBTOPCKYIO MO3UIIUIO IO MTOCTABJIEHHON TTpoOIeMe.

1.2.4. TInan cocTaB/eHUs] AHHOTALMM HAYYHOH CTATbM HA AHIJIMIICKOM H PYCCKOM
sI3bIKaX TpeOyeT BBINOJHEHHUSI OINpeleseHHON IMOC/JIeI0BATEeJbHOCTH 1eiiCTBUM. Y CTaHOBHUTE
3Ty MOCJ1e10BATeIbHOCTh:

1. crpynnupoBaTh BBIJCJIICHHBIE IPEASIOKEHUS IO OTAEIbHBIM pa3/ieliam,;

2. IPOYUTATh CTAThIO LIEJIUKOM,

3. 0hopMUTH aHHOTAIHIO;

4. nepedopMynMpoBaTh COCTABIEHHBIM TEKCT 0OJee C)KATO M JJAKOHUYHO C COXPaHEHUEM
CMBICIIA,;

5. BbIIENUTH T€ (hpa3bl WIK NMPEATIOKEHUS, KOTOpble HanboJiee 4YeTKO 0TOOpaXKaroT OCHOBHOM
MOCBHUT ITYOJIUKAIIH.

3anuuuTe COOTBETCTBYIOLIYIO MOCJIEI0BATEJIbHOCTh HM(P cjeBa Ha mpaBo (—) 4yepe3

3ansaTyo BE3 npo6enos. Hanmpumep: 1,2,3,4,5.
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1.2.5. M3yunte Tekcr npodeccuonaabHoro coxep:kanusi “Bullied Kids at higher risk of
mental health problems” u cocraBbTe aHHOTALMIO HA AHTJIHICKOM, HCIIOJIb3Y$ KJIHMIIIE:

A new study says that children who are bullied by other kids could have mental health problems
when they are adults. The study found that bullied children are more likely to suffer from depression
and anxiety in adulthood than children who suffered child abuse. Researchers found that the children
who experienced only bullying were 1.6 times more likely than those who experienced only child
abuse to have mental health problems or to have tried to harm themselves. Researcher Dr Dieter
Wolke said society often thinks bullying is a normal part of childhood. He said: “Being bullied is not
a harmless rite of passage or an inevitable part of growing up; it has serious long-term consequences”.

Bullying is a big problem around the world. In Britain, about 16,000 children stay at home and
do not go to school because they are often bullied. Their exam results suffer and so do their chances
of going to university or getting good jobs. Bullied children may also suffer from other problems.
They can have serious illnesses, an inability to focus on one thing for a long time, poor social skills,
and have trouble holding down a job or staying in a relationship. Catherine Bradshaw, an expert on
youth violence, said parents and schools needed to do more about recognising and preventing
bullying. She said parents needed to teach their children how to communicate well with other
children.

Sources: livescience.com / medicaldaily.com / healthline.com

1.2.6. IloBTopuTe TekcT mpodeccuoHalbLHOr0 coaep:xkanusi “Introducing Social Work.
Core Values of Social Work” mo nanpasjienuio noaroropku «ConuajibHasi padora B cucTeMe
COLMAJIBHBIX CJIY:K0» U3 ynpaxHeHus 1.1.4. u 3aKOHYNTE NPENJIOKEHUS CJIOBAMU U3 TEKCTA:
The question “what is social work?” is surprisingly
Definitions of social work change over
The mission of the social work profession is rooted in a

El A

These core values are the foundation of social work’s unique purpose and

1.2.7. M3yunte TekcT mpodeccHoHANBLHOr0 coxep:xanus “Pre-school teachers cyber-
bullied by parents and their friends” mno Hanpasyienui0 noaroToBKH «JlomKkoabHOE
06pa3OBaHue» H COCTABbTEC AHHOTAIIMIO HA aHFJIHﬁCKOM, HCII0JIB3YA KJIIMIIE:

The children's parents are posting abusive and damaging comments about the teachers of their
children on social networking websites such as Facebook and Twitter, according to new research.
Even worse, some of the children's parents friends are adding their comments to what constitutes a
serious escalation in the cyber-bullying of kindergarten educators. The British teaching union
NASUWT conducted a survey of more than 7,500 kindergarten teachers. It found that almost half of
teachers had reported abuse to the kindergarten, police or the website on which the insults were
posted. Other figures show that more than 20 per cent of teachers felt they had been cyber-bullied in
the past year. Three per cent of the comments were from grandparents.
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The survey revealed that 64% of the comments were made by children's parents, 27% by
parents' friends and relatives, and the rest a mix of both. Many of the comments related to kindergarten
teachers’ appearance, competence, and sexuality. Chris Keates, NASUWT general secretary, said: “It
is clear that steps need to be taken to protect kindergarten and pre-school teachers from the abuse of
social media by parents, grandparents and their friends”. She added: “Teachers are often devastated
by the vile nature of the abuse they are suffering. Some have lost their confidence to teach once they
see foul and personal remarks made by children’s parents in their classes and have left the profession”.

Many kindergarten teachers are afraid to report the abuse. They think it would lead to more trouble.
Sources: Telegraph / SKY / TES.co.uk

1.2.8. IIpouuTaiiTe npea0oKeHue U BbiOepuTe 0OMH NPABUIbHBIN OTBeET:

1. The teacher made me (to stay / stay / staying / having stayed) behind after school.

2. “Pauline always sits by herself”. “Yes, she is too shy (to talk / talking / talk / to have talked)
to anyone”.

3. “Would you like to watch the film with me”? “No thanks. I’d rather (read / reading / to
read / not to read) my book”.

1.2.9. IlepeaenaiiTe npeaJioxeHus B KOCBEHHYIO pedb:
1. “Areyou leaving now”? Pam said.

Pam asked if | :

2. “Have you had your hair cut?” he asked Diana.

He asked Diana if she

3. “I'm bored”. Howard said.

Howard complained that he
4. “Open the window ", she said.
She told me to

5. “What time is it ”? Nataly asked.
Nataly asked what time
6. Rob said, “Don’t touch the wire!
Rob told me not to

TEMA 1.3. CocraBjienne Te3ucOB JeKUMu/aokaana. Buasr te3ncoB. CTpykTypa TE3UCOB
nexuuu/noknana. TpeboBaHust K 0pOPMIICHHIO TE3UCOB Ha AHTJIHICKOM SI3BIKE.

Te3ucvl — 5TO OCHOBHBIE TIOJIOKEHUS JTOKIIAAa/IEKIINH, KPaTKO COPMYITUPOBAHHEIE C LIETBIO
JAKOHUYHO TepeAaTh CoAep)KaHHWe TEKCTa, paccKas3aTh O IeNsiX, 3ajJadax, MeToJax, pe3ysbTaTax
OTMCHIBAEMOT0 MCCIIEIOBAHUS U CHENAaHHBIX aBTOPOM BbIBojax. llocie 3HaKoMCTBa C Te3ucamu
YUTATeNh JIOJDKEH TIOHATH CYTh MPEICTaBIsieMOl paboThl, €€ HOBU3HY U aKTYaIbHOCTb.

Jlyis cocTaBieHHs] TE€3MCOB JIEKIUNA HEOOXOAMMO HM3Y4YHTh COJIEpKaHHWE MaTepHuala, pa3ouTh

TEKCT Ha CMBICIOBBIC 6J'IOKI/I, OIpEeACINTb TJIABHYIO MBICIIb K&)K)IO?I 49aCTH, OCMBICIUTL CYTb
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BbIIEJICHHOTO, CHOPMYIHpPOBaTh CBOMMHM CJIOBAMHM WM HAaWTH HOAXOAIIYI0 (HOPMYIHPOBKY B
TEKCTE.

Cmpyxkmypa me3ucoa.

JIroObIe TE3UCHI MUIITYTCS 110 CTAaHAAPTHOMY IAOJIOHY:

Tema (nazsanue). IIpocToe u TakOHUYHOE TIPEIOKEHHE, IIepelatolee CyTh Jokiaaaa. OHo He
JOJKHO 3aHUMATh OO0JIbIE ABYX CTPOK.

Bemynnenue. Conepxut nuHpopManuio 00 aKTyalbHOCTH M HOBU3HE. ABTOPY HEOOXOIMMO
OTBETUTH HA JIBAa OCHOBHBIX Bompoca: «O uem Oyner nokiaaa?» u «3auHTEpPECYeT JIM CKa3aHHOE
ciymaresnaei uiam ynratenei?». Hukakux JUIIHUX cBeleHUH ObITh HE TOJIKHO.

OcHosHoti mexcm. ITa 4aCTh BKIIFOYAET IPUMEPBI U 10KA3aTEIbCTBA BbIABUHYTBIX TEOPUN WIIH
MIOCBSIIIAETCS PACKPBITUIO CYIIIHOCTHU MPOAEIaHHON PaOOTHI.

3aknrouenue. ITloppiToxkuBaeT coobmeHne. B ¢uHame MOXHO eme pa3 axkIeHTUPOBAThH
BHHUMaHHE Ha HOBU3HE U YHUKAJIIBHOCTH IIPOAEIaHHON pabOThl, HAMETUTH EPCIIEKTUBBI JaTbHEHIITIX
HUCCIICJOBaHUI.

Chnucox ucnonb308anHoOU IUMEPAMYpPbl.

1.3.1. 3anumure OTBET HA BONPOC OJHHUM CJOBOM B HMEHHUTEJIbHOM Iajeske, BO

MHOKECTBEHHOM YHCJIE:

Uro Takoe OCHOBHBIC IOJIOKEHHS JOKIAIa/IEKINU, KPaTKo C(HOPMYIHPOBAHHBIE C IIEIBIO
JAKOHUYHO TepeaaTh CoAep)KaHHe TEKCTa, paccKa3aTh O IIeNAX, 3aJayaxX, METoJaX, pe3yibTaTax

OIIMUCBIBACMOI'0 UCCIICAOBAHUA U CACITIAHHBIX aBTOPOM BLIBOILaX?

1.3.2. BbiOepute Tpu npeaioKeHHs, OTBeUYalOl[de HA BONPOC: YTO HEOOXOAUMO JIst
COCTABJICHUS TE3MCOB JeKIUii?

1. u3yuuTh  coiepkaHue  MaTepuara M pa3dUTh  TEKCT  HAa  CMBICIIOBBIC
0JI0KH,

2. ONpeAeNHTb IIIAaBHYIO MBICITb Ka)KI0H YacTH;

4. W3NOXUTH B OJHOU Mepe WH(OPMAIIHIO TPU COCTABJICHUH;

5. B34Tb HH(OPMALIUIO U3 HEOPUITUATBHBIX HCTOYHUKOB,;

6. OCMBICIUTH CYTh BBLICICHHOTO, CQOPMYJIMPOBAaTH CBOMMH CIIOBAMH WM HAWTH

MOAXOIAUTYI0 (POPMYITHPOBKY B TEKCTE.
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1.3.3. K kaxmoili mo3uUMH CTPYKTYPbl Te3HCOB MOAOEpUTE COOTBETCTBYIOLILYIO

pacuiuppoBKY CTPYKTYPbI:

CtpykTypa
PacimdpoBka cTpyKTypbl
TE3UCOB
Conepxut nH(pOpMAIHIO 00 aKTyaJIbHOCTH U HOBU3HE. ABTOpPY
L Tema A HE00XO0IMMO OTBETHUThH Ha JBa OCHOBHBIX Bompoca: «O uem Oyzaer
(Ha3BaHME) JIOKJIa1?» U «3auHTEPECYET JIU CKa3aHHOE CIyIIATeNed UM YATATEIICH?».

Hukakux MTUIIHUX CBEACHUM OBITh HE JOJDKHO.

[ToxprToxuBaeT coobmieHre. MOKHO ellie pa3 aKIIeHTUPOBATh BHUMAaHUE
2 | Bcrynienne | b | Ha HOBU3HE M YHUKaJIbHOCTH MpOETaHHON pabOThl, HAMETUTH

MEPCICKTUBEI ,I[aJ'IBHefII.HPIX HCCHCEOB&HHﬁ.

OcHoBHO [TpocToe n makoHUYHOE MPEATIOKEHHUE, TIepeIatolee CyTh Jokiana. OHo

TCKCT HEC JOJI?)KHO 3aHHMMAaThb OoJIbIIIe ABYX CTPOK.

3Ta qaCcTh BKJIKOYACT HpI/IMepI)I 1 JO0Kas3arcIbCTBaA BI)II[BI/IHyTI)IX TGOPI/Iﬁ
4 | 3axmrouenne | I

HJIU MMOCBAIIACTCA PACKPBITUIO CYIIIHOCTH nponenaHHoﬁ pa6OTBI.

1.3.4. U3yunte TeKcT mpodeccCHOHAILHOTO coxepxkanusi “Teachers cyber-bullied by
students and parents” u cocTaBbTe Te3MChI N0 CTAHJAAPTHOMY IIA0JIOHY (TeMa, BCTYIIEHHE,
OCHOBHOM TEKCT, 3aKJII0YeHHe, CIUCOK HCIO0JIb30BAHHON JIUTEPaTyphl):

Children as young as seven are posting abusive and damaging comments about their teachers
on social networking websites such as Facebook and Twitter, according to new research. Even worse,
some of the children's parents are adding their comments to what constitutes a serious escalation in
the cyber-bullying of educators. The British teaching union NASUWT conducted a survey of more
than 7,500 teachers. It found that almost half of teachers had reported abuse to the school, police or
the website on which the insults were posted. Other figures show that more than 20 per cent of
teachers felt they had been cyber-bullied in the past year. Three per cent of the comments were from
under-elevens.

The survey revealed that 64% of the comments were made by pupils, 27% by parents, and the
rest a mix of both. Many of the comments related to teachers’ appearance, competence, and sexuality.
Chris Keates, NASUWT general secretary, said: “It is clear that steps need to be taken to protect
teachers from the abuse of social media by pupils and parents”. She added: “Teachers are often
devastated by the vile nature of the abuse they are suffering. Some have lost their confidence to teach
once they see foul and personal remarks made by pupils in their classes and have left the profession”.

Many teachers are afraid to report the abuse. They think it would lead to more trouble.
Sources: Telegraph / SKY / TES.co.uk

1.3.5. IoBTOpHUTE TeKCT mpodeccuoHanIbHOro coaep:xkanusa “Introducing Social Work.
Core Values of Social Work” no nanpasJienuio noaroroBku «CounajibHasi pa6ora B cucreme

COMAJIBHBIX CJOYyk0» u3 ynpaxkHenuss 1.1.4. U cooTHecure cJiOBa (CJIOBOCOYETAHMA) C
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nepeBogoM. K ka:knoil mo3uuuu, JaHHOH B JIEBOM CTO0JI0Ie, MOA0epUTEe COOTBETCTBYIOLILYIO

MO3ULMIO U3 MPABOro CTOJIONA:

1. marginalised a. U30JIMPOBAaHHBIN, 000COOICHHBII

2. cultural and ethnic diversity b. nomaninee HacuiHe

3. domestic violence C. TIpaBa 4YeJIOBEKa U COIMaJIbHAsl CIIPABEIIIUBOCTD
4. human rights and social justice d. KyJIbTYpHBIE U STHUYECKHE PA3IUUHS

1.3.6. U3yuure TekcT mpodeccHoHaJbLHOIO coaep:kanusi “France bans smartphones in
kindergartens” mo HanpaBjeHHI0 MOATOTOBKH «J/l0IIKOJbHOE 00pa3oBaHMe» H COCTABbLTE
Te3UChI N0 CTAHAAPTHOMY IA0JIOHY (TeMa, BCTYIJIEHHE, 0CHOBHOM TEKCT, 3aK/JII04YeHH e, CTUCOK
HCII0JIb30BAHHOM JIMTEPATYPHI):

France has voted to ban smartphones and personal tablets from kindergartens. Lawmakers voted
overwhelmingly by 62-1 on Monday to prohibit children aged between 3 and 6 from even bringing
their devices to kindergarten. The ban is part of a campaign to reduce addiction to electronics. It
fulfills a campaign promise made by French President Emmanuel Macron in 2017. French Minister
of National Education Jean-Michel Blanquer also campaigned for the ban saying devices were
harmful to children's development. He called mobile devices a public health crisis and said the law
protects children from the “phenomenon of screen addiction and the phenomenon of bad mobile
phone use”.

The new ban extends a previous law made in 2010 that meant children could not use their
devices in lessons. There are exceptions to the ban for children with disabilities and for using devices
in the classroom for extra-curricular activities. Many lawmakers do not believe the ban is enough to
bring about change. They believe the ban is little more than a publicity stunt. Application of the ban
to children aged 7 and older will depend on the policy of individual schools. Experts have found that
the increased use of mobile devices causes cyber-addiction, sleep disruption and bullying. Opponents
of the ban say it is a backward step and will not lead to an increase in learning.

Sources: medicalnewstoday.com / psychcentral.com / telegraph.co.uk

1.3.7. U3yuute rpaMMaTHdecKyl cnpaBky mno teme Infinitive um BbIOepute oauH
NpPaBUJILHBIN OTBET:

JlercTBUTENbHBIN 3aJ10T:

— Present Infinitive: oTHOocUTCS K HACTOSAIEMY HJIH OyIylIeMy.

She wants (to talk / to be talking / to have talked / to have been talking) to him now. (racrosiee)

Sandra wants (to move / to be moving / to have moved / to have been moving) to a new house
next year. (Oymayiee)

— Present Continuous Infinitive — (to) be + Ving: onuceiBaet neiicTBrE, KOTOPOE MPOUCXOTUT
ceryac, B MOMEHT peyH.

He is believed (to hide / to be hiding / to have hid / to have been hiding) somewhere in the
mountains.
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— Perfect Infinitive — (to) have + V3/ed: omuceiBaeT MpoILIOe U MOKa3bIBACT, UYTO ACHCTBHE
nHpuHUTHBA Tpon3onuio [IOCJIE neicTBus CMBICIOBOTO I1aroia.

She claims (to meet / to be meeting / to have met / to have been meeting) Richard Gere.
(Cuauana ona Bctperuna Richard Gere, 3aTem oHa 00BSIBHIIA O BCTPEUE C HUM)

— Perfect Continuous Infinitive — (to) have + been + Ving: orHocuTcs K MPOILTOMY U yKa3bIBaeT
Ha JUTUTENBHOCTh ACHCTBUSA MHGUHUTHBA, KoTOopoe mpousomuio [TOCJIE nelicTBHS CMBICIOBOTO
riaroJja.

She is tired. She claims (to work / to be working / to have worked / to have been working) hard
lately. (MbI yka3biBaeM Ha [UIMTEIBHOE €€ ICHCTBUE MOCITE).

CrpanarenbHbIi 3a710T

— Present Infinitive: (to) be + VV3/ed

He hopes (to be given / to have been given) a pay rise soon.

— Perfect Infinitive: (to) have been + V3/ed

He is said (to be injured / to have been injured) in an accident.

1.2.9. lepenenaiiTe npeaokKeHUs1 B KOCBEHHYIO pedb:
1. “Have you had your hair cut?”” he asked Felicity.

He asked Felicity if she
2. “I'm hungry”. he said.
He complained that he
3. “What date is it?” Iris asked.

Iris asked what date

4. “Are you sleeping now?” Jesse said.
Jesse asked if |

5. Jasper said, “Don’t touch the wire!”
Jasper told me not to
6. “Open the door”, Luna said.
Luna told me to
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PA3JEJI 2. OCOBEHHOCTHU PABOTHI C HAYYHBIMHU
N IMMPOPECCHOHAJIBHO-OPUEHTUPOBAHHBIMU TEKCTAMUA

TEMA 2.1. IlpueMbl M TeXHHKa padoThl ¢ TEKCTAMH HAYYHOI0 U NMPO(ecCHOHAIBHOIO
co/lep KaHUsl HA HHOCTPAHHOM fI3bIKe. DTarnbl paboThl ¢ TEKCTaMH. AJITOPUTM pabOThI ¢ TEKCTOM
Ui nepeBoaa. Ha yem crout akineHTHpoBaTh BHUMaHue. Kak paborath ¢ (pa3eorsorunyeckumu
000pOTaM¥ MPU MEPEBOJIC TEKCTA C AHTIMUCKOTO HA PYCCKUH SI3BIK.

B pabore Hax mpodeccHOHATFHO OPHEHTUPOBAHHBIMH TEKCTAMH, MPHUCTYIas K MEPEBOIY
TeKCTa, He0OOXOIMMO ITPOYECTh BECh TEKCT MM ab3all, 4ToObl ySICHUTH ce0e olliee colep:kaHre Ha
OCHOBaHUU 3HAKOMBIX CJIOB, CIIOB-WHTEPHALIMOHAIN3MOB, PUCYHKOB U T. II. C LIETBIO ONpeAeICHUs
OCHOBHOH TeMbl/UieH. B HEKOTOPBIX CIIOBaX MOTYT OKa3aThCs 3HAKOMBIE YaCTH CJIOBA, IO KOTOPHIM
MOKHO JI0rajarbCcsi O 3HAY€HUM HOBOro (OZHOKOPHEBOro) cijioBa (IpU YCIOBUM 3HAHUSA
CIIOBOOOpa3yroIuX 3j1eMeHToB). Hampumep, 3Hast, 4To SENSe — yyecmeo, cmvici, a cybouxc -less
Bcerja 00O03HAYaeT OTCYTCTBHE KAKOro-JIMOO KadecTBa, MOYKHO CHeNaTh BbIBOA, 4To Senseless
SBJIAETCS NPUJIAraTeIbHbIM U MOXET IEPEBOAMUTHCS KaK 0OecCMblCleHHbll, 6ecyy8CmeeHHblll.
HeobOxomuMo H3y4uTh caMy TeMy HAyIHOTO U TPO(ECCHOHATIBLHOTO COICPIKAHMUS.

Henb3s 6path B cioBape nepBoe MomnaBIIeecs 3Ha4eHre ¢aoBa. boIbIIMHCTBO CIIOB B CIOBape
MMeeT He OJIHO, 8 HECKOJIbKO 3HadeHwuii. [loaToMy cienyet BEIOMpaTh TOJIBKO CIOBO, HANOOIee TOYHO
MOJIXOASIIEE IO CMBICITY TEKCTa, H3yYUTh NPOPECCHOHATBHYIO JIEKCUKY T10 MPEITI0KECHHON TEME.

Hukorna He crnenyer nepeBOIUTh ClIOBa B NpeasiokeHuu nonpsia. IlepeBon mpenioxeHus
HY>KHO HAa4MHATH JIUIIb [OCIIe TOTO, KaK BBl pa300painch B MOCTPOSHUH MpenaoxeHus. s atoro
cleayeT MpUOerHyTh K JIGKCUKO-TpaMMaTH4YeCKOMYy aHalu3y. B mepByro ouepens HE0OX0IUMO 1O
(dbopManbHBIM MTPU3HAKAM OTIPEICIHUTD CTPYKTYPY HPEIIOKEHHS, HAUTH TOJIeKaIIee U CKa3yeMoe.
[lepeBon TeKCcTa M aHANM3 MPENJIOKECHUN HEPA3PBIBHO CBS3aHBI M HEOTJEIUMBL. DTO JIBE CTOPOHBI
OJTHOT'O TIpoliecca.

HeoOxomuMo Takke oOpaTuTh BHUMaHUE, €CTh JIM B TPEUIOKEHUH YCTONYHBBIE
CIIOBOCOYETAHMSI, MHOTO3HAUHBIE CJIOBA U T. 1. OHU MOTYT MIPEACTABIATH ONPEAEIECHHYIO TPYJHOCTb,
MOCKOJIBKY OOBIYHO SIBJISTFOTCS MCKITFOUEHUSIMH W3 MpaBuil. PekoMeHyercs: 3aoMUHaTh Hanboiee
94acTO BCTPEYAIOIINECS CIy4ad YCTOMUMBBHIX CIOBOCOYETAHMM M YUUThCS aHAIM3HPOBATh (PYHKIIUU
CJIOB.

[locne Toro kak caeinaH «4EepHOBOM» MEPEBOJ TEKCTa, HYXKHO YCTPAHWUTh IOTIPEIIHOCTH
MepeBoJia: HapylleHHe HOPM PYCCKOro s3blKa, HEyJayHbIH MOPSAJOK CJIOB, CTUJIMCTHUYECKHE
HE/IO0YeThl, TO €CTh CJAeJaTh JIMTEPaTypHbII MEepeBOJ M COCTaBUTh KpaTKHil Tmepeckas
npodeccnoHanTbHO OPUEHTUPOBAHHOTO TeKcTa. CTOUT aKIIEHTUPOBATh BHUMAHUE Ha MCIIOIh30BaAHUH
MIPOCTHIX MPEUIOKEHUH Ha aHTIMICKOM SI3BIKE, YTO OBUIO OBl ONTHMAJIBHBIM IPH TIEpecKa3e TaKOTro
TEKCTa.

Aneopumm pabomul ¢ mexcmom 0jisi nepesooa.

1. mpouecTh Bech TEKCT WM ab3all, YTOObI YSICHUTH cebe olIiee coJepx aHue Ha OCHOBaHUHU
3HAKOMBIX CJIOB, CJIOB-MHTEPHAIIMOHATU3MOB, PUCYHKOB U T. M. C LIEJIbIO OMPEENIEHNUs OCHOBHOM

TEMBI/UIIEN,
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2. TpuOETHYTH K JIEKCUKO-TPaMMaTHYE€CKOMY aHAJIN3y KaKJ0T0 MPeJIOKEHHs, OTPEAETUTh
CTPYKTYpPY NPEIOKEHUS, HAUTH MOJIEXKAIIEE U CKAa3yeMOE;

3. o0OparuTh BHHMMaHHE, €CTb JIMK B TMPEUIOKCHUU YCTOMUYMBBIE CIIOBOCOUYETAHUS,
MHOT'03Ha4yHbIE CJIOBA U T. II.;

4. 3amomMuHaTh HauOOJee YacTO BCTPEHAIOIIMECS CIydyau YCTOWYUBBIX CIIOBOCOYETAHUU U
YUUTHCS aHAIM3UPOBATh (PYHKIIUU CJIOB;

S. YCTPaHWUTh MOIPEUIHOCTH IEPEBOJA: HAPYLIEHHME HOPM PYCCKOIO fA3blKa, HEYAAuHBIN

MOpAIO0K CJIIOB, CTUIIMCTUYCCKUEC HCAOYCThI, TO CCTh CACIATh HHTepaTypHBIfI IEepCBOJ TCKCTA.

2.1.1. 3anummTe OTBET HA BONPOC (ppa3oii U3 TpeX CJI0B B UMEHUTEIHLHOM MajiexKe
Uro mnpexacraBisaoT co0oil  pa3zpaboTaHHBIE TPOQPECCHOHATBHO-3HAUYMMBIE TEKCTHI Ha

AHTTIUHCKOM SI3BIKE C Y€TKO C(HOPMYITHPOBAHHOM LIETBI0, METOIaMU PaOOTHI, COACPKAHUEM 3aHSATHUS?

2.1.2. BoiOepuTe TpH npeasioKeHusi, 0TBeYalole Ha BONMPOC: KaKue U3 MpPeai0KeHHbIX
3TanoB PadoThl OTHOCATCS K padoTe HaJ NPodecCHOHATbHO OPHEHTHPOBAHHBIMH TeKCTaMu ?

1. n3ydyenue npodeccuoHanIbHOM JIEKCUKH 10 MPEJIOKEHHON TeMe

2. U3y4eHHe CaMOW TeMbl HAyYHOTO ¥ MPO(HECCHOHAILHOTO COJICPKAHUS

3. epenuchIBaHUE TEKCTa HAYYHOTO U IPOPECCHOHATIBHOTO COJICPIKAHUS

4. cocTaBiieHUE KPATKOTO Mepeckasa NpoPecCHOHaIbHO OPHEHTHPOBAHHOTO TEKCTA

5

. 3ay4UMBaHHEC TC3MCOB HAYUYHOT'O U HpO(beCCI/IOHaJH)HOFO COACPpIKaHUA U3 TCKCTa

2.1.3. AuaroputM padoThl ¢ TEKCTOM /Jisi INepeBoJa MNpPeanoJaraer BbINOJHEHHE
onpe/ieJIeHHOM MOC/1e0BATEJIbHOCTH AeficTBUI. Y CTAHOBHUTE 3Ty NOC/I€/I0BATEJIbHOCTD:

1. mpuOETHYTh K JIGKCHKO-TPAMMAaTUYECKOMY aHAIM3Y KaKIOTO MPEJI0KEHHUS, OMPEIETUTh
CTPYKTYpPY NpPEIOKEHUS, HAUTH MOAJIEkKAIIEEe U CKa3yeMOoe

2. 3amOMHHATh Hauboliee YacTO BCTpPEYAIONIMecs CIy4al YCTOWMUYMBBIX CIOBOCOYETAHHM M
YUUTHCSA aHAIU3UPOBATh QYHKIIMH CIIOB

3. mpoYecTh BeCh TEKCT WM ab3all, YTOOBI YICHHUTH cebe olIee copepKaHue Ha OCHOBAaHUH
3HAKOMBIX CJIOB, CIOB-MHTEPHAI[MOHAIU3MOB, PUCYHKOB U T. M. C LEJIbIO ONPEACICHUS] OCHOBHOM
TEMBbI/UJIEU

4. yCTpaHUTh NOTPELIHOCTH IMEpPeBOJAa: HapyIIEHHE HOPM PYCCKOIO $3blKa, HEyJauHbIN
MOPAIOK CJIIOB, CTUIIUCTUYCCKHUE HEAOYCThI, TO €CTh CACIAaTh J'II/ITepaTypHBII\/’I IEpEBOJ TEKCTA

5. 0OpaTUTh BHUMaHHE, €CTh JIU B IPEATIOKEHUN YCTONYHUBBIE CIIOBOCOUETAHUS, MHOTO3HAUHBIE
CJIOBA U T. TI.

3anuuuTe COOTBETCTBYIOLIYIO MOCJIeI0BATEJIbHOCTL HU(P cjieBa HA npaBo (—) 4yepe3

3ansaTyo BE3 npo6enos. Hanmpumep: 1,2,3,4,5.
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2.1.4. 3anumMTe OTBET HA BONPOC MNOAXOASIIAM IO CMBICIY CJI0BOCOYETAHHUEM B
POANTEILHOM MajiesKe:
Ha 4gem crout AKICHTUPOBATL BHUMAHHUC IIPU IICPCBOAC TexkcTa? Mcnonb3oBaHHE KaKUX

MPeITIOKEHUH ObUTIO OBl ONTUMATBHBIM?

2.1.5. Yto0ObI padoTaTh €O CJIOBapeM IPHU NepeBo/ie TEKCTA ¢ AHIJIMMCKOr0 HA PYyCCKUH
SI3bIK He00XO0AMMO BBINOJHHUTH OINpPedeJeHHYIO MOC/Ie10BaTebHOCTD AeiCTBU. YCTaHOBHUTE
3Ty NOC/1e10BATEIbHOCTD:

1. mocrapaiiTech [oragaTbCsi O 3HAYEHUHU HE3HAKOMBIX CJIOB IO CMBICTY (KOHTEKCTY);

2. UIUTE CJIOBO MO OyKBaM-OpUEHTHPAM B BEPXHEM JIEBOM WJIHM IIPABOM YIJIy CTPaHHUIL CJIOBaps;

3. TIpekJIe YeM OTBICKATh CJIOBO, ONPEAEINTE, K KAaKOW YaCTH PeYd OHO OTHOCHUTCS, XOPOIIO
3armoMHUTE rpaduyeckuii 006pa3 cioBa, 4YTOObI HE TPATHTh BPeMs Ha MOBTOPHOE €r0 MPOYTEHUE U
MIOKCK B TEKCTE;

4. mpodTUTe OJMH MIU HECKOJIbKO a03alleB TEeKCTa M IOCTapaiTech IMOHATH €ro oodiiee
CoJIepKaHue;

5. moBTopuTe andaBUT, TaK KaK BCE CIIOBA B CIIOBAPE PACIOJIOKEHBI CTPOTO B al(haBUTHOM
MOPSAZIKE, 3aIOMHHUTE YCIIOBHBIE COKPAILIEHUSI M 0003HAUEHUs, IPUHATHIE B CIOBApeE.

3anuMTe COOTBETCTBYKIIYIO MOC/AEA0BATEIBLHOCTh HU(P cjieBa HA NMpaBo (—) 4epe3

3anatyo BE3 npo6enos. Hanmpumep: 1,2,3,4,5.

2.1.6. N3yuuTe TekcT mpodeccuoHaIbHOro coaep:xkanust “Loneliness is becoming a big
danger to health” u cnenaiite ero 1uTepaTypHblii epeBo:

New research suggests that loneliness and social isolation may increase the risk of dying early
by 50 per cent. The research is from Brigham Young University in the USA. Researchers tried to find
out how loneliness affected the risk of early death. They said loneliness can occur even if people are
surrounded by family and friends. Researchers also looked at the dangers to health of social isolation.
This is when people have little or no contact with others. The research showed that the risk of
premature death was 50 per cent lower for adults who mixed with friends and family. Researchers
found that loneliness, social isolation, and living alone were all associated with an increased risk of
early death.

The researchers added that loneliness, social isolation, and living alone could be more
dangerous than obesity. Professor Julianne Holt-Lunstad said the results of her research are worrying
because the population is aging. She said: “Many nations around the world now suggest we are facing
a 'loneliness epidemic'. The challenge we face now is what can be done about it”. She suggested that
one way to help with this problem is to teach social skills to children in schools. She also said doctors
should talk more about loneliness to their patients. In addition, she said people should prepare for
their old age social life like they take out pensions to prepare for their financial future.

Sources: www.medicalnewstoday.com / psychcentral.com / www.telegraph.co.uk
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2.1.7. IoBTOopHuTe TeKcT mMpodeccHoHanbHOro coaep:xkanmusa “Introducing Social Work.
Core Values of Social Work” mo nanpasjienuio noaroropku «ConuajibHast padora B cucTeMe
CoOMaAJbHBIX C.]'Iy)l(ﬁ» H3 YHPa)KHCHUSA 1.1.4. ¥ cooTHecHTE onpeaejceHuss ¢ MOHATUAMM. K
KAXA0i MO3UIUM, JAHHOW B JIeBOM CTO0JI0LE, MoA0epuTe COOTBETCTBYKINYI0 NMO3UIIHI0 W3
MPaBoro croJioua:

1. The profession or work of providing people in need with social
Services.

2. The state of not having enough money to take care of basic needs
such as food, clothing, and housing.

3. The condition of having no job. C. cO00IIECTBO

a. 0eIHOCTh

b. 6e3pabdoruma

4. The people living in one locality. d. conmanpHas pabora

2.1.8. H3yuyurte Tekct mnpodeccuonaiabHoro coaep:xkanus “Kindergarten educators
recommend more outdoor learning” mo HanpaBJeHHIO TOATOTOBKH «J/OIIKOJIbHOE
o0pa3oBaHue» U c/AeJIalTe ero JJUTEPATYPHbIN NepeBo:

Researchers in Britain are telling pre-schools that children should be doing more learning
outdoors. The researchers say there is currently too much focus on sitting in classrooms to learn new
study aid. They say outdoor learning is important for children' social skills, health and development.
It also increases their quality of life. There have been five major reports over the past decade that
stress the need for kindergarten students to learn outdoors and experience nature more. The
researchers say that pre-schools are not taking the advice of these reports. They say outdoor learning
is on the decline in Britain. The researchers want Britain's government to act to put outdoor learning
on the curriculum of all kindergartens.

The report is from researchers at the University of Plymouth and the organisation Natural
England. It says there are many benefits of outdoor learning for kindergarten children. One advantage
is that it builds confidence in pre-school students as they experience things that were normal for their
parents, like climbing trees. Another advantage is that it makes kindergarten children more aware of
the environment and teaches them to respect nature. There are also health benefits as pre-school
students exercise more instead of sitting in a classroom or being at home with video games. A final
benefit is that it helps with the problem of what is called 'stranger danger'. This is an idea many
kindergarten children in the UK today grow up hearing.

Sources: nurseryworld.co.uk/telegraph.co.uk/www.bbc.co.uk

2.1.9. U3yunte rpammaTruveckyio cnpaBky mo teme The Subject of the Infinitive u
BbIOEpHUTE OJIH NPABUJIbHBII OTBET:

1. She wants (- / she) to leave now. (MHpUHUTHBHBII O0BEKT U MOJUISKAIIEE — OJTHO U TOXKE
JeicTByoIIee U0 — “she”.)

2. They all want (- / they) to answer the question.

3. She wants (- / them) to leave now. (MudunuTHBHBIN 00BeKT — “She”, mojexaiiee —
Jpyroe JAeucTByolIee auio — “them”.)

4. 1 want (- / John) to explain this.
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2.1.10. ITepenenaiiTe npeaio:keHUs1 B KOCBEHHYIO peyb:
1. “I'm hungry”. he said.

He complained that he
2. “Have you had your hair cut?” he asked Felicity.
He asked Felicity if she
3. “What date is it?” Iris asked.

Iris asked what date

4. Jasper said, “Don’t touch the wire!”
Jasper told me not to
5. “Are you sleeping now?” Jesse said.
Jesse asked if |

6. “Open the door ”, Luna said.

Luna told me to

TEMA 2.2. Oco0eHHOCTH AaBTOMATH3MPOBAHHOIO TMepeBOJa TECTOB HAYYHOI0 H
npodeccuoHAILHOr0 coaep:kaHufA. YTo Takoe MalIMHHBIA TiepeBold. Buasl u crpareruu
MalIMHHOTO MepeBo/ia. AJTOPUTM MAIIMHHOTO NiepeBoa. JIMHrBUCTHYECKHE TPOOIEMbI MAITUHHOTO
nepeBoa.

Mawunnolii nepegod — 3To MPOIECC aBTOMATUYECKOT0 NEPEBOa TEKCTOB C OHOIO SI3bIKA Ha
JPYToil C MOMOIIBIO HCKYCCTBEHHOI'O MHTEJJIEKTA U 0€3 BMEIIATEIbCTBA CO CTOPOHBI YETIOBEKA.

Aneopumm pabomul ¢ meKcmom nOCPeoCmeom MAwWUHHO20 nepesooa mpebdyem GblNONHEeHUs]
onpeoeneHHoU NoCc1e008ameIbHOCMU OeUCMEUIL:

1. TlonydeHue npenoKeHUsI HICXOAHOTO TeKCTa U3 (aiina win u3 0ydepa B mamsTH.

2. Pa3Ouenwne nmpetoskeHNs Ha CIIOBA U OTIPEIeIIEHNE TPAaHUIL ITPEI0KEHUSI.

3. Mopdonornyeckuii aHaIM3 MCXOAHOTO TEKCTa — TOMYyYEHHE BCEX BO3MOMKHBIX
JIEKCUYECKUX KOJOB JUIS Ka)KJI0I0 HAaUJEHHOIO B CIIOBAape CJIOBA.

4. CuUHTaKCHMYECKHMH aHaJIM3 HMCXOJHOTO TEKCTa — TPYNINHPOBKA  OJHOPOIHBIX
MpUJIaraTeabHbIX U CYIIECTBUTENIBHBIX, TOCTPOCHHE JIEPEBA TJIaBHBIX/3aBUCUMBIX CIIOB.

5. CemaHTHYECKHI aHATIN3 UCXOJAHOTO TEKCTA.

6. OcymecTBiIeHHE NEPeBO/ia TOCTPOCHHOTO JepeBa.

7. OcyliecTBlieHUE  COIJIaCOBAHMSI ~ NEPEBEEHHOrO0  JepeBa —  CEMaHTHYECKUH,
CUHTAKCUYECKHUI 1 MOP(OIOrHUeCKUil CHHTES.

8. 3amuck mepeBeneHHOTO MpeanoKeHus B daiin umm B Oydep.

2.2.1. Yto Takoe mpouecc aBTOMATHYECKOIr0 IepeBOJAA TEKCTOB C OJHOr0 f3bIKAa HAa
JAPYroii ¢ MOMOIIbIK) HMCKYCCTBEHHOT0 MHTEJIEKTa M 0e3 BMemaTeJbCTBA €O CTOPOHBI

yejoBeka?
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2.2.2. AaroputM padoThl ¢ TEKCTOM MOCPEACTBOM MAIIMHHOIO IepeBoAa Tpedyer
BbINOJIHEHUSI  ONpeeJIeHHOH  MOC/Ied0BAaTeJIbLHOCTH  JAeiicTBMH.  YCTaHOBHTE  JTYy
NOCJIe/10BATEJbHOCTD:

1. TlonmydeHwue mpennoKeHus: HICXOAHOTO TeKCTa U3 (aiina wim u3 0Oydepa B mamsTH.

2. Pa30uenHue npeayiokeHus Ha cJIoBa U OMpe/iesieHrne TPaHul] MPEATI0KEHHUS.

3. OcymiecTBieHue nepeBoja MOCTPOSHHOIO JepeBa.

4. 3anuchk NepeBeIeHHOTO MpeAIokeHus B (aiin wiu B Oydep.

5. CuHTakCHYeCKMl  aHaluM3 HMCXOAHOTO TEKCTa — TPYIIHUPOBKA  OJHOPOIHBIX
MpUJIaraTeIbHbIX U CYIIECTBUTEIbHBIX, IOCTPOCHUE JepeBa INIaBHBIX/3aBUCHUMBIX CIIOB.

6. Mopdonornyeckuii aHalM3 MCXOAHOTO TEKCTa — TIOJYyYEHHE BCEX BO3MOXKHBIX
JIEKCUYECKUX KOJOB JUIsl KaXKJI0T0 HAMIEHHOT0 B CJIOBape CJIOBA.

7. OcylecTBIEHUE  COIJIAaCOBAHMSI  IEPEBEJEHHOrO  JepeBa —  CEMaHTHYECKUH,
CUHTAKCUYECKHUI U MOP(OIOTMUECKUN CUHTES.

8. CemaHTHYECKHIi aHATH3 UCXOJHOTO TEKCTA.

3anummTe COOTBETCTBYIOIIYIO NOC/IEI0BATEJBLHOCTh HM(P cieBa HA mpaso (—) uyepe3

3anatyo BE3 npo6enos. Hanpumep: 1,2,3,4,5,6,7,8.

2.2.3. U3yunTe Tekct npodeccuoHaibHoro coaep:kanusa «Unemployed young people very

stressed» u mepeBeaUTE €ro MOCPEACTBOM MANIMHHOIO MePeBoO/a:

A new survey from Britain shows that a third of young, unemployed people regularly “fall
apart” emotionally. They are so stressed or unhappy that they cannot control their emotions, so they
have problems living a “normal” life. The survey is from a youth charity called the Prince's Trust. Its
researchers asked questions to 2,200 people who did not have a job. Almost half of them said they
often felt anxious about everyday situations, and that they tried not to meet new people. One in eight
of those surveyed said they were too stressed to leave the house. The charity said: “Thousands of
young people feel like prisoners in their own homes. Without the right support, these young people
become socially isolated”.

Many of these young people struggle with day-to-day life, which means it becomes more and
more difficult to find a job. Britain's Employment Minister Esther McVey said: “Our young people
are some of the best and most talented in the world”. She said it was important to try and match these
people with the right jobs. Researcher David Fass added: ““Young people are our future and it is
important that we invest in them and provide them with the tools they need to reach their full
potential”. Jack, 25, explained how hard it was for him to be unemployed. He said: “I would wake up
and wouldn't want to leave the house. | stopped speaking to my friends and | had absolutely no

confidence speaking to people”.
Sources: Belfast Telegraph / Independent / BBC
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2.2.4. BbiOepuTe mNpeNI0KeHHS, KOTOPbIe SIBJASKOTCH HCTHHHBIMH H COOTBETCTBYIOT
TeKCTy npogeccuoHaabHoro coaep:xkanus «Unemployed young people very stressed»:
Around 33% of young jobless people in the UK feel very stressed. T/F.
Nearly all young, unemployed people find it easy to live normal lives. T/F.
Interviewers questioned 22,000 unemployed people. T/F.
Many young people said they feel like their home is a prison. T/F.
Britain's Employment Minister said young people had little talent. T/F.
The Employment Minister said there were no jobs for the unemployed. T/F.
A man in his twenties explained the difficulties of being unemployed. T/F.
The man has lost the confidence to speak to people. T/F.
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2.2.5. IloBTOPHUTE TeKcT MpodeccuoHaabLHOr0 coaep:xkanus “Introducing Social Work.
Core Values of Social Work” mo nanpasjienuio noaroropku «ConuajibHasi padora B cucTeMe

COLMAJIBHBIX CJIYy:K0» u3 ynpa:kHenus 1.1.4. Haiigute ciioBa (mpeayiorn) B TeKCTe U BCTABbTE B

NMPEeAJI0KCHUS

1. The work that social workers do often goes unnoticed members of the public.

2. Therefore, social work is a profession concerned helping individuals, families,
groups, and communities.

3. Fundamental social work is attention to the environmental forces that create,
contribute to, and address problems in living.

4. Social workers promote social justice and social change with and behalf of clients.

2.2.6. U3yuyurte Tekcr mpodeccmonanbHOro comep:kanus “It's quite easy to become
bilingual before age of 10” mo nanpaBjeHuI0 MOATOTOBKH «/lomIKo/ibHOE 00pa3oBaHue» M
nepeBeauTe €ro NOCPEeACTBOM MAIIMHHOIO NepeBoaA:

New research from the Massachusetts Institute of Technology (MIT) suggests that if people
want to achieve native-like proficiency in a new language, they should start learning that language
before the age of ten. The researchers added that children up to the age of 17 or 18 remain adept at
learning grammar. There is bad news for those who want to pick up a new language beyond their late
teens. The researchers say this is past the “critical period” when language-learning ability starts to
decline. Researcher Joshua Hartshorne said: “As far as a child is concerned, it's quite easy to become
bilingual ... That's when you're best at learning languages. It's not really something that you can make
up later”.

The research was based on an analysis of results from a 10-minute online grammar quiz. Over
670,000 language learners of all ages participated in the test. Researchers measured the grammatical
ability of people who started learning a language at different points in their life. Professor Hartshorne
focused on grammar rules that were most likely to confuse a non-native speaker as a gauge of that
person's proficiency. MIT researcher Josh Tenenbaum suggested people simply might be too busy to
learn a language later in life. He said: “After 17 or 18, you leave home, you work full time, or you
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become a specialized university student. All of these might impact your learning rate for any

language”.

Sources: edweek.org / euronews.com / thesun.co.uk

2.2.7. BpiOepuTe mNpeNIoKeHUS, KOTOPbIe SIBJASIOTCS HCTHHHBIMM M COOTBETCTBYIOT

TeKCTy npogeccHoHAIBLHOr0 coaep:kanus “It's quite easy to become bilingual before age of 10”:
1. The research came from an institute of linguistics. T/F.
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The researchers said people aren't adept at learning grammar after 10. T/F.
Language-learning ability declines after we reach late teens. T/F.
Researchers said it's not easy for children to become bilingual. T/F.

Over half-a-million people took an online grammar quiz. T/F.

Quiz questions were designed to confuse non-native speakers. T/F.

A researcher said adults are never too busy to learn a language. T/F.
Leaving home at 18 might affect your language-learning rate. T/F.

2.1.9. HU3yunte rpaMMaTHM4ecKyl CcHpaBKy mo Teme T100/Enough wu ycranoBute

COOTBETCTBHA CJIy4aeB YNOTPedIeHUsI KOHCTPYKLIMU ¢ IPpUMepaMu:

1. He's clever enough to solve the problem. (Ou

JIOCTaTOYHO YMEH, YTOOBI PEIIUTh MTPOOIIEMY.)

2. We are old enough to vote. (mojoxwurenbHOE

3HAa4YEHHE)

a. too + mpumiararenbHOe/Hapeuee + to —
Infinitive

3. This plan is too complicated for me. (3tot nan

CJIMILIKOM TPYIHBIH JIJIs1 MEHSL. )

4. They run too fast for me to catch up with them.
(OHu Oeryt ciumkoM OBICTPO, U S HE MOTY

YIrHaThCA 3a HI/IMI/I)

b. too ... mg Koro-To/4ero-To

5. This ring is too expensive for me to buy. (910
KOJIBIIO CJIMIOKOM JOPOTro€ Al MCHH, YTOOBI I MOT

€ro KyIuThb.)

6. We are not old enough to vote. (orpumarensHoe

3HAYCHHE)

C. mpuilararesnbHoe/Hapeuee + enough + to —

Infinitive enough + cymectBurensHoe

7. We've got enough money to go on holiday this
year. (Y Hac CTOJIBKO JCHET, YTO MBI MOXKEM

MoexXaThb B OTITYCK B 3TOM FOJIy.)

d. too
Infinitive

JUIS KOro-to/4ero-ro + to —

8. Tim is too old to join the basketball team. (Tum
HACTOJIBKO CTap, 4YTO YXKE HE MOXET HUIrparb B

0ackeT0O0JIbHON KOMaH/IE. )
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2.2.10. IlepenenaiiTe npeaio:keHUsi B KOCBEHHYIO peyb:
1. ‘I’'mtired.” Finn said.
Finn complained that he
2. ‘Have you had your nails cut?’ he asked Olivia.
He asked Olivia if she
3. “What house number is it?’ Lily asked.
Lily asked what house number
4.  Elliot said, ‘Don’t touch the power socket!’
Elliot told me not to
5. ‘Areyou working now?’ Matthew said.
Matthew asked if |
6. ‘Open the wardrobe,” Mia said.
Mia told me to

TEMA 2.3. Oco0eHHOCTH COCTABJIEHHSI TEPMHHOJIOTHYECKOro cJjoBaps (rjioccapusi).
Onpenenenue riaoccapus. Llenb coctaBiaeHus riaoccapusi. AITOPUTM COCTABIICHUS TTI0CCAPUSL.

I'noccapuii — cnoBapb CeUAIU3UPOBAHHBIX TEPMUHOB U UX OMPEICICHUN.

Cmampws 2noccapus — onpeelieHne TepMUHa.

Cooepocanue 3a0anus: cOOp M CHUCTEMAaTH3alUsl MOHATUM WIM TEPMHUHOB, OOBEIUHEHHBIX
o0meit crienupuIecKo TEMaTUKOM, 1Mo OJHOMY JTUO0 HECKOJIIBKMM UCTOYHUKAM.

Buinonnenue 3a0anus:

1. BHUMATENBHO MPOYUTATH paboTYy;

2. OTIpeNIeNINTh HanboJIee YacTO BCTPEYAIOIIUECS TEPMUHBL;

3. COCTaBHTH CIHCOK TEPMHHOB, 00bEAMHEHHBIX 00N TEMAaTHKO;,

4. pacmoioXUTh TEPMUHBI B AI(PaBUTHOM MOPSIKE;

5. COCTaBUTH CTaThH IIIOCCAPUS:

— J1aTh TOYHYIO POPMYIUPOBKY TEPMHUHA B UMEHUTEILHOM I1aJIEXKE;

— 00BEMHO PACKPBITh CMBICI IAHHOTO TEPMUHA.

2.3.1. 3akoHYHUTE MpeII0:KeHHe eTUHCTBEHHO BEPHbIM BAPHAHTOM M3 NMPe/IJI0KEHHBIX
CrnoBaph CHeIMAIM3HPOBAHHBIX TEPMUHOB U UX OMPEICIICHUH — 3TO ...

1. Te3mc.

2. I'moccapui.

3. AHHOTALMA.

4. ITpe3zenTanus.

2.3.2. CopepxxaHue 3alaHHsl IO COCTABJICHHIO IJIOccapusi: cOOp M cHCTeMaTH3aLus

NMOHATHH WJIN TEPMHHOB, 00beIMHECHHBIX 00111el crenn(pruyecKkoil TeMaTHKOM, 110 OTHOMY JIM0O0
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HECKOJIbKMM HCTOYHMKaM. Jljis 3TOoro BaM He00XO0AMMO BBINOJIHUTH ONpeaeJeHHYI0
MOCJIe0BATENbHOCTD JeHCTBUI. YCTAHOBUTE 3Ty MOCJI€10BATEILHOCTD:

1. cOCTaBHUTH CITUCOK TEPMUHOB, 0ObSTUHEHHBIX OOIIEH TEMATHKOM

2. naTh TOYHYIO (HOPMYIHPOBKY TEpPMUHA B MMECHHTEIHLHOM MaJeKe U OOBEMHO PACKPHITH
CMBICII JAaHHOTO TEPMHHA

3. BHUMATEJIBHO NMPOYUTATH PAdOTY

4. pacnoyOKUTh TEPMUHBI B aJI()aBUTHOM TOPSIJIKE

5. onpenenuTh HanOoJIee YaCTO BCTPEUAIOIIUECS TEPMUHBI

3anuiuTe COOTBETCTBYIOLIYIO MOCJIEI0BATEJIbHOCTh HM(P cjeBa Ha mpaBo (—) 4yepe3

3anatyo BE3 npo6enos. Hanpumep: 1,2,3,4,5.

2.3.3. U3yunte TekcT mpodeccuoHaabHoro coaep:xkanmss «Low social status bad for
health», oopaTuTe 0c060e BHHMaHHMe HA BbIIEJEHHbIE TEPMHUHDBI, COCTABbTE CIHHCOK M3 ITHX
TEPMHMHOB, O0beIMHEHHBIX O00IIeil TeMATHKON, PacHoJ0KUTe TEPMHUHbI B AJ(PABUTHOM
NopsiiKe, JaiiTe TOYHYI (POPMYJHPOBKY KaKA0r0 TePpMHHA B HMEHHUTEILHOM IaJexKe U
00beMHO PaCKpOiTe X CMBICJI:

A new study shows that having a low social status can be bad for our health. The study was on
monkeys. Researchers from Duke University in the USA looked at the behaviour and health of 45
female monkeys and found that those with a lower social status had more health problems. The
monkeys were split up into five groups of nine. The researchers gave the monkeys in each group time
to get to know each other. Then they took one monkey from each group and put her into another
group. This meant she was the “new girl” and was at the bottom of the group. When scientists checked
the health of the monkeys, they found that the “new girl”” was unhealthier than the other monkeys.

The researchers said that although their study focused on monkeys, the findings could also be
true for humans because we share a lot of our DNA with monkeys. Professor Graham Rook, from
University College London, told the BBC News that the findings of the study could also be seen in
humans. He said governments must understand that people with a lower social status suffer more
from health problems. He said that just because “people at the bottom” have got cars and TVs, it does
not mean they are happy. If they feel they are at the bottom compared with richer people, their health

will suffer. People who are richer can live up to two decades longer than those who are poorer.
Sources: nhs.uk / bbc.com / newscientist.com

2.3.4. CooTHecuTe ad3anbl TekcTa npodeccuoHalbHOro conep:xxkanus «Ethics in Social
Work» no HanpasieHuio noaroropku «ConuanbHas padora B CHCTeMe COLHATBbHBIX CJIYK0» €
3arosioBkamu. K kaxnoi no3uuum, 1aHHOH B JIEBOM CTO0J/I01e, MOA0epUTe COOTBETCTBYIONLYIO
MO3ULMIO U3 NMPABOro CTOJIONA:

1. Professional ethics are at the core of social work. The profession has an
obligation to articulate its basic values, ethical principles, and ethical a. Competence
standards. The Code of Ethics in social work sets forth these values,
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principles, and standards to guide social workers’ conduct. The Code is
relevant to all social workers and social work students.

The Code does not provide a set of rules that prescribe how social workers
should act in all situations. Ethical responsibilities flow from all human
relationships, from the personal and familial to the social and professional.
Further, the Code of Ethics does not specify which values, principles, and
standards are most important and ought to outweigh others in instances when
they conflict.

2. Social workers pursue social change and challenge social injustice. Their | b. Importance of

social change efforts are focused primarily on issues of poverty, Human
unemployment, discrimination, and other forms of social injustice. Relationships
3. Social workers understand that relationships between and among people

are an important vehicle for change. Social workers engage people as c. The Code of
partners in the helping process. Social workers seek to strengthen Ethics

relationships.

4. Social workers continually strive to increase their professional knowledge
and skills and to apply them in practice. Social workers practice within their | d. Social Justice
areas of competence, develop, and enhance their professional expertise.

2.3.5. H3yuyurte Ttekct mnpodeccuonaibHoro coxepxanusi «Why do children go to
kindergarten?» mo HampaBjeHHI0 NOATOTOBKHU «/lomKoIbLHOE 00pa3oBaHHe», OmMpenenTe
HanOoJIee 4acTo BCTpeUalmmecs TEPMHHDbI, COCTABbTE CIIUCOK TEPMHUHOB, Oﬁ’be):[I/IHeHHLIX
o0med TeMAaTHMKOH, PpacnoJioKUTe TepPpMHHbBI B aJd(aBUTHOM NOpPsAAKe, daiiTe TOYHYIO
(opMyJIMPOBKY Ka’kK/10T0 TEPMUHA B MMEHUTEJIbHOM Najieske U 00beMHO PACKPOIiTe X CMBICJI:

What is kindergarten for? This may seem an easy question to answer, but a poll taken in the
USA shows people have different opinions on why kids go to kindergarten. The poll is called the
'Public’s Attitudes Toward the Public Kindergartens'. It is from a global association of education
professionals called PDK International. PDK asked Americans to name the biggest purpose of
kindergarten. Just 45 per cent of people who took part in the poll said the main goal of kindergarten
was to prepare kids to enter school. Around a quarter of people said the main purpose was to get kids
ready to join the workforce. Just over 26 per cent of Americans believed the biggest reason for
kindergarten was to teach children about citizenship.

Joshua Starr, CEO of PDK, said the poll questioned whether today's kindergartens were doing
the right thing. He said: “One has to really question whether the direction we've been going is
consistent with what the public wants”. He quoted from author James Baldwin, who said in 1963 that
the purpose of kindergarten is “to ask questions of the universe and learn to live with those questions”.
Kids had different ideas about what kindergarten was for. Elena Brankov, 15, said kindergarten was
to teach children to be creative, to share ideas with others and to use technology make the world a
better place. Lyndon Bailey, also 15, said kindergarten, “is just to make poor kids into robots who
work and make rich people richer”.
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Sources: Daily Mail / NHS.co.uk / Heptares.com

2.3.6. U3yunte rpaMMaTHyecKyl cHpaBky mno Teme «['epyHauii» M YyCTaHOBHUTE
COOTBETCTBHA CJIyYaeB YNOTPeOIeHUsI KOHCTPYKIMHU U MPUMEPOB.

The -ing form ymorpeGnsercs:

1. mocie onpeeneHHbIX raroios (consider, a. | heard Jack talking on the phone. (51
avoid, deny, look forward to, confess to, fancy, | cmerman, kak Jack rosoput mo tenedony. S
involve, mention, risk, spend, mind, regret, CJIBITIIAJ KYCOK pa3roBopa. S He cipIian, yeM
admit, suggest, imagine, etc.) OH 3aKOHYMJICS M C Y€Tr0 OH HAYaJCs.)

2. B Ka4eCTBE CYIIECTBUTEIBHOTO b. They often go climbing at the weekends.

3. mociie go Ui BhIpaKEHUsS aKTHBHOCTH c. She likes going for long walks.

4. ocJie npeIoroB d. Swimming keeps you fit.

5. moce: It's no use, it's (not) worth, it's no
good, be busy, what's the use of ...?, there's no
point in, can't help, can't stand, be/get used to,
have difficulty (in)

e. | heard Jack talk on the phone. (4 capimran,
KakK Jack JAO03BOHMIJICA, ITIOT'OBOPUIT U

MIOTIPONIAJICS 110 Tene(oHy)

6. mocne love, like, enjoy, dislike, hate and ' . '
f. It's no use waiting for the bus. It won't come.
prefer, uToOBI BbIpa3uTh 00IIEE IPEATIOUTEHUE

7. HO: see, hear, feel, watch, listen to, notice +
bare infinitive, 4TOOBI ONMMCATh ITOIHOE . .
g. Jessica spent all day shopping.

HeﬁCTBHe, TO €CTh CKa3aTb, YTO KTO-TO BUJCII,

CIIBIIIAJN U T.J. ASHCTBHE OT HaJaja /10 KOHIa

8. mocue riaroinos see, hear, feel, watch, listen
to and notice, YTOOBI OMKCATh HE3aBEPIIIEHHOE ) )
h. He left without saying goodbye.

HeﬁCTBHe, TO €CTh CKa3aTb, YTO KTO-TO BUACII,

CJIbIIAT U T. . TOJIBKO 4YaCThb I[€I>iCTBI/I5[

2.3.7. IlpounTaiiTe npeajioxkeHue U BbidepuTe OAMH NPABUJIbHBIN OTBET:

1. Tdon’t remember (to see / see / seeing / being seen) that shop before.

2. There’s no point in (to get / getting / got / get) angry. He didn’t mean to annoy you.

3. “Why are you all so excited?” ‘Dad suggested (spend / spending / to spend / to be spending)
the weekend in the mountains.’

4. She prefers (to wear / wear / wearing / wears) trousers to skirts.

2.3.8. IlpouuTaiiTe rpaMMaTHYeCKYI0 CIPaBKY M ycraHoBute coorBercTBue Clauses u
Examples. K kaxnoil mo3uuuu, JaHHOH B JI€BOM CT0J101e, MOA0epUTE COOTBETCTBYIOLIYIO

NMO3MIMIO U3 IPABOI0 CTOJI01A:

Clauses Example
Time Clauses A | They went to the beach to enjoy the sunset.
Clauses of Result B | They look as if they are celebrating.
Clauses of Reason C | I'wasttired, so | went to bed early.
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Clauses of Purpose D | I'll call you as soon as I get home.
Clauses of Contrast

m

They came home late because of the traffic.

Clauses of Manner F | They enjoy working even though it is very hard.

2.3.9. llepenenaiiTe npeaiokeHNsl B KOCBEHHYIO peyb:
1. “Have you had your hair dye?” he asked Ryan.

He asked Ryan if he
2. “I’msick”. Caleb said.
Caleb complained that he
3. “Open the trunk ”, Layla said.
Layla told me to
4. Mom said, “Don’t touch the street dog!”
Mom told me not to

5. “Areyou leaving now?” Nancy said.
Nancy asked if |
6. “What time is it?”” Liam asked.
Liam asked what time

TEMA 2.4. IlepeBox TeKcTOB TMPodecCHOHATbHO-OPHEHTHPOBAHHOIO TeMATHKH.
Omnpenenenue nepeBoaa. OcobeHHOCTH TIepeBoAa NMPOodhecCHOHATBHO-OPUECHTUPOBAHHBIX TEKCTOB.
I'pammarnveckne ©  JIEKCHUYECKHME MpoOiieMbl TmiepeBona. [lepeBog MHOTOKOMIOHEHTHBIX
TEPMUHOJIOTHUECKUX COYETaHUH.

1. He ctpemurech cpaszy oOpamiatbes K ciaoBapro. CHayasa IpOYTUTE OAMH UM HECKOJIBKO
a0b3a1ieB TEKCTa U MOCTapaiTech MOHATH €ro 00Iee coep:KaHue.

2. Ilepen Tem, Kak HAWTH CIOBO B CJIOBape, MOCTApaWTECh JOTANAThCA O €ro 3HAYCHHH 10
cMbICy (KOHTEKCTY). [IpoBepbTe cBOE MPENOI0KEHNE 110 CIOBAPIO.

3. IToBTropuTe andaBuT, TaKk Kak BCE CIOBa B CIOBApe PacHOJI0KEHbI CTPOro B an(aBUTHOM
MOPSJIKE.

4. 3aniOMHHUTE YCIOBHBIE COKpAIIEHUs 1 0003HAYEHHUSI, IPUHSTHIE B CIIOBape.

5. Ilpexne 4yem OThICKaTh CIOBO, ONIPEAEIUTE, K KAKOM YaCTH p€Yd OHO OTHOCHUTCSL.

6. Xopo1io 3anioMHUTe rpaduueckuii o0pas cioBa, 4ToObI HE TPATUTh BpEMsI Ha TIOBTOPHOE €TI0
MIPOYTEHHE U TIOUCK B TEKCTE.

7. Umurte cinoBo mo OyKBamM-OpHEHTHpaM B BEPXHEM JIEBOM WJIM IPaBOM YINIy CTpPaHUI
cJoBaps.

8. IloMHUTE, UTO CIIOBA JAIOTCA B CIOBAPHBIX, HCXOTHBIX (pOpPMax: UMsI CYIIECTBUTEIBHOE — B
€IMHCTBEHHOM YHCJIe, TJIaroji — B HeolpeaeaeHHo! popme (B MHPUHUTHBE).

9. IlomMHHUTE, YTO MOYTH BCE CIIOBAa MHOTO3HAYHBI, U IIO3TOMY HE OCTaHABJIMBaTeECh HA IEPBOM
3HA4YEeHUU CJIO0BA, a IPOCMOTPUTE BCE 3HAUEHMSI, JaHHBIE B CJIOBApPHOI! cTaThe, U BbIOepUTe Hanbosee

MOAXOAAIICC ITO KOHTCKCTY.
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2.4.1. IlpounTaiiTe TEKCT U YCTAHOBHTE COOTBETCTBUE YACTEH PeYr U UCXOAHOH (PopMbI

[lomuuTe, YTO ClIOBAa JAIOTCS B CIIOBAapHBIX, MCXOAHBIX ()OpMax, 4TO IMOYTH BCE CIIOBA
MHOTI'O3HA4YHbI, U MO3TOMY HC OCTaHaBJIMBaWTeCh HaA IEPBOM 3HAUYCHHU CJIOBA, 4 MPOCMOTPUTC BCC
3HAUCHUs, JaHHBIC B CIOBAPHON CTaThe, W BBIOEpHUTE HamboJiee TOIXOJAIIee MO KOHTEKCTY.
CooTHecuTe 4acTH pedyH U UX UCXOJHBIE (DOPMBI.

K kaxoil mo3uuuu, 1aHHOM B JIEBOM CTOJ0LIE, TOJOEPUTE COOTBETCTBYIOLIYIO MO3HUIIMIO U3

IIpaBoro cToJo1a:

Yacte peun Hcxonnas popma
1 HMSI CYIIECTBUTEIBLHOE A B HH(GUHUTHUBE (HeonpeaeneHHou Gopme)
2 TJIaroJt b B C/IMHCTBCHHOM YHCIIE
3 MpHUJIaraTesibHOe B HU OJIMH U3 BapUaHTOB
4 Hape4ue

2.4.2. N3yuyure TekcT npodeccuoHalbHOro coaepxkanus “Youth support services could be
extended to the age of 25” u nepeBenuTe ero, HCMOIb3ysl CJIOBAPbH:

Scientists have changed their estimation of when adolescence ends and adulthood starts.
Adolescence is that difficult time when children develop into adults. It was traditionally thought to
coincide with our teenage years. However, scientists from the University of Melbourne have
redefined this. They say it can start at the age of 10 and continue to the age of 24. Puberty used to
occur around the age of 14, but because of improved health and nutrition, puberty can now start at
the age of 10, especially in the developed world. Likewise, the upper age for when adolescence ends
has been increased. This is because we stay in education longer, and delay responsibilities like
marriage, parenthood and getting a job.

The scientists published their study in the “Lancet Child and Adolescent Health” journal. They
say society needs to change laws to take into account the findings of the research. Professor Susan
Sawyer said: “Although many adult legal privileges start at age 18, the adoption of adult roles and
responsibilities generally occurs later”. The researchers say youth support services could be extended
to the age of 25. However, this could be problematic in many countries around the globe. There is a
big difference in the legal age at which nations recognize adulthood. Children legally become adults
at the age of 15 in Indonesia, Myanmar and Yemen. In Singapore, Zambia and Honduras, the age is
21.

Sources: foxnews.com/thelancet.com/newsweek.com

2.4.3. Ha ocHOBe TeKcTa MpogecCHOHAIBLHOTO cofiep:kanus “Youth support services could
be extended to the age of 25” BnummTe KOPPEKTHO BBIIETEHHbIE CI0BA:

Scientists have changed their stinemoait of when adolescence
ends and adulthood starts. Adolescence is that difficult time when children develop into adults. It was
traditionally thought to idccineo with our teenage years. However,
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scientists from the University of Melbourne have ednifedre this. They
say it can start at the age of 10 and continue to the age of 24. Puberty used to occur around the age of
14, but because of improved health and initutrno , ytbrpeu
can now start at the age of 10, especially in the developed world.
Likewise, the upper age for when adolescence ends has been increased. This is because we stay in

education longer, and delay responsibilities like mgiaerar , parenthood
and getting a job.

The ttnisessic published their study in the “Lancet Child and
Adolescent Health” journal. They say eoystci needs to change laws to
take into account the findings of the research. Professor Susan Sawyer said: “Although many adult
legal ielprvigse stat at age 18, the  aotpdoni

of adult roles and responsibilities generally occurs later”. The
researchers say youth support services could be ndxedtee to the age of
25. However, this could be problematic in many countries around the globe. There is a big difference
in the legal age at which nations rioeegncz adulthood. Children legally

become adults at the age of 15 in Indonesia, Myanmar and Yemen. In Singapore, Zambia and
Honduras, the age is 21.

2.4.4. Ha ocHoBe TeKcTa npogeccHOHATBLHOTr0 coep:kanHus “Youth support services could

be extended to the age of 25” conocraBbTe BONPOCHI M OTBETHI HA HUX:

What do children develop into during adolescence? 15

What did people think adolescence coincided with? In the developed world
When did puberty use to start? 18

Where is it now common for puberty to start from the age of 10? Teenage years

What are adults spending a longer time in? 21

What did the researchers say needed to change? Adults

What age did a professor say adult legal privileges started at? 14

Until what age did researchers suggest extending support services? Laws

When do people in Myanmar become adults? Education

When do people in Honduras become adults? 25

2.4.5. BpiOepuTe npemioKeHUsl, KOTOPble SIBJISIOTCA HUCTHHHBIMH M COOTBETCTBYIOT
TeKCTy mpodeccHoHATBbHOTO conepxkanus “Youth support services could be extended to the age
of 25”:

Scientists amended the range for which adolescence starts and ends. T/F.
People believed adolescence and our teenage years were similar. T/F.
Children used to reach puberty at the age of ten. T/F.

The age for adolescence increased due to lengthier education. T/F.

The scientists suggested new laws for adolescents. T/F.

The researchers want youth support services stopped at 18. T/F.

L S
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7. All countries use the same age to decide when someone is an adult. T/F.
8. In Zambia, people are adults when they turn 18. T/F.

2.4.6. TloBTOopuTe TeKCT MpodeccuoHaIbHOro cogep:xkanust “Ethics in Social Work” mo
HaNnmpaBJIC€HUIO IOATOTOBKH «Counam,naﬂ paﬁoTa B CHCTEeMe ColMaJIbHbIX CJIy)Kﬁ» u3
ynpaxHenusi 2.3.4. 1 BbIOepuTe OJMH NPABWJIbHBIN 0TBET JJIAA KAKI0T0 NMPeNJI0KeHHS:

1. Professional ethics are at the core (of / with / for / on) social work.

2. Further, the Code (with / at / of / to) Ethics does not specify which values, principles, and
standards are most important and ought to outweigh others in instances when they conflict.

3. Social workers seek to enhance clients’ capacity and opportunity (on / to / with / for) change
and to address their own needs.

4. Social workers behave (with / at/ in / for) a trustworthy manner.

2.4.7. U3yunte TeKCT mpodeccuoHanabHoro coxep:xkanusi “The world needs more
kindergarten teachers” mo HampaB/jieHMI0 TOATOTOBKHM <«J/lomKoJiLHOE oOpa3oBaHue» W
NMEePEBECAUTE €0, HCITOJIb3YH CJI0BapPhb:

A report from the United Nations (UN) says the world needs another 69 million kindergarten
teachers by the year 2030. The UN agency UNESCO made a promise in 2015 that every child in the
world is to receive a pre-school education within the next 14 years. The agency says a lot of work
needs to be done to find the number of kindergarten teachers for pre-schools. The biggest numbers of
kindergarten teachers needed are in sub-Saharan Africa and southern Asia. UNESCO says there needs
to be a huge effort to get the 69 million kindergarten teachers. At the moment, UNESCO says there
are “massive shortages” of pre-school teachers around the world. There are currently 263 million
children who do not go to kindergarten. Around 25 million of these might never get an education.

The UN report warns that there are shortages of kindergarten teachers in countries with rising
populations. This makes it harder to find enough pre-school teachers as there are more and more
children being born. The report says: “Without urgent and sustained action, the situation will
deteriorate in the face of rising demand for education”. UNESCO is also worried about the quality of
kindergarten teachers in some countries. In countries like Ghana, Liberia and Sierra Leone, fewer
than 60 per cent of teachers in pre-school have been trained. There are also worries about group sizes.
The UN says: “In countries like Malawi, it is common to find over 100 children in groups....This has
been a persistent problem for many years”.

Sources: http://www.bbc.com / https://www.tes.com / http://www.uis.unesco.org

2.4.8. OTBeThTE HA BOMPOCHI MO TEKCTY NMpodeccuoHaIbLHOro coaep:kanus «The world
needs more kindergarten teachers»:

1. By when does the world need another 69 million teachers?

a) 2025 b) 2030 c¢) 2020 d) 2035.

2. What did UNESCO make to children in 2015?

a) an order b) a suggestion c) a joke d) a promise.

33



3. Where is the biggest number of teachers needed, besides Asia?

a) sub-Saharan Africa b) southern Africa c) North Africa d) all of Africa.

4. When did UNICEF say there were “massive shortages” of teachers?

a) in 2015 b) several years ago c) at the moment d) in the year 2000.

5. How many children around the world might never get an education?

a) just less than 25 million b) around 25 million c¢) exactly 25 million d) slightly more than 25

million.

cent.

6. What are there more and more of in countries with rising populations?

a) groups b) shortages c) children d) teachers.

7. What does the report say there is a rising demand for?

a) faces b) reports c) children d) education.

8. What is UNESCO worried about the quality of?

a) teachers b) faces c) children d) reports

9. How many of Sierra Leone's kindergarten teachers been trained?

a) fewer than 60 per cent b) fewer than 16 per cent c) more than 60 per cent d) exactly 60 per

10. How many children per group is it common to find in Malawi?
a) no more than 60 b) more than 100 c¢) around 32 d) 8.

2.4.9. Bblﬁepl/lTe NPEAJIOKEHHUSI, KOTOPLIC SABJAIOTCA HCTUHHBIMHU M COOTBETCTBYIOT

TeKCTy npodeccuoHaiLHoro cogep:xkanus “The world needs more kindergarten teachers”:

1. The world needs 69 million more kindergarten teachers by the end of the next decade. T/F.
In 2015, UNESCO promised all children a pre-school education. T/F.

The biggest number of kindergarten teachers needed is in China. T/F.

There are 263 million children who do not go to kindergarten. T/F.

There are no pre-school teacher shortages in countries with a growing population. T/F.
UNESCO is not worried about the quality of kindergarten teachers. T/F.

In Ghana, only 40% of pre-school teachers are trained. T/F.

Malawi has groups sizes of over 100 children. T/F.

© N o gk~ wDd

2.4.10. Pacnosio:kuTe CJI0BA B I‘paMMaTI/l‘-ICCKl/I-BepHOﬁ nmocjaeaA0BaTe/JIbHOCTH TaK, 9TOObI

NOJIYYHJIUCh JIOTHYHbIE TIPEIJIOKEHHsI, COOTBETCTBYIOIIHE colaep:kaHuI0 Tekcra “The world
needs more kindergarten teachers”:

1. 2030 year the by teachers million 69 another The needs world.

2. a lot of work needs to be done The agency says.

3. effort be There 69 to a needs million get huge to teachers the.

4. There kindergarten to go not do who children million 263 currently are.
5. these get Around of never education million might an 25.

6. countries in teachers of Shortages populations rising with.

7. quality also of worried teachers about UNESCO the is.
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8. been trained Fewer than 60% of teachers in kindergarten have.
9. find children It to 100 groups common over in is.
10. been many a years persistent This problem has for.

2.4.11. M3yuyuTe rpaMMaTH4yecKyl cnpaBky mno TeMme «laroJipl, mocjie KOTOPBIX

ynorpeoJsiercs to-infinitive uim repynamnii 0e3 pasHunbl B 3HA4YeHUW» U BblOepuTe HauboJ1ee

NOAXOASAIYI0 HH(PMHUTUBHYIO (popmy:

1.

N o ok N

They started (to talk / talking).

It's beginning (to get / getting) dark. (NOT: It’s beginning getting dark)
They don't allow us (to park / parking) here. (06bekT)

We aren't allowed (to park / parking) here. (maccuBnas dpopma)

They don't allow (to park / parking) here. (et o6bekTa)

The flat needs (decorating / to decorate).

The flat needs (to decorate / to be decorated). (maccuBHas popma)

2.4.12. TlepenenaiiTe NpeaioKeHUsI B KOCBEHHYI0 peyb:
1. “I’'m hungry”. he said.

He complained that he

2. “Have you had your hair cut?”” he asked Felicity.

He asked Felicity if she

3. “What date is it?” Iris asked.
Iris asked what date
4. Jasper said, “Don’t touch the wire!”

Jasper told me not to

5. “Are you sleeping now?” Jesse said.
Jesse asked if |

6. “Open the door ”, Luna said.

Luna told me to
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PA3JEJI 3. IPEBEHTALUSA HAYYHOI'O JOKJIAA

TEMA 3.1. CrpykTypa npe3eHTanMM. OTanbl CO3JaHUs npe3eHTauuu. dpaspl-Kinlie u
aKTUBHAs JIEKCUKA KaXKJ0I0 ATara Mpe3eHTaluH.

Lenu camocmosmenvHol pabomwi:

— OCBOCHHE (3aKperuieHue, 00001IeHrne, CUCTEMAaTH3aIKs) Y4eOHOT0 MaTepuara;

— obecrieueHue KOHTPOJIsl KauecTBa 3HAHUII;

— CTAHOBJICHHE OOIIEKYJIbTYPHON KOMITETCHIINH.

Buinonnenue 3a0anus:

1. DTan npoeKTUpPOBaHUS:

— cOop He00X0IMMOro MarepHaia (TEKCThl, pUCYHKH, CXEMBI U Jp.);

— (popMHpOBaHUE CTPYKTYPHI M JIOTHKH ITOAAYH MaTepHaa;

— CO3JlaHue TAalMKU, B KOTOPYIO IOMEIIEH COOpaHHbIi MaTepual.

2. DTan KOHCTPYUPOBAHUA:

— BBIOOD miporpammbl MS Power Point B MeHIO KOMITBIOTEPA;

— OnpeAeNeHUE qu3aiiHa CIan10B;

— HAMoJHEHHE CIIANJIOB, COAEPKAIIUX COOPAHHYIO TEKCTOBYIO M HATISIIHYIO HH(POPMAIHUIO;

— YCTaHOBKAa peXuMa IOKa3a claiiioB (TUTYJIbHBINA Claiijl, BKIIOYAIONIMNA HAaMMEHOBaHUE
Kadeapel, Te BBIMOIHEHa padoTa, Ha3BaHUE MPE3CHTALIUH, TOPOJI M TOI; COJEPKATEIBHBII — CITUCOK
CIIAaliIOB TIpE3CHTAIlMH, CrPYNIHUPOBAHHBIX II0 TEMaM COOOIICHHUS; 3aKIIOUUTENFHBIA CIan
COJIEP>KUT BBIBOJIbI, TOKETAHUSI, CIIUCOK JINTEPATYPHI U TIp. ).

3. DTan MoJeNnupoBaHus — MPOBEPKA U KOPPEKIIUS MOATOTOBICHHOIO MaTepHaa, onpeaeeHue
MIPOJOJKUTENBHOCTH €r0 IEMOHCTPALUH.

IInanupyemvie pe3yromamsi camocmosmenbHou pabomul:

— TOBBIIIEHHE HMH(POPMALMOHHON KyIbTYpHl CTYJIEHTOB U OOEcleYeHHEe UX TOTOBHOCTH K
MHTETPaLui B COBPEMEHHOE MH()OPMAIIMIOHHOE TIPOCTPAHCTRO;

— CIIOCOOHOCTh K KPUTHYECKOMY BOCHPUATHIO, 00OOIIEHMIO, aHAJINW3Y MPOoQeccCHOHAIbHON
nH(pOpMalMK, TOCTAHOBKE 1I€JIM U BBIOOPY MyTeH ee TOCTHKEHNUS;

— FOTOBHOCTb MCIIOJIb30BaTh MHAMBUIYalIbHbIE KPEaTUBHBIE CITIOCOOHOCTH /17151 OPUTUHAIBHOTO
peLLeHHsI UCCIIe0BATENbCKUX 3a/1ay.

@Dpaszvi, ucnonvsyemvie Ol NOO2OMOBKU NPE3eHMAYUU no memamurke HAYYHO20 UHmepeca

mazucmpanma
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INTRODUCTION

Welcoming the audience Saying what your
topic is

Good morning / afternoon, ladies and
gentlemen.

Today’s topic is...

Hello / Hi, everyone. What I’d like to present
to you today is...

First of all, let me thank you all for coming
here today.

The subject of my presentation is...

I’'m happy / delighted that so many of you
could make it today.

In my presentation I would like to report on...
Introducing yourself

Explaining why your topic is relevant for your
audience

Let me introduce myself. I’'m...from...
Today’s topic is particularly relevant to those
of you who are interested in...

Let me just start by introducing myself. My
name is...

The topic is very important because...

I’ve divided my presentation into three main
parts.

In my presentation I’ll focus on three major
issues.

THE MAIN PART

Talking about issues

| think we first need to identify the problem.
Of course we’ll have to clarify a few points
before we start.

We will have to deal with the problem of
increasing prices.

How shall we cope with unfair business
practices?

The question is: why don’t we tackle the
distribution problems?
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First (of all), "1l be looking at..., second...,
and third...

I’ll begin / start off by explaining...

Then / Next / After that, I’ll go on to...
Finally, I’1l offer some solutions.

Timing

My presentation will take about 20 minutes.
It should take about 30 minutes to cover these
issues.

Handouts

Does everybody have a handout / report?
Please take one and pass them on.

Don’t worry about taking notes. I’ve put all
the important statistics on a handout for you.
I’ll be handing out copies of the PowerPoint
slides at the end of my talk.

I’ll email the PowerPoint presentation to you.
Questions

There will be time for questions after my
presentation.

If you have any questions, feel free to
interrupt me at any time.

Feel free to ask questions at any time during
my talk.

If we don’t solve this problem now, we’ll get
into serious trouble soon.

We will have to take care of this problem
now.

Referring to other points

I’d like to mention some critical points in
connection with / concerning payment.
There are a few problems regarding the
quality.



With respect / regard to prices, we need more
details.

According to the survey, our customers are
unhappy with this product.

Adding ideas

In addition to this, I’d like to say that our IT
business is going very well.

CONCLUSION

Signaling the end of the presentation

As a final point, I’d like to...

OK, I think that’s everything [ wanted to say...
Thank you all for listening.

Summarizing the main points

To sum up then, we...

Just to summarize the main points of my talk...
Recommending or suggesting something

In my opinion, we should ...

I’d like to run through my main points again...
What I’d like to suggest is...

Inviting questions

We just have time for a few questions.

Are there any questions?

Dealing with interruptions

If you don’t mind, I’ll deal with the question
later in my presentation.

Can we get back to that a bit later?
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Moreover / Furthermore, there are other
interesting facts we shall look at.

As well as that, we can offer excellent
conditions.

Apart from being too expensive, this model is
also too big.

To increase sales we need a new strategy plus
more people.



3.1.1. BoiOepuTe TpH NpeaJioKeHHsl, OTBeYaIONIie HA BOMPOC: YTO NMPEIACTABISIOT c000ii
LeJIM CAMOCTOAITEJIbHOM padoThl M0 pa3padoTke MyJIbTUMeIUHHON Mpe3eHTanuun?

1. ocBOoeHHE yueOHOTO MaTepuana,

2. cucTemMaTH3alus KauecTBa 3HAHUM;

3. o0ecrnieueHre KOHTPOJIS KauecTBa 3HAHUM;

4. 3akperuieHue, 00001IeHne KOMMYHUKATUBHON KOMITICTCHIINH

5

. CTAHOBJIEHUE OOLIEKYIbTYPHON KOMIETEHIUH.

3.1.2. 3anummMTe OTBET HA BONPOC MNOAXOASIIIUM IO CMBICJIY CJ0OBOCOYETAHHUEM B
POAUTEIBLHOM MajiexKe

Kakoif »stan pa3paboTKu MYJIBTUMEIUIHONW Mpe3eHTAIlMH XapakTepuszyercs cOopom
Heo0X0IMMOro MaTepHasa, OpMUPOBAHUEM CTPYKTYPHI U JIOTHKH MOJa4i MaTepuaia U CO3JaHueM

Manku, B KOTOPYIO MOMEIEeH COOpaHHbIN MaTepuan?

3.1.3. BbiOepuTe eIMHCTBEHHBIH BEpPHBIH OTBET HAa BONPOC: 4YTO NPH pa3padoTke
MYJIbTHME/IHITHON NMpe3eHTAIH HA ITalle KOHCTPYHMPOBAHMS CUUTAETCS NMpeKIeBpeMeHHbIM?

1. onpeneneHue MPOAOKUTEIILHOCTH IEMOHCTPAIIMH [TOATOTOBICHHOTO MaTepuana,

2. BeIOOp mporpammbl MS Power Point B MeHIO KOMIIBIOTEDA,;

3. onpeneneHue Au3aiiHa caaiios,;

4. HaloJIHEHUE CIANOB, COJIepPKaIINX COOPaHHYIO TEKCTOBYIO U HATJIATHYIO HHPOPMAIIHIO.

3.1.4. IlpounTaiiTe TEKCT U YCTAHOBHUTE COOTBETCTBHE.

®pa3bl, UCHOIB3yeMblE ISl MOJATOTOBKM IpPE3EHTAllMM M0 TEeMaTHKE HAyyHOro HHTepeca
MarucTpaHTa HeoOX0JIMMO COOTHECTH C COOTBETCTBYIOLIUM 3TaloM pa3pabOTKH MYJIbTUMEIUNHON
IIPE3EHTALNH.

K ka:xxgomy 3Tamy pa3padoTku nmoadepure COOTBETCTBYIOIIYIO (ppa3y, HCIOIb3yeMYI0

AJid IOATOTOBKH:

Oransl pazpaboTKu ®pa3bl, UCTIONb3YEMBbIE JIJIS1 TOJTOTOBKU
Introduction A Summarizing the main points
The main part B Referring to other points
Conclusion C The subject of my presentation is...

3.1.5. U3yumnre TekcT npodeccuoHaibHoro coxep:kanus “Woodland gives city kids better
mental health” m moaroroBbTe Mo Hemy MyabTHMenMiiHYI0 npe3eHTanui (Makcumym 10
cJ1aiioB) B TpH 3Tana (MPOeKTHPOBAHHUS, KOHCTPYHMPOBAHUS U MOJIeJTMPOBAHNA):

Children who live near woodland in a city have better mental health than children who do not.
Researchers say children who visit and experience the great outdoors every day develop better
thinking skills. They also have a lower risk of behavioural and emotional problems. Lead author of
the research Mikael Maes, from University College London, talked about his research. He said:
“These findings contribute to our understanding of the natural environment as an important protective
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factor for [a child's] cognitive development and mental health”. Another report author, Professor Kate
Jones, said seeing and hearing the sounds of nature provides psychological benefits for children.

In the four-year study, researchers studied 3,568 children aged between 9 and 15 at 31 schools
in London. They examined the links between the natural environment and thinking skills, mental
health and overall well-being. The researchers calculated how going to woodland and parks, and "blue
space™ like rivers, lakes and the sea, affected children's health. They asked children to take memory-
based tests. The children who visited woodland every day scored higher on the tests. They also had a
17 per cent lower risk of emotional and behavioural problems. Mr. Maes recommended all children
experience “forest bathing” or “forest therapy”. This is “being immersed in the sights, sounds and

smells of a forest™.
Sources: cnn.com / phys.org / zmescience.com

3.1.6. IToBTopuTe TekeT nmpodeccHoHATBLHOr0 coxep:kanust “Ethics in Social Work” mo
HANpaBJIeHHI0 MOAroToBKM «CouuajabHasi padora B CHCTEME COMMAIBHBIX CIY:KO0» M3
ynpaxHenus 2.3.4. 1 COOTHECHTE CJI0BOCOYETAHHUS ¢ mepeBoaoM. K Kaxka0ii mo3uIuu, 1aHHOM

B JIEBOM CTO0.J1011€e, I0A0epPUTEe COOTBETCTBYIONIYIO MO3UIUI0 U3 NPABOIro CTOJI0NA:

1. a financial return a. mpo(eCCHOHAIIbHBIN OIBIT U 3HAHUS
2. to set forth principles b. yetoBeUeCcKOe JOCTOMHCTBO

3. worth of the person C. GOpPMYIHPOBATH IPHHIIHITBI

4. a professional expertise d. nenexHas MpUOBLITH

3.1.7. U3yuuTe TekcT mpogeccuoHaIbHOTO coaep:xkanus “Seeing and hearing the sounds
of nature provides psychological benefits for kindergarten children” mo Hanpasyienuio
NMOATOTOBKHM «/lomKoJIbHOEe 00pa3oBaHMe» W NOATOTOBbBTE IO HEMY MYJbTHMEAHHHYIO
NpPe3eHTAlMIO B TPH 3Tana (MPOCKTHPOBAHUS, KOHCTPYHMPOBAaHHUS U MO/ICJIUPOBAHUS):

Children who live near woodland in a city have better mental health than children who do not.
Researchers say children who visit and experience the great outdoors every day develop better
thinking skills. They also have a lower risk of behavioural and emotional problems. Lead author of
the research Mikael Maes, from University College London, talked about his research. He said:
“These findings contribute to our understanding of the natural environment as an important protective
factor for [a child’s] cognitive development and mental health”. Another report author, Professor Kate
Jones, said seeing and hearing the sounds of nature provides psychological benefits for children.

In the four-year study, researchers studied 3,568 children aged between 3 and 7 at 31
kindergartens in London. They examined the links between the natural environment and thinking
skills, mental health and overall well-being. The researchers calculated how going to woodland and
parks, and “blue space” like rivers, lakes and the sea, affected children’s health. They asked children
to take memory-based tests. The children who visited woodland every day scored higher on the tests.
They also had a 17 per cent lower risk of emotional and behavioural problems. Mr. Maes
recommended all children experience “forest bathing” or “forest therapy”. This is “being immersed

in the sights, sounds and smells of a forest”.
Sources: cnn.com / phys.org / zmescience.com

40



3.1.8. CooTHecuTe BOonpochl codecenoBanusi ¢ orBeTamu. K Kaxaoil mo3uinum, 1aHHOH B
JIEBOM CT0JI011€e, MoA0epuTe COOTBETCTBYIOLIYIO MO3UIMIO U3 MPABOro CTOJI0IA:
1. Introduce yourself. a. My course lasts 2 years.
What faculty are you studying?
What are you studying?
2. How long does your course last?
What does the course involve?

The course involves three “taught” semesters
and a final “self-study” semester.
b. I have not yet decided what my thesis will be

about. | am interested in the issues of ......

c. I believe that earning a Master’s degree is
important for my further career growth and
development in the profession. It is also an
additional acquisition of knowledge which is
3. What will your master’s thesis be about? never enough.

A master’s degree will provide me with my
further career development and also help me
gain new knowledge in the field of oil and gas
business.

d. Let me introduce myself. My name is
Alexey Ivanov. I'm a first-year student of

Nizhnevartovsk State University and | am

4. What do you think about a master’s degree?
What are the reasons that made you do your

master’s degree?

doing my Master’s degree.
I’'m studying at the Faculty of Ecology and
Engineering.

I am studying Oil and Gas Engineering
(Management of Well Operation and
Maintenance).

3.1.8. H3yunte rpaMMaTH4yecKyl cmnpaBky mo Tteme «[1arossl, mocjie KOTOPBIX
ynorpedasiercsi to-infinitive mim repynamii B 3aBHCMMOCTH OT 3Ha4YeHHs» W BblOepure
HauOoJ1ee MOAXOAAILYI0 HHPUHUTUBHYIO (opMYy:

I'm sorry, | forgot (to call / calling) you.

I'll never forget (to win / winning) my first gold medal.
Remember (to call / calling) Jack tonight.

I don't remember (to see / seeing) you here before.

He welcomed us and went on (to offer / offering) us some drinks.
They went on (to talk / talking) for hours.

She means (to open / opening) her own shop.

Being a pilot means (to travel / travelling) a lot.

.l regret (to inform / informing) you that you have failed the exam.
10. I regret (to make / making) that mistake; I lost my job.

11. He tried (to win / wining) the race.

© oo N ook whRE
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12. Try (to exercise / exercising), you may lose weight.

13. He stopped (to drink / drinking) some tea and then continued working.
14. He stopped (to eat / eating) junk food because it is unhealthy.
15. I'm sorry (to interrupt / interrupting), but can I ask you question?
16. I'm sorry for (to shout / shouting) at you.

17. 1 like (to exercise / exercising) every day.

18. She likes (to swim / swimming).

19. 1 would like (to see / seeing) this film.

20. He is afraid (to take / taking) the test in case he fails again.

21. She doesn't want (to ride / ridding) the horse.

22. She is afraid of (to fall and to hurt / falling and hurting) herself.

TEMA 3.2. Oco0eHHOCTH HCI0JIb30BAHUS HATJISJIHOCTH NPHU MOATOTOBKE NMpPe3eHTAUN
HA HHOCTPAHHOM si3bIKe. HarnsaHocTe npy NOArOoTOBKE NPE3EHTALMYA HA MHOCTPAHHOM SI3BIKE.

B o0yueHnn 361Ky BC€ MHOTOOOpa3re BIIOB HATJIAHOCTH MOYKHO CBECTH K JIBYM OCHOBHBIM:

1. A3vikoeas naensonocmes

2. Hesasvikosas Ha2nsaonocme.

IepBblif BUJ HArIAHOCTH BKIIOYAET B ceO0s:

1. KoMMyHHUKaTUBHO-PEUEBYIO HArJISAHOCTh, HAMVIAHYIO JEMOHCTPAIM0 KOMMYHUKATUBHO-
CMBICIIOBOH (PYHKIIMU SI3BIKOBOTO SIBJICHHSI B peuH (YCTHOW M MMUChMEHHON ).

2. JIeMOHCTpAaLMIO S3bIKOBBIX SBJICHHH B M30JMPOBaHHOM Buie ((hoHeM, MopdeM, CIOB,
IIPEUIOKEHUH U Ap.) B yCTHON WJIM IMCbMEHHOM QopMme.

3. JIMHTBUCTUYECKYIO M TPAMMATHYECKYIO0 CXEMHYIO HATJISTHOCTD (CXEMBI, TAOJIHUIIBI U JIp. )

K Hes3bIK0BOI HAIIISIHOCTH OTHOCSITCS] BCE CITOCOOBI TPEIBbSABICHHS SKCTPAIIMHIBUCTHUECKUX
(bakTOpOB OKpYy)Karolled JeHCTBUTENILHOCTU: €CTECTBEHHAs, M300pa3uTeNIbHAs HAIrJIAJHOCTb
(xapTUHBI, TUAPUIBMBI, PUIBMBI).

B 3aeucumocmu om euoa ananuzamopa pasnudarom:

— CIIyXOBYIO;

— 3PUTEIIBHYIO;

— JIBUTaTeJIbHO-MOTOPHYIO HarIsAHOCTH.

NmeeT MecTo KOMOMHHUPOBAHKE PA3IMUHBIX BUOB HATJITHOCTH.

B 3aBHCHMOCTH OT LI€JTM MCIONb30BaHMs HAIVIITHOCTH MOKHO TOBOPHUTH O CIEAYIOLIUX €€
QyHKYuax:

1. Ilpe3enTanus s36IKOBOIO MaTepHaia (B CBI3HOW peyd UM B U30JIMPOBAHHOM BHUJIE).

2. YTOYHEHUE 3HAHMS S3bIKOBOTO SIBJIICHHUS.

3. Coznanue ycioBUH JIsl €CTECTBEHHOTO HCITIOIb30BAHMS SI3bIKa KaK CPEJCTBA 00yUESHHUS, IS
KOMMYHHMKATHUBHOTO I1OJIb30BAHMSI SI3bIKOBBIM MaT€pUaAJIOM B YCTHOM U MMCbMEHHOW PEUN.

[Ipu ucnonb30BaHUM HATTISAAHBIX METOAOB 00yUEeHHs HEOOX0IUMO COONIONATh psi0 YCI08UlL.

1. npumMeHseMasl HarJsAJHOCTh JOKHA COOTBETCTBOBATh BO3PACTY yUalIUXCS;
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2. HArSTHOCTD JIOJDKHA WCIIONB30BAThCS B MEPY M MOKA3bIBaTh €€ CIIEAyeT IOCTEIIEHHO U
TOJIBKO B COOTBETCTBYIOIINII MOMEHT YpPOKa;

3. HaOIIOZIeHNEe JIOJDKHO OBITH OPraHW30BAaHO TaKUM 00pa3oM, YTOOBI BCE ydalluecs MOTIIN
XOpOLIO BUJIETh JEMOHCTPUPYEMBIN IIPEIMET;

4. He0OXOMMO YETKO BBIJCIIATH [NIABHOE, CYIIECTBEHHOE TIPH MOKAa3¢ WILTIOCTPALIHIA;

5. JeTanbHO MPOIYMBIBATH MOSCHEHHS, IaBaEMbIC B XOZI€ JICMOHCTPALIUH SIBJICHHN;

6. neMoHCTpHpyeMas HarjsITHOCTh JOJDKHA OBITh TOYHO COIJIACOBAaHA C COJCp)KaHHEM
MarepHaia;

7. TPHUBICKATh CAMHUX YYCHHKOB K HAXOXICHHUIO jKellaeMOW HH(GOpPMAIMU B HATJISITHOM
HOCOOWY WIIK IEMOHCTPAIIHIOHHOM YCTPOWCTBE.

I/ICHOJIB?;YIOTC}I Pa3IM4YHbIC BUJbLI HAITIAAHOCTU W, COOTBCTCTBCHHO, PA3JIMYHBIC HAITIAAHBIC
nocobusi. BaskHoe MecTo 3aHMMaeT M300pa3uTelibHAs HAIJISAHOCTh, KOTOpask MUMEET IIEJIbI0 JaTh
oToOpaxxeHue peajabHoro mupa (hororpadun, pucyHku, kaptunsl). [IpenonaBarens Ha ypoKe 4acTo
UCIIOJIB3YET MOCoOMs 3TOi rpymmbl. VX MpeuMymiecTBO B TOM, YTO MOYKHO 3aMEHUTH PeabHbIN
npeaMeET OMpPCACIICHHBIMUA I/I306pa)KCHI/IHMI/I, BEAb IIOKa3aThb peaJII)HBIfI npeaMET Ha 3aHATHU 4aCTO
OBIBacT OYCHb TPYTHO HIIM HEBO3MOXKHO (HAIPUMED, KPYITHBIX KUBOTHBIX, HCTOPUIECKHE SMTU30/IbI).
Ota Tpynma HarJIAHBIX MOCOOMII MO3BONAET (HOPMHPOBATH MHOrOOOpasue MpPEACTaBICHHN O
BcesneHHoit, 0 pa3inyHbIX CTOPOHAX YKU3HH IPUPO/IBI M YETOBEKA.

K I/I306pa3I/ITeJII>HI)IM cpeacTBaM HaArsIAHOCTU OTHOCAT U TCXHHUYCCKUC CPEACTBA — y‘~I€6HI)Ie
BI/II[eO(bI/IJ'IBMI)I, ayauo3anuncu, paiguo- U TelICnepcaadn. O1H HarJs1AHbIC CPCACTBAa HA3LIBAIOT

AyAUOBU3YyaJIbHBIMHU, ITO3BOJIAOIIUMHA UCIIOJIB30BAThH B y‘le6HOM mponecce 3ByK 1 I/1306pa)KCHI/IC.

3.2.1. Kakue M0XHO BBIIeJINTHh IUIAHUPYEMble Pe3yJbTAThl CAMOCTOSTEILHONH PadoThI
HaJ MYJbTUMEIUITHOM Npe3eHTaNHEl ?

1. moBbllIeHHe MHMOPMALMOHHONW KYNbTYphl CTYJEHTOB M OOECleYeHHe WX TOTOBHOCTU K
MHTETPaLui B COBPEMEHHOE MH()OPMAIIMIOHHOE POCTPAHCTBO;

2. yCTaHOBKa pexuMma I0Kasza ClaifoB (TUTYJIBbHBIN Craiijl, BKIIOYAOMNNA HaMMEHOBaHUE
Kadenpsl, e BhIIOJHEHa paboTa, Ha3BaHUE IPE3EHTALIUU, TOPOJL U TOJT; COJEPKATENIbHBIN — CIICOK
CIIaliIoB MpE3eHTAllMH, CrPYNIHUPOBAHHBIX IO TeMaM COOOUICHHUS; 3aKIIOUUTENbHBIN Crlaiy
COJIEP’KUT BBIBOJIbI, ITOKEIAHUS, CIIUCOK JIUTEPATYPHI U T1P.);

3. CcIIOCOOHOCTh K KPUTHYECKOMY BOCHPUATHIO, 0000IIEHUI0, aHAIN3Y MpodeccHoHaNbHOU
nH(pOpMaINY, TOCTAHOBKE 1I€JIM U BBIOOPY MYTEH €€ JOCTUKEHMUS,

4. TOTOBHOCTb MCITIOJIb30BaTh MHIMBH1yaJbHbIE KPEaTUBHBIE CIOCOOHOCTH JIJIsl OPUTMHAIIBHOTO
pELIEHNs NCCIIE0BATENbCKUX 3a/1ay;

5. mpoBepka U KOpPpPEeKLHs MOATOTOBICHHOIO MaTepuala, OlpeaeeHHe MPOoJ0JKUTEbHOCTH

€ro JIEMOHCTpAIiH.
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3.2.2. U3yuure TekcT npodeccuonanbuoro coaep:kanus “Why do children go to school?”,
YCTAHOBHUTE NMPEAJOKECHUS, KOTOPbIC ABJAIOTCHA UCTUHHBIMHA H COOTBETCTBYIOT conepmaﬂmo:

A new survey from Britain shows that a third of disabled children regularly “fall apart”
emotionally. They are so stressed or unhappy that they cannot control their emotions, so they have
problems living a “normal” life. The survey is from a youth charity called the Prince's Trust. Its
researchers asked questions to 2,200 disabled children who did not visit kindergartens. Almost half
of them said they often felt anxious about everyday situations, and that they tried not to meet new
people. One in eight of those surveyed said they were too stressed to leave the house. The charity
said: “Thousands of disabled children feel like prisoners in their own homes. Without the right
support, these young people become socially isolated”.

Many of these disabled children struggle with day-to-day life, which means it becomes more
and more difficult to visit a kindergarten. Britain's Employment Minister Esther McVey said: “Our
young people are some of the best and most talented in the world”. She said it was important to try
and match these disabled children with the right social activities and education. Researcher David
Fass added: ““Young people are our future and it is important that we invest in them and provide them
with the tools they need to reach their full potential”. Disabled Jack, 9, explained how hard it was for
him to be isolated and hadn't an opportunity to visit a kindergarten. He said: “I would wake up and
wouldn't want to leave the house. | stopped speaking to my friends and I had absolutely no confidence
speaking to people. | was afraid the teachers and groupmates won't understand me, | was afraid of
bulling”.

Sources: Daily Mail / NHS.co.uk / Heptares.com
The article says it seems easy to say what school is for. T/F.
A poll was taken by an association of technology CEOs. T/F.
Half of people said kids getting a job was the main reason for schools. T/F.
A quarter of people said teaching citizenship is the purpose of schools. T/F.
The polling company CEO was sure schools were doing the right thing. T/F.
The CEO quoted a writer from the twentieth century. T/F.
The writer said school was to ask questions of the universe. T/F.
A 15-year-old said schools were to make poor kids richer. T/F.

©O No gk~ wbdPE

3.2.3. IlpounTaiiTe rpaMMaTH4YecKyl0 crnpaBky no Teme «IIpuyactusi» M K KaxI0ii
MO3ULMHU, JAHHOH B JIEBOM CT0JI0LE, MoJ0epUTe COOTBETCTBYKIOILIYIO MO3UIMI0 M3 NMPAaBOro
cTosI0NnA:

i i a. After she had done her homework, she
1. The man standing at the door is my boss.

watched TV.
2. Having done her homework, she watched b. He broke his arm while he was playing
TV. hockey.
3. The information presented in the article was i
: c. Because he was late, Adam took a taxi.
invaluable.
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d. Because she had spent all her money, Pam

4. He broke his arm (while) playing hockey.
asked for a loan.

e. The man who is standing at the door is my

5. Seeing the shadow, he screamed.
boss.

f. The information which was presented in the

6. Being late, Adam took a taxi. ) )
article was invaluable.

7. She was climbing up a ladder carrying a
g. He saw the shadow and he screamed.

bucket.
8. Having spent all her money, Pam asked for a | h. She was climbing up a ladder and she was
loan. carrying a bucket.

3.2.4. M3yuute TekcT mpodeccuoHanabHoro coaep:xkanusa “Disabled children are very
stressed not visiting a kindergarten” mo HampaBjeHHI0 TOATOTOBKH «JlomIKoJIbHOE
06pa3OBaHne», YCTAHOBUTE NPECAJIOKCHUSNA, KOTOPLIC ABJAIOTCHA HCTUHHBIMHUA H COOTBETCTBYIOT
COJdepPKaHHIO.

A new survey from Britain shows that a third of disabled children regularly “fall apart”
emotionally. They are so stressed or unhappy that they cannot control their emotions, so they have
problems living a “normal” life. The survey is from a youth charity called the Prince's Trust. Its
researchers asked questions to 2,200 disabled children who did not visit kindergartens. Almost half
of them said they often felt anxious about everyday situations, and that they tried not to meet new
people. One in eight of those surveyed said they were too stressed to leave the house. The charity
said: “Thousands of disabled children feel like prisoners in their own homes. Without the right
support, these young people become socially isolated”.

Many of these disabled children struggle with day-to-day life, which means it becomes more
and more difficult to visit a kindergarten. Britain's Employment Minister Esther McVey said: “Our
young people are some of the best and most talented in the world”. She said it was important to try
and match these disabled children with the right social activities and education. Researcher David
Fass added: ““Young people are our future and it is important that we invest in them and provide them
with the tools they need to reach their full potential”. Disabled Jack, 9, explained how hard it was for
him to be isolated and hadn't an opportunity to visit a kindergarten. He said: “I would wake up and
wouldn't want to leave the house. | stopped speaking to my friends and | had absolutely no confidence
speaking to people. | was afraid the teachers and groupmates won't understand me, | was afraid of
bulling”.

Sources: Belfast Telegraph / Independent / BBC
Around 33% of disabled children in the UK feel very stressed. T/F.
Nearly all young, disabled people find it easy to live normal lives. T/F.
Interviewers questioned 22,000 disabled children who visited kindergartens. T/F.
Many disabled children said they feel like their home is a prison. T/F.
Britain's Employment Minister said young people had little talent. T/F.
The Employment Minister said there were no kindergartens for the disabled. T/F.

o gk~ wbdPE
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7. A disabled child in his nine explained the difficulties of being isolated and not having an
opportunity to visit a kindergarten. T/F.
8. The disabled boy was afraid of bulling from the teachers and groupmates. T/F.

3.2.5. [IpounTaiiTe rpaMMaTHYECKYIO CIPABKY ¢ MIPUMEPaMHU  YCTAHOBHUTE COOTBETCTBHE
Conditionals 1 Examples. K kaxaodl no3unum, AaHHOW B JIeBOM CTO0JI0Le, moadepuTe

COOTBCTCTBYHOIIYIO MMO3UIIUIO U3 TIIPABOIo cTO0JI01A:

Conditionals Example
Type O A If I had time, | would take up a sport.
Type 1 B If you need help, come and see me.
If he had studied harder, she would have
3 | Type?2 C
passed the test.
If the temperature falls below 0, water turns
4 | Type3 D

into ice.

3.2.6. IIpouuTaiiTe rpaAMMaTH4YEeCKYI0 CIIPABKY U BbIOepHTE OTBET, COOTBETCTBYHOIIUIA
NpHUBeAeHHOMY NPUMeEpY:

We use the verb wish and the expression if only to express a wish. ‘If only’ is more emphatic
than ‘I wish’.

E.g. I wish | could understand what he’s saying.

1. Luckily, I understand what he’s saying.

2. But I don’t understand what he’s saying.

3. But he doesn’t understand what I’m saying.

4. Luckily, he understands what I’'m saying.

3.2.7. HquHTaﬁTe rpaMmMaTH4Y€CKOC NMPaBUWJIO U 3aIIOJHUTE IPONYCK MNOAXOAAIIUM I10
CMBICJTY CJIOBOM HA AHIJIMHCKOM fI3BIKE:

After the subject pronouns ‘I’ and ‘we’, we use instead of would.
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TPAMMATHUYECKHWH CIIPABOYHHUK

HNudunurnBel — HavanpHas Gopma cioBa. OHu ObIBaroT ¢ yactuieii to (the to — Infinitive e.g.
| hope to see you soon.) u 6e3 uee (the bare Infinitive (Infinitive without to) e.g. He can't help me.).

Tenses of the Infinitive

VY unuHUTHBA €CTh 4 BpEMEHHU B IeHCTBUTEIRHOM 3aiore (ACtive) u 1Ba B cTpagaTeIbHOM
3asore (Passive).

Bpemena nnpunuruba

Active Passive
Present (to) give (to) be given
Pres. Cont. (to) be giving
Perfect (to) have given (to) have been given
Pert. Cont. (to) have been giving

JlerCTBUTEIBHBIN 3aJ10T

— Present Infinitive: oTHocUTCs K HACTOSAIEMY WM OyayLIeMY.

— Present Continuous Infinitive: (to) be + Ving.

OnuceiBaer AelcTBUE, KOTOPOE MIPOUCXOJUT celyac, B MOMEHT PEUH.

— Perfect Infinitive: (to) have + V3/ed.

OnuceiBaeT NpoILTOe U MOKA3bIBAET, YTO AeiicTBue nHpuHuTuBa npousonuio [TOCIIE
JIEUCTBUSI CMBICIIOBOI'O IJIaroja.

— Perfect Continuous Infinitive: (to) have + been + Ving.

OTHOCHUTCS K IPOIINIOMY U YKa3bIBa€T HA JITUTEIBHOCTh IEUCTBUS HHOUHUTHBA, KOTOPOE
npousonuio [IOCJIE aeiicTBusi CMBICIIOBOTO IJ1arona.

The Perfect Infinitive ynorpebssiercst ¢ TakuMu riiarojamu, Kak Seem, appear, believe, know,
claim, expect u momanpHBIME TIarosiamu (may, must, have to, ought to, need, should, would, ...).

CrpanaTenbHblii 325100
— Present Infinitive: (to) be + VV3/ed

— Perfect Infinitive: (to) have been + V3/ed

Bpemena riaroJia, COOTBEeTCTBYOIIME BpeMeHAM MH(UHUTHBA:

Verb tenses Infinitive
he goes / will go to go
he is going / will be going to be going

he went / has gone / had gone / will have gone to have gone

he was going / has been going / had been going )
. : to have been going
/ will have been going
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The Subject of the Infinitive

NuduauTHBHBIN 00BEKT (KTO COBEpINAET JEHCTBUE) OMYyCKAETCs, KOT/1a OH COBMAJIACT C
MO/IJIEKALUM.

NuduantuBHBI 00beKT (KTO coBepmaeT neiicteue) HE omyckaercs, Korja OH HE COBIAIaeT
¢ nojuiexaiuM. MTHGUHUTUBHBIN 00BEKT CTOUT Nepe]] HHPUHUTUBOM U MOXKET BhIPaXKaThCs

MectouMenueM (me, you, them, etc.), umenem (Kate) mnu cymectButeabHbIM (the woman).

I'marosbl, nocse koTopbix ynorpebdasercs to-infinitive miu repynauii 06e3 pasHunbI B
3HAYeHHU:

— begin, start, continue (Heup3st ucrons30BaTh ABa repyHIus HOAPS).

— co cioBamu advise, allow, permit, recommend, encourage ynorpebsiercs to-infinitive, koraa
32 HUIMU CJIelyeT 0OBEKT MU KOTIa OHM HaXOoJIsATCs B maccuBHOM popme. ['epynamii ynorpebisiercs,
KOI'JIa 32 HUM He ClIeJlyeT KaKoh-1100 00BEKT.

— KOHCTpyKIus need/require/want + -ing form 4acto yka3slBaeT Ha TO, YTO HEOOXOIUMO UTO-

TO MOYMHHTD WJIH YIIYYIIUTh. 3a cioBoM 'Need' Takke MOXKET CJIeIOBaTh MTACCUBHBIN HHO)HUHHUTHUB.

I'naroJibl, mocJie KOTOpbIX ynorpeodsasiercs to-infinitive niam repynauii B 3aBUCHMOCTH OT
3HAYEHHUsI:

— forget + to — inf = He BcomuuTH, fOrget + -ing form = He nepe3BOHUTH

— remember + to — inf = He 3a0bITH, remember + -ing form = nepe3BoHUTH

—go on + to — inf = 3aTtem/nmanee, go on + -ing form = npogomKkKUTH

— mean + to — inf = mamepeBarbcs, mean + -ing form = o3nauaTs

—regret + to — inf = coxaners (0HOKpaTHO), regret + -ing form = 4yBCTBOBAThH COKAJICHHE
KaKoe-TO BpeMsI

—try + to — inf = meITaThCsl, HenaTh Bee, YTO B TBOMX CHJIAX, try + -ing form = cnenats B
Ka4ecTBE IKCIIEPUMEHTA

— stop + to — inf = HeHaoNITO MIpepBaThes, YTOOBI ClieNaTh YTO-HUOY b ere, Stop + -ing form
= MPEKPATHUTh, CAATHCSI

— be sorry + to — inf = npunecTn U3BHHEHNS 32 HBIHELIHEe AeiicTBHe, be sorry for + -ing form
= IIPUHECTH U3BUHEHUS 32 TPOLIOE JIeiicTBUE

— like + to — inf = gymark, 4TO YTO-TO XOPOIIIO WK MPABUIBHO C/IeNaTh, like + -ing form =
HacJaXaaTbCsi (0OIIHME MPETOYTCHHUS)

—would like + to — inf = xoTeTh (KOHKpPETHBIE IPEITOYTCHHS)

— be afraid + to — inf (cyObekT He *kenaeT HUUero ienarh), be afraid of + -ing form (cyobekt

OOUTCS, UTO MOKET MTPOU30UTH TO, UTO OITUCAHO TEPYHIUEM).

Too/Enough

Too craBurcs nepea npujiaratCJibHbIMU U HApCYHUAMUA U ITIOKA3BIBACT, YTO YCTO-TO 6OJ'IBH_IC,
YEM JO0CTAaTO4YHO, H€06XOJII/IMO HJIN HY>XXHO. Nwmeer OTpULATCIIBHOC 3HAYCHHC.

—e.g. He is too young to walk by himself.
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Enough craButcs mocie mpuiarateIbHOTO WM HapedHs, HO Tepe/I CYIIECTBUTEILHBIM 1
IMOKAa3bIBaACT, YTO YETr0-TO POBHO CTOJIBKO, CKOJIBKO HCO6XOI[I/IMO. HNmeeT monoxutenbHOE 3HAUYCHIE.
—e.g. There is enough snow to build a snowman.

Participles. ITpuuacTus:

1. Present Participles (playing, running, etc.),

2. Past Participles (played, written, etc.) and

3. Perfect Participles (having written, etc.).

— Present u Past Participles MoryT ynmotpe0ysThCsl B 3HAUCHUH MTPUJIaraTeIbHbIX.

The Present Participle (-ing) omuceIBaeT, 4T0 MpeacTaBiIseT COO0H KTO-TO HIIH YTO-TO
(orBeuaet Ha Bonpoc «Kakoro poxa?»). The Past Participle (-ed) onuceiBaer, 4To KTO-TO 4yBCTBYET
(oTBeT Ha Bopoc «UTO BI 4yBCTBYETE?»).

e.g. It's a very tiring job. (Yto 3to 3a pabota? YTOMUTEIbHAS.)

e.g. He's very tired. (Kak on ce6s uyBcTBYeT? Y CTAIBIM.)

[TpudgacTus TaKKe MOTYT YIIOTPEOJIATHCS:

— 9T0OBI BBIPA3UTh BPEMsI.

— 9TOOBI BBIPA3UTh IPHYUHY.

— BMECTO OTHOCHTEIBHOTO MECTOMMEHHS U TIOJTHOTO IJIaroa.

— BMmecto The Past Simple B moBecTBOBaHUSAX, KOT/Ia OMIMCHIBAIOTCS JICHCTBHSI,
MIPOUCXOJISIINE CPa3y OJHO 32 JPYTUM.

— qT00BI M30ekaTh moBTopeHus The Past Continuous B 0JHOM MPeIOKEHHUH.

IIpuaaToyHoe mnpensioKeHHe B AHIVIMHCKOM s3bike (clause), — Taxxke Ha3zbpIBaeMoe
3aBUCHUMBIM, — HAQUYUUHACTCA C IIOJUYHWHUTCIBHOI'O COIO3a MO0 OTHOCHUTEJILHOI'O MECTOMMEHUS U
COACPIKUT MMOAJICIKAIIEC U CKa3yeMOcC. Cawmo 10 cebe oHO HE 06pa3yeT 3aKOHYCHHOC BbICKA3bIBAHUC,
a JINIIb coo6u1aeT YUTATCIIO JOIMOJIHUTCIIBHYIO I/IH(i)OpMaLII/IIO.

Time clauses are subordinate clauses and usually go with a main clause. We never use future
tenses after time conjunctions. Time clauses follow the rule of the sequence of tenses. That is, when
the verb of the main clause is in a past form. When the verb of the main clause is in a past form, the
verb of the time clause is in a past from too.

Clauses of result are used to express the result of something (so, such a/an, as a result, so
much/little, so many/few, ...).

Clauses of reason are used to express the reason for something (as, since, because, the reason
for/why, due to, ...).

Clauses of purpose are used to express the purpose of an action. That is, they explain why
someone does something (to, so that, in case, so as to, ...).

Clauses of contrast are used to express a contrast (but, even though, in spite of, however, while,
yet, ...).

Clauses of manner are introduced with as if/as though and are used to express the way in which
something is done/said, etc.
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Bce TunbI yeJIOBHBIX npemtokeHuii (conditionals) B aHrmiickoM si3bike

Type 0 conditionals ymotpeGusitoTcst 1Sl BRIpaXKEHUS Y€ro-To, YTO BCEr/ia HCTUHHO. MOKHO
UCroib30BaTh ‘when’ BmMecro ‘if’.

E.g. If/When the sun shines, snow melts.

Type 1 conditionals ymoTpeOasroTcst i BBIPaKEHHS PEaabHBIX HIM BEChbMa BEPOSTHBIX
CHUTYaIMil B HACTOSAIIEM WM OYIyIICM.

E.g. If he doesn’t study hard, he won’t pass his exam.

Type 2 conditionals ymotpeOnstoTes Uit BBIpAKECHUS BOOOpaKaeMbIX CHTYallUil, KOTOpPbIC
npoTuBOpeyar (pakraM B HACTOAIIEM H, CJICIOBATEIbHO, BPS JIM MPOU30MIYT B HACTOSIIEM HIIH
Oyymiem.

E.g. If I won the lottery, | would buy an expensive car and | would go on holiday to tropical
island next summer.

Type 3 conditionals ymoTpeOasoTcs i BBIPAXKEHUS BOOOpaKaeMbIX CHTYallUil, KOTOpPbIC
npotuBopeyar (akrtam mporuioro. OHM TaK)Ke HCIOIB3YIOTCS Ul BBIPAKCHUS COXKAICHUH WM
KPUTHKH.

E.g. He got up late, so he missed the bus. If he hadn’t got up late, he wouldn’t have missed the
bus.

Ynotpebnsiercst riaaron Wish u Beipakenue if only 4ro0sr Beipasuth sxenanue. ‘If only’
SIBIISICTCS O0JIee peruTeabHbIM, YeM “l wish”.

[Mocne muunblx MecTrouMenni “I’ u ‘we”, ynorpebnsiercs could Bmecro would.
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TEKCTbI JJIS1 CAMOCTOATEJBHOI'O U3YYEHUSA

TEACHER'S WORK

Teaching brings many rewards and satisfactions, but it is a demanding, exhausting, and
sometimes frustrating job. It is hard to do well unless you enjoy doing it. Teachers who do enjoy their
work will show this in their classroom behaviour. They will come to class prepared for the day's
lessons and will present lessons in a way that suggests interest and excitement in promoting learning.
When students do achieve success, the teacher shares in their joy.

A Teacher's Main Responsibility Is to Teach

The teacher's job involves many roles besides that of instructing students. At times, a teacher
serves as a parent surrogate, entertainer, psychotherapist, and record keeper, among other things. All
of these are necessary aspects of the teacher's role. However, they are subordinate to, and in support
of, the major role of teaching.

Some teachers become more concerned with mothering or entertaining students than with
teaching them. In these classes, much of the day is spent in reading stories, playing games, singing
and listening to records. Such teachers do not like to spend much time teaching the curriculum and
feel they must apologize to children or bribe them when lessons are conducted. These teachers are
meeting their own needs, not those of the students. By the end of the year, the pupils will have
acquired negative attitude toward the school curriculum, and they will have failed to achieve near
their potential.

The teacher is in the classroom to instruct. This involves more than just giving demonstrations
or presenting learning experiences. Instruction also means giving additional help to those who are
having difficulty, diagnosing the sources of their problems, and providing remedial assistance. For
the teacher we see that it means finding satisfaction in the progress of slower students as well as
brighter ones. If a teacher's method of handling students who finish quickly is to assign them more of
the same kind of exercises, students will learn to work more slowly or hid the fact that they have
finished. Teachers would do much better to assign alternate activities of the students' choice or to
allow them to move on to more challenging problems of a similar type.

Another important indicator is the way teachers respond to right and wrong answers. When
teachers have the appropriate attitude, they accept either type of response for the information it gives
about the student. They become neither overly elated about correct answers nor overly disappointed
about incorrect answers. They use questions as a way to stimulate thought and to acquire information
about a student's progress.

Although praise and encouragement are important, they should not interfere with basic teaching
goals. If a teacher responds with overly dramatic praise every time a student answers a simple
question, the class will likely be distracted from the content of the lesson. A better strategy is to follow
a simple correct answer with simple feedback to acknowledge that it is correct. Criticism, of course,
should be omitted. In general, the teacher’s behaviour during question-and-answer sessions should
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say, “We're going to discuss and deepen our understanding of the material”, and not, “We're going to
find out who knows the material and who doesn't”. Students Should Meet Minimum Objectives

Although all students cannot be expected to do equally well, each teacher can establish
reasonable minimal objectives for a class. Naturally, most students will be capable of going
considerably beyond minimal objectives, and the teacher should encourage students' cognitive
development as far as their interests and abilities allow. However, in doing so, teachers must not loose
sight of basic priorities. Teachers with appropriate attitudes will spend extra time working with
students who are having difficulty.

Students Should Enjoy Learning

When teachers do have the appropriate attitude toward school-work, they present it in ways that
make their students see it as enjoyable and interesting. Teachers should not expect students to enjoy
learning in the same way they enjoy a ride on a roller coaster. Instead, there should be the quieter but
consistent satisfaction and feelings of mastery that come with the accumulation of knowledge and
skills.

Teachers with negative attitudes toward school learning see learning activities as unpleasant
but necessary drudgery. If they believe in a positive approach toward motivation, they will attempt to
generate enthusiasm through overemphasis on contests, rewards, and other external incentives. If they
are more authoritarian and punitive, they will present assignments as bitter pills that students must
swallow or else. In either case, the students will acquire a distaste for school activities, thus providing
reinforcement for teacher expectations.

Other evidence of inappropriate teacher attitudes toward school activities includes:
emphasizing the separation of work and play, with work pictured as an unpleasant activity one
endures in order to get to play; introducing assignments as something the class has to do, rather than
merely as something they are going to do; the use of extra assignments as punishments, etc. Teachers
with negative attitudes also discuss academic subjects in a way that presents them as dull and devoid
of content. For example, they might say, “We're going to have history”, instead of, “We're going to
discuss the voyage of Columbus”, or “Read pages 17 to 227, instead of, “Read the author's critique
of Twain's novel”.

Teachers Should Assume Good Intentions and a Positive Self-Concept

Teachers must communicate to all of their students the expectations that the students want to
be fair, co-operative, reasonable, and responsible. This includes even those who consistently present
the same behaviour problems. If students see that teachers do not have the faith in them, they will
probably lose whatever motivation they have to keep trying. Thus, teachers should be very careful to
avoid suggesting that students deliberately hurt others or enjoy doing so, that they cannot control their
own behaviour, or that they simply do not care and are making no effort to do so. Such statements
will only establish a negative self-concept and will lead to even more destructive behaviour.

Assignment: Translate the text using a dictionary.

52



CHILD PSYCHOLOGY DETERMINES TEACHING METHODS
(From “Invitation to Psychology” by J. Houston, H. Bee, D.C. Rimm)

A knowledge of the child is the most fundamental and important of the teacher's preparation.
Many teachers with thorough knowledge of their subjects fail because they do not understand the
boys and girls who are to be taught. Many assume that children are like plastic clay and can be
moulded at the will of the teacher. Any observing parent or any intelligent teacher of experience
knows better. Boys and girls are not passive lumps of clay; they are living, pulsating, developing,
mysterious beings who must be studied and understood before they can be taught in the true sense.

We have come to realize that the most difficult factor in education to understand is the mind of
the child to be taught. A knowledge of children's minds and the way they work is certain to convince
one that in order to teach efficiently we must get the child's point of view. Many well-conceived aims
in education do not bear fruit, simply because the teacher does not understand the workings of
children's minds. The teaching is done in terms of adult thinking and means nothing to the child. The
‘child's mind understands concrete things rather than abstractions. We must appeal to the child
through his everyday experiences and on the plane of his stage of development. Instead of beginning
with definitions, abstract principles and laws, the meanings of the things should first be made clear.
Otherwise, the statements are empty words. Every concept should have its concrete examples to
which the mind can turn for illustrations at any time. Instruction of children should begin with
experiences personally familiar to the particular children, and make the teaching radiate from those.
The teacher's knowledge should be broad and thorough that if the pupils cannot understand one
illustration, others can be given immediately. In addition to the knowledge of formal subjects the
teacher should know their relation to the life outside the classroom, so the pupils must see the
significance of the things they do at school.

Assignments: Look through the text and briefly say what it is about. Translate the text using
a dictionary.

HOW WELL DO OUR SCHOOLS PERFORM?
(From “Who Controls Our Schools? American Values in Conflict” by Michael W. Kirst)

Our educational system, rooted in our history and our structure of values, has often been a
source of justifiable pride. Whatever its limitations, the public educational system of the United States
(including higher education) is the most egalitarian system in the world.

Thomas Jefferson had counted on education to develop only that “natural aristocracy” of the
few whose talents justly deserved to be developed for the benefit of society. But Horace Mann and
the common school advocates wanted universal education, to them education was to be the “balance
wheel” of society. Mann proclaimed in 1848: “If one class possess all the wealth and education, while
the others are ignorant and poor; it matters not by what name the relation between them may be called,;
the latter will be the dependants and subjects of the former, but if education be equally diffused, it
will draw property after it, by the strongest of all attractions, for such a thing never did happen, as
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that an intelligent and practical body of men should be permanently poor. Education is the great
equalizer of the conditions of men, the balance wheel of the social machinery”.

The public schools were thought to by their supporters as a secure system for moderating social
inequalities. The egalitarism of the American system distinguishes it from the school systems of the
European countries. About 75% of our students graduate from high school, and some 44% go on to
higher education. In most other Western nations, students are diverted into vocational and technical
programs at age 14 or 15 and only 15 to 30% graduate from a secondary school. Considering the large
percentage of teenagers the US schools enroll, the level of attainment of these students is surprisingly
high. Our school’s system has grown steadily more egalitarian. As recently as 1940 fewer than 50%
of the pupils in this country completed high school. By 1984, the access to higher education among
those least represented in the past — the minority groups — has increased. While college enroliment of
white students grew slightly, the proportion of blacks in college more than doubled in the same period.
In 1981 the percentage of black high school graduates who went on to college exceeded that of whites
for the first time. The fact, that many of those students come from lower socioeconomic groups makes
this achievement all the more remarkable. Recent sociological studies from Russia indicate that an
unexpectedly high share of the places in most of its elite postsecondary institutions go to children of
white-collar workers.

Lately, the headlines have warned us that our schools are not competitive with those of our
economic rivals West Germany and Japan, and that current graduates of our secondary schools cannot
match the records set by their predecessors. Now, when the performance of our schools is source of
widespread dissatisfaction, we need to consider carefully how we measure that performance.

Assignments:

1. Find in the text the English for:
YKOpeHHBMHﬁCH, MOFYH.II/IP'I OBITH OllpaBAaHHBIM, OI'PAaHUYCHHSA, PACCUUTBHIBATH HA, Ha 0maro
O6H.I€CTB8., BCGO6H_ICC 06p3.30BaHI/Ie, CTOPOHHUKH, IHNPOBO3IIJIACUTH, HeBe)KeCTBeHHLII\/'I, cMATYAaTh
O6HIGCTB€HHI>IG HCPAaBCHCTBA, OTJINYATh YTO-JI. OT 4YCro-j., MpCaACTABJIICHHLIC B MeEHbIIEH CTCIICHU,
YPOBCHDb 3HaHI/II71, MMPEBLIIATE, YKA3bIBATH, CIIYXKalIHC, OBITH HGKOHKypeHTOCHOCO6HI>IM, IIoAXO0OUTh
(COOTBCTCTBOB&TB), NpeANICCTBCHHUK, U3SMEPUTD YTO-JI.

2. Give the derivatives from:
just, to depend, limit, to support, universe, to attain, equal, vocation, access, to enroll, sociology, to
expect, to compete, to perform, surprise.

3. Arrange A and B in pairs of synonyms:
A. limitations, advocate, high school, vocational, share, intelligent, talent, to moderate, common
school, permanently, attainment.
B. to mitigate, clever, professional, drawbacks, supporter, proportion, secondary school, gift,
constantly, ordinary school, achievement.

4. Answer the following questions:
1) How can you characterize the system of education in the United States in general?
2) What was T. Jefferson's point of view on the aims of education?
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3) What did Horace Mann proclaim in 1848?
4) How were the public schools thought of by their supporters?
5) What distinguishes the American system from the systems of the European countries?
6) Is the level of attainment of US schools high?
7) What changes took place in 1984 in the field of higher education?
8) Who composed the majority of college students in 1981? Isn't the fact remarkable?
9) What do recent sociological studies in Russia indicate?
10) What is the source of widespread dissatisfaction of the press and public?
5. Compare the concepts of education of Thomas Jefferson and Mann.
6. From Mann's quotation choose one sentence to cover the main idea of it and translate it.
7. What can you say about the state of affairs in American educational system today as it is
described in the text?

EDUCATION IN AUSTRALIA

Tuition in state schools is free of charge. Private schools charge fees, and high ones.

During the whole history of Australian education, the various states have opposed the federal
government's intervention in the organization of education, wishing to preserve the character and
independence of their individual system.

The demand for centralized nation system to administer and organize education became
especially strong in the 70s, and led to the separation of the Federal Ministry of Education from the
former Federal Ministry of Science and Education.

However, the educational policy of the federal government left the school system practically
untouched. There are still many differences in the structure and the curricula of schools in the various
states, which hamper the development of a national educational policy.

The financing of schooling is a direct reflection of the policy of the ruling classes of Australia.
The government assigns 47 per cent of its expenditure on education for state schools, and 53 per cent
— for private schools.

It should be mentioned, that 80 per cent of Australian children attend the state schools, while
private schools are attended by only 20 per cent.

School education is obligatory for all Australian children from 6 to 15 years old (16 in
Tasmania). At present the school education scheme is “6-4-2” in New South Wales, Victoria and
Tasmania. In Queensland, South Australia and Western Australia the scheme is “7-3-2”.

After finishing the six- or seven-year primary school all pupils pass to secondary school without
examination. Then follows a four- or three-year obligatory course in the Junior High School.

Students completing the two-year Senior High School course may enter any higher education
institution in the country. There is a trend to cancel final examinations in both Junior and Senior
Secondary Schools, so that all pupils, irrespective of the academic abilities or material means should
have the opportunity of receiving free, complete preschool, primary and secondary education.
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Assignments:

1. Find in the text the English for:
06yquHe, B3UMaTh IUIATy, MNOPOTHUBOCTOATH, BMCIIATCIILCTBO, COXPAaHHUTb, HLCHTPAJIM30BaAHHAA
rocyaapCTtB€HHasd CUCTEMaA, YIIPaBJIATD, 6BIBH_II/II71, 3aZICPIKUBATDb PA3BUTHUC, ITPAMOC OTPAKCHUEC YCTO-
J., 3aTpaThbl, TOCYyAapCTBCHHBIC LIKOJIBI, IIOCCIIATh IIKOJY, O6HS&T€J’IBHBII71, CJIEAOBATh 3a IIéM-.]'I.,
OTMCHUTH, HE3AaBUCHUMO OT, ITIOJIHOC o6pa3013aHI/Ie.

2. Arrange A and B in pairs of synonyms:
A. tuition, primary schools, abilities, to administer, trend, to wish, ' various, curriculum, to go to
school, to finance, to pass to, to complete, scheme, institution.
B. to govern, education, different, structure, to want, syllabus, to subsidize, to attend school, to
transfer, to finish, establishment, tendency, capacities, elementary school.

3. Arrange A and B in pairs of antonyms:
A. final examinations, private schools, weak, obligatory, to finish school, senior, free, high, adults,
direct, to pass to, dependence.
B. strong, to enter school, optional, to stay at, state-run schools, junior, fee-paying, low, children,
indirect, entrance examinations, independence.

4. Speak on the structure of education in Australia.

FINLAND TO REFORM EDUCATION FOR THE DIGITAL AGE
(From helsinkitimes.fi / bbc.com / straitstimes.com)

Finland is not satisfied with constantly being top of the world's education leagues. The
government is now planning to reform its education system so that young Finns are better prepared
for the digital age. A key part of the proposed reforms is to place as much emphasis on digital and
workplace skills as on more traditional subjects. An example of this would be to use 3D printers in
history classes so students can create models of ancient buildings. The government also wants to
promote vocational training and encourage learning in real-life work settings. Students' performance
would be evaluated by a teacher as well as by an official from the company helping the student.

One teacher, Kirsti Lonka, explained why a shift in educational methods was necessary. She
said: “Traditionally, learning has been defined as a list of subject matters and facts you need to
acquire, such as arithmetic and grammar... But when it comes to real life, our brain is not divided
into disciplines in that way. We are thinking in a very holistic way, and when you think about the
problems in the world — global crises, migration, the economy, the post-truth era — we haven't really
given our children the tools to deal with this inter-cultural world”. She added: “I think it is a major
mistake if we lead children to believe that the world is simple, and that if they learn certain facts, they
are ready to go”.

Assignments:

1. Read the text and say: What three improvements would you make to the education system?
Why?
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2. Rank these with your partner. Put the best school subjects at the top: English, maths, global
warming, computer coding, art, world problems, business skills, money matters.

3. You think English is the best school subject. Tell the others three reasons why. Tell them
what is wrong with their subjects. Also, tell the others which is the least important of these (and why):
computer coding, art or world problems.

SCHOOLS OF THE FUTURE
(From “How American Business and Education Can Cooperate to Save Our Schools”
by Dr. Marvin Cetron)

The schools that will shape our nation's future in the 21st century — are being planned today, at
a time when education is again in the national spotlight. Nearly 30 reports issued by commissions and
individuals have made it clear to the American people that their nation will be “at risk unless they
pay attention to their schools. During the past several years dozens of panels, commissions and other
experts have made recommendations on how schools can become more effective. Continuing to
improve America's schools is the key to the United States' future. Schools must make their plans for
the future with an understanding of the key issues that will affect education.

A major responsibility of schools in the future will be to prepare students to enter a rapidly
changing job market. American workers will need to be more highly trained than at present.

Schools will be responsible for preparing students who are adaptable, who are able to respond
quickly to the changing requirements of new technologies. Schools will train both young and adults;
adult workers will need reeducation and retraining.

In the future, schools and business will need to work closely in a new business/education
partnership.

Emphasis on such “traditional” academic subjects as reading, writing and mathematics will
increase.

New technologies, such as computers, videodiscs and cable television will change the look of
the “schoolroom”. In the future, students may spend 1 or 2 days each week studying at home.
Increased and well-planned use of these new learning technologies will enable machines and humans
each to teach what they teach best.

Because of the additional responsibilities that will be imposed on teachers, they will archive
greater status in society. In the future, they will be paid salaries that are comparable with other
professionals. They will work in schools that offer continuing opportunities for professional
advancement and training. As a result, education will once again attract the nation's brightest and
most qualified students.

Assignment: Read the text and say: what changes the Americans are planning to introduce in
their schools; which of the changes you would like to introduce in our educational system.
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IDEAL TEACHER: WHAT IS HE LIKE?

Few of those engaged in training teachers would conceive of a teacher who would be ideal for
all and any teaching circumstances. The art and craft of teaching is so diverse that no such paragon
would be likely to exist. What is possible, however, is to conceive of an ideal which is redefined in
terms of the particular kinds of teaching situations the teacher actually proposes to engage in. Such
an “ideal” teacher would possess personal qualities, technical abilities and professional understanding
of the following kinds:

1) Personal qualities. These include both inherent qualities and other qualities acquired through
experience, education, or training. Equally, it is obvious that the teacher must be intelligent, have a
non-discouraging personality, and display emotional maturity. Among the acquired qualities are to
be included a wide experience of life, an adequate level of personal education and sufficient command
of the subject he is teaching.

2) Technical abilities. These are of three kinds: first ability to discern and assess the progress
and difficulties of his pupils, an unhesitating control of the teaching in his class so as to maximize the
role of learning; secondly a fluent and responsive grasp of classroom skills and techniques; and thirdly
a “creative familiarity” with the syllabus and materials being used in his classes.

3) Professional understanding. This refers to a sense of perspective that sees the teacher's own
particular task in relation to all types of teaching situations, to an awareness of trends and
developments in methods of teaching, and to an acceptance that it is in his professional duty to go on
improving his professional effectiveness throughout his career.

A good teacher:

— keeps in contact with the parents of his or her pupils and lets them participate in the life of
the school (in a primary or secondary school);

— is able to maintain discipline and order;

— let’s the students share his or her own life with all its ups and downs;

—works hard to remain up-to-date in his or her subject;

— openly admits when he or she has made a mistake or does not know something;

— is interested in his or her students, asks them about their homes and tries to help where
possible;

— makes the students work hard and sets high standards;

— is friendly and helpful to his or her colleagues;

— uses a lot of different materials, equipment and teaching methods and attempts to make his or
her lessons interesting;

— helps the students become independent and organize their own learning.

Assignments:

1. Render the text in English.

2. Say whether you agree with the author's understanding of the importance of teacher's work.
Add some other important qualities a good teacher should possess.
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3. Look through the questionnaire and arrange the listed teachers’ qualities in the order you
think most proper. Try to explain why you have done so. Agree or disagree with your groupmates.
4. Read the following quotations and comment on them.
1) Raising a child is very much like building a skyscraper. If the first few stories are out of line, no
one will notice. But when the building is 18 or 20 stories high, everyone will see that it tilts.
2) Any man can be a good teacher.
3) Every teacher continues to be a student.
4) The teacher is a model and example to his students.
5) Good teachers are born, not made.
6) Teaching machines and computers can be substitutes for any teacher.
7) Teaching is a two-way traffic.
8) Experience is the best teacher.

ALTERNATIVE CERTIFICATION DEMANDS MINIMUM STANDARDS

The Association of Teacher Educators (ATE) is committed to excellence in teacher education.
To respond to the very diverse practices existing in the states that allow alternative teacher
certification (ATC) programs ATE recommends these guidelines:

1) Each graduate in a ATC program should have completed college courses which lead to a
command of major concepts in written and oral communication, math, social science, physical
science, humanities (including the arts and literature) and non-western contemporary culture.

2) State exams in basic skills required of students in regular teacher education programs should
be required of ATC candidates.

3) ATC candidates should pass personal interviews assessing orientation to the nature of
teaching, the nature of students and goals of school.

4) Candidate selection must include analysis of career and work histories, type and nature of
previous careers, performance in former jobs, periods of employment (and unemployment),
hospitalization, etc.

5) Selection should follow direct experiences with children and youth. This requirement can be
met with a summer of paid work before employment. This enables some candidates to opt out or be
selected out.

6) When possible, prior, direct experiences with children and youth should be in the same
school building where candidates will begin as intern teachers.

7) ATC candidates should be paid for the direct, supervised experiences with state or district
funds provided for them to be paid the same as beginning ATC teachers. A paid experience will be a
recruiting mechanism.

8) Experienced teachers should serve as mentors, support teachers and coaches of ATC
candidates throughout the first year at a ratio of 2 candidates to 1 teacher. In the years 2 and 3 the
ratio might become 8 to 1. At least 20% of the experienced teachers' assigned load should be allocated
to the mentor role. Mentors should be paid extra, based on a number of candidates supervised.
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A minimum of 500 dollars is recommended for each first year ATC candidate with whom a mentor
works.

9) Mentors should receive special training in coaching and advising ATC candidates. Training
might be offered by university personnel, consultants, highly-qualified classroom teachers, etc.

10) ATC candidates should not be required to take more than one three-credit course or more
than 45 hours of instruction per semester — from any source — during their first year of teaching.

11) In the first semester of their first year, ATC candidates should be assigned less than a full
teaching load.

12) States should issue a temporary alternative certificate to individuals participating in these
programs. There need to be official recognition of the status of ATC candidates.

Before achieving regular certification, ATC teachers should have to pass all state-mandated
tests related to professional content and pedagogy required of individuals completing teacher
education programs in universities.

ATC programs as represented here are more costly than regular programs. They should be
offered to recruit new, talented personnel into teaching, not to save money.

Assignment: Read the text and render it in Russian.

FROM “THE DIARY OF A YOUNG ENGLISH TEACHER”
(by Saw Ginsburg)

First month
Sunday, February, 28

This morning | am not awakened by the buzzing of an alarm clock. I did not set it last night. |
wanted to test if | could get up in time for the first period without the alarm clock's help. I look at my
watch: 6.10. One hour and twenty minutes till the first bell — time enough and to spare.

| sit up in bed and drowsily recite from memory the little speech I am going to make in class
tomorrow morning.

“Good morning, comrades. First of all, allow me to introduce myself— my name is Huang Pan.
| am your new English teacher. I have just graduated from the Foreign Languages Department of our
university. | have no teaching experience at all and my English is not very good. But I'll do my very
best to help you master the English language. If there are any shortcomings in my work, I hope you'll
point them out to me...”

“The people of China are now working hard to modernize our great motherland. In order to
accelerate carrying out this task, we have to learn from the advanced experience of other countries...”

Third Month
Saturday, May, 1
I'm tired and sleepy, but | want to put down a few thoughts before going to bed.
It's May Day, the first since | became a teacher, | feel happy and excited — it's my own holiday.
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This morning | took my students boating in the park. The weather was lovely, and one could
not help being in high spirits; the new clothes | was wearing for the occasion probably had something
to do with it. Two of my students helped me into a boat. They rowed, insisting that Teacher Hung
take it easy and leave everything to them, a suggestion to which Teacher Hung gracefully acceded.

| sat back and gave myself up to the bright sun and the gentle breezes blowing across the lake.
While one of the girls rowed, the other began to hum a Taiwan folk song, accompanying herself on a
guitar. She had a lovely contralto voice, and the song suited her voice to perfection.

We had lunch in the park, sharing what we had with the others. i was a gay and noisy meal and
we all enjoyed ourselves tremendously. The students were taking good care of me, offering me the
choicest morsels. More than once, the thought occurred to me: "How wonderful our young people
are!"

We got back to the university around three. | sat down to some reading. The book was “An
American Tragedy”. | was sleepy, but Theodore Dreiser's great story gripped me as usual, driving
away my drowsiness.

Tomorrow is Sunday. I'll make up for the time spent reading and looking about.

Monday, May, 3

Instead of working with the textbook this morning, | have the students talk about the May Day
picnic and about Youth Day, which is tomorrow.

To liven up the discussion on Youth Day, I let one group of students enact the role of foreign
tourists in China, young women from different English-speaking nations. They ask the other students
about their life, work, and studies; the latter in turn ask the “tourists” about youth outside of China.

It all goes fairly well. But I soon discover that our students know very little about foreign youth,
and have difficulty therefore in formulating their questions.

Assignment: Read the three extracts from a diary and say what kind of teacher has written it,
what you think about her first speech, in what way she spent May 1, how she organized the lesson on
May 3.

TEACHERS: ADYING BREED AS SCHOOL YEAR STARTS

Vera Yudina is one of an endangered species in Moscow — a school teacher. “Only those who
cannot live without school stay on in spite of the difficulties”, said Yudina, citing low salaries as the
main incentive to leave. The average salary at school No 1259 — where Yudina has been teaching for
the past 10 years — is just over 350 rubles ($80) a month.

With nearly 800 teaching vacancies throughout its 1,366 schools, Moscow's Education
Department is struggling with a severe shortage — with teachers of foreign languages, and English in
particular, in greatest demand. Some Moscow schools cannot provide instruction in some of the most
basic fields, including Russian, English and social sciences.
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Russia's teacher deficit is nation-wide, but it is more acute in Moscow and St. Petersburg, where
those with a command of a foreign language have more opportunity to trade in their skills for a higher
salary with Western firms.

While Education Minister Yevgeny Tkachenko announced that the exodus of teachers from the
classroom has levelled off, the staff at school No 1259 do not see an end in sight even though it is a
privileged school. And judging by the increasing number of disgruntled teachers who turn to
Moscow's employment agencies to find new work, the vacancies are likely to spread.

At firms such as Eurospan and the Russian Connection, they are still redirecting a steady stream
of former teachers and recent teaching graduates, finding them better paid work as receptionists,
secretaries, or sales personnel.

“In some cases, teachers can find work in human resources — like myself”, said a representative
of The Russian Connection, who gave up his job as a math teacher a few years ago. The teacher deficit
has not only affected schools scrambling to fill the gaps, but the quality of education as well. As
school administrators find it harder to fill teaching vacancies, they are forced to accept teachers with
lower qualifications.

According to Education Ministry statistics, the percentage of teachers with only a secondary
education in Russia last year rose to just over 11 per cent. At the same time, the number of pension-
teachers rose by 20,000 last year to nearly 9 per cent of Russia's total staff of 1.5 million teachers and
administrators.

Assignments:

1. Read the text and say: why many teachers quit their jobs, how teachers' deficit effects the
quality of education.

2. Suggest effective measures to improve the situation.

RENEWING THE TEACHING PROFESSION

The success of an educational system inevitably depends upon the judgement and ability of
those who teach... It is in the classroom that the pupil experiences the educational process; if the
interaction between teacher and child is not effective, even the most sound federal, state, or local
policies will be useless. Reducing objectives for the schools and revamping the curriculum will
improve public education only if teachers are of high quality.

Economically, too, teachers are the critical component of the system. About 85 per cent of all
salaries in education go to teachers — 65 per cent of the total budget. To be productive and, in a sense,
to invest public funds wisely, schools must recruit, retain, and reward corps of competent
professionals, imbued with high standards of performance and capable of commanding the respect of
their “clients” — their pupils, the parents, and the public.

In 1983 “declining teacher quality” suddenly became an issue for the American media. A
number of negative trends affecting the profession are often mentioned; low pay, declining prestige,
decreasing academic ability among the teachers themselves, poor working conditions and inadequate
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training are among the troubling complaints. Yet why so much concern now? After all, these
problems, which result from an interrelated set of historical circumstances, have been building for
years.

One reason for the present intense scrutiny of the teaching profession is that trends in student
enrolment are changing once again. After declining over the past decade, enrolment will increase by
2 million from 1985 to 1990. Moreover, from 1970 to 1982 very few new teachers were hired, so that
the average teacher is older and is close to retirement. In the 80s teaching will be one of the fastest
growing professions. The student population is changing as well as growing; these new teachers will
confront a higher proportion of pupils from disadvantaged and single-parent homes. By 1990 about
two-thirds of the national student population will come from such households. There is an even more
significant reason for looking closely at the teaching profession: fundamental changes in the labour
market for teachers. Taken together the circumstances surrounding the work force in education
compel a rethinking of the very concept of the teaching process.

The Changing Labour Market

Women make up two-thirds of the total work force of teachers — and 80 per cent of all
elementary school teachers. The dependence of the teaching profession on women is a major cause
for concern, because the vast expansion of occupational choices for young women has
correspondingly decreased the supply of superior teachers. Women who achieve high scores on
academic tests have disappeared from the school employers' personal files over the past 15 years
because teaching— like nursing, librarianship, and social work— is no longer one of the few places for
them to go. Management, law, medicine — all the opportunities are open to them today. The bright
young woman who taught English 15 years ago is now carrying an attach case and heading for an
office.

New opportunities for women affect teacher quality in another way. Women who withdrew
from teaching to raise families once constituted a vast reserve army of teachers who could be called
upon as their children grew up. But today, about 70 per cent of women between the ages of 25 and
65 are already employed, meaning that the reserve army no longer exists. Education must compete
on its own merits as a desirable occupation.

Assignments:

1. Find in the text the English for:
WCIIBITRIBAaTh Ha cebe, Oecrosie3Hblld, Ba)KHEWIas COCTaBHAs 4YacTh, 3apaOOTHas IuiaTta, OOIMIMA
(cymmapHbIit), BKJIaAbIBaTh (cpelncTBa), HaHMMaTh (Oparb Ha paloTy), HarpaxkjaaTb, 3aBOEBAaTh
YBaXCHHUC, YIIOMUHATD, na;[a}omm?l (CHH)I(&IOHlHﬁCH), JA0CTaTO4YHas1 IMoAroToBKa 0obIIas TpeBOra,
COBOKYITHOCTb OOCTOSITENIbCTB, CTAIKUBATHCS C, PHIHOK TpyJa, paboyasi cuia, OCHOBHAs NMPHUYMHA,
JIOCTUTaTh BHICOKUX PE3yJbTAaTOB, BOBMOXHOCTH, YMHBIN (CIIOCOOHBII).

2. Form the nouns from the following verbs:
to depend, to judge, to retire, to experience, to interact, to improve, to invest, to reward, to perform,
to respect, to concern, to result, to enroll, to change, to choose.
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3. Arrange A and B in pairs of synonyms:
1. to recruit, productive, competent, bright, standard, interaction, child, household, total, pupils, fast,
declining, reason, occupation.
2. decreasing, to hire, effective, communication, efficient, lid, overall, students, level, quick, cause,
family, clever, profession.

4. Arrange A and B in pairs of antonyms:
1. useful, adequate, success, effective, poor, negative, fast, advantage, significant, superior, to appear,
to increase.
2. ineffective, to decrease, useless, slow, positive, insignificant, to disappear, failure, inadequate, rich,
disadvantage, inferior.

5. Speak on the main reasons for the decreasing of the quality of teaching in the USA nowadays.

6. Say whether we have the same problems and suggest effective measures to improve the
situation.

INDIVIDUAL EDUCATION
(From “Individual Psychology” by Patricia H. EIkins)

Individual Education (IE) is a new concept in schooling. The basic premise of IE is that
education is a privilege and not an obligation. An IE school directs but does not demand, leads but
does not drive, persuades but doesn't force, suggests but does not require. John Holt suggests that an
alternative to authoritarian systems is to have schools in which each child can satisfy curiosity,
develop abilities and talents, pursue interests, and obtain from adults and older children a glimpse of
the great variety of richness of life.

Objectives of Individual Education

The objectives of IE are: 1) to generate motivation to learn the academic curriculum and to
provide alternative ways of learning these subjects; 2) to offer guidance about how to best proceed in
various ways of learning the academic curriculum; 3) to provide testing of learning at frequent
intervals; 4) to provide opportunities for supervised social interaction with other individuals; 5) to
provide opportunities to learn a variety of non-academic subjects.

Academic Curriculum

The academic Curriculum in an Individual Education school includes the usual elements such
as language, arts, arithmetic, science and social sciences.

Creative Curriculum

The creative curriculum is a special means of fostering resourcefulness by helping the child
locate and develop special talents and abilities. Teachers and students are invited to submit ideas for
classes of special interest. Creative courses can motivate and reinforce learning in the academic
subjects; to build a tree house or bake cookies, one must be able to read and measure.
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Socialization

The socialization process is aided in an IE school through the concept of discipline, in the
homeroom, and through advisement by the teacher/advisors. Education is seen as a voluntary
association with equals that creates an atmosphere of mutual respect and regard.

IE has three rules that the child must understand, and agree to follow before being admitted to
an IE school. After a third violation a child attends a conference with his teacher/advisor (TA) and
the school principal; after the sixth violation the parents of the child are brought into the conference
session; suspension occurs after the ninth and to the eleventh violation; and after the twelfth violation
the child is considered for expulsion. Expulsion or suspension is rare at IE schools because students
eventually realize that they have little need to rebel in the school.

Advising is a function of every faculty member in IE school. The child chooses his
teacher/advisor by petition. The TA's role is to listen, offer help and advice, give information, and
allow the child freedom to make decisions and even to make mistakes.

Assignments:
1. Find in the text the English for:
O6H38.HHOCTB, J'IIO603H8.T6J'ILHOCTI>, 0ejib, pyKOBOJACTBO, COLIMAJIBHOC O6I.I.I€HI/IC, ocoboe CpeacTBo,
I/I306peTaTeJ'IBHOCTL (HaXOI[‘II/IBOCTB), BbIABHUI'aTb HACHU, I[O6pOB0J'IBHBII71, B3aMMOYBAXXCHUC,
HapylleHHue, BPeMEHHOE MPEKpallleHne, HCKII0UEHUE, BHIOUPATh KOr0-JI. TI0 TPOCh0e, MPeI0CTaBIISITh
CBOOOTy, MPUHUMATH PEUICHUS, JAEJIaTh OITHOKH.
2. Form the derivatives from:
educate, resource, curious, guide, foster, create, motivate, choice, socialize, advise, violate, admit,
inform, able, decide.
3. Arrange A and B in pairs of synonyms:
A. to break the rule, to lead, to require, abilities, talent, to obtain, an objective, curriculum, to foster,
to aid, advisor, respect, principal, to occur, to realize, to guide.
B. headmaster, to understand, to lead, to violate, to take place, capacities, to get, syllabus, tutor, to
regard, to demand, purpose, gift, to instill, to help, to direct.
4. Arrange A and B in pairs of antonyms:
A. children, advantage, voluntary, best, various, to include, respect, admission, frequent, little.
B. compulsory, much, to exclude, adults, worst, disadvantage, disregard, rare, expulsion, identical.
5. Answer the following questions:
1) What is the basic premise of individual education?
2) How does John Holt describe IE schools?
3) What are the objectives of IE?
4) What academic subjects are included in the curriculum of an Individual Education school?
5) In what way can the creative abilities of students be developed?
6) How is the socialization process aided in an IE school?
7) IE creates an atmosphere of mutual regard and respect, doesn't it? In what way?
8) Are there any punishments for violation in an IE school? What are they?
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9) Why do you think that expulsion and suspension are rare in such schools?
10) How do children choose their teachers?
11) What is the teacher's role in an IE school?
12) What are the six advantages of IE schools?
13) Do you think that children enjoy studying at such schools and why?
6. Find the terms that correspond to the following definitions:
1) A school in which each child can satisfy curiosity/develop abilities and talents.
2) The aims which an IE school pursue.
3) To advise about how to best proceed in various ways of learning the academic curriculum.
4) Children's communication (contacts) with other individuals.
5) When people respect each other.
6) The process of breaking rules.
7) The head of the school.
8) The strong points of IE.
7. Suppose you are the principal of an IE school. Speak about your school, its aims, your
students.
8. You are choosing a school for your child. Speak about the advantages of a IE school, and try
to persuade other parents to send their children to this type of school.
9. Would you teach in an IE school? Explain why.

PARENTS PUNISHED IF KIDS LATE TO SCHOOL
(From Telegraph / SkyNews / Mirror.co.uk)

Parents in the U.K. face being punished if their children are continually late for school. Britain's
Education Secretary Michael Gove has announced he will crack down on what he terms “problem
parents”. He said too many families fail to ““face up to their responsibilities” by ensuring their children
get to school on time, and are “ready to learn and show respect for their teacher”. Parents are already
slapped with a £60 ($100) fine if their child is repeatedly late for school. However, 20,000 of these
penalties were unpaid last year, prompting Mr. Gove to announce a tougher penalty system. There
will also be fines for parents who withdraw their children during term time to take them on cheaper
family vacations.

Mr. Gove said his plans were all part of raising standards in education, create a bigger incentive
for parents to ensure their children get to school, and tackle the problem of “habitual truancy”. Gove
also hit back at his critics, accusing them of adhering to policies that set pupils up to fail and of
promoting “a diet of dumbed-down courses”. He said opposition politicians shied away “from
anything which might require grit”. Gove warned their policies would send children to school
“without daring to think they might be intellectually curious and capable of greatness, denying them
access to anything stretching or ambitious, and setting expectations so low you can never be surprised
by someone's potential”.
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Assignments:
1. Punishing parents if children do not follow rules, is a good idea. Discuss.
2. Discussion — Student A
a) What do you think of the education you had?
b) What do you think of children who are always late for school?
c) Is it a good idea to punish parents if students misbehave?
d) How can we get students to show more respect to teachers?
e) What do you think of the term "problem parents"?
f) What should happen to parents if kids do not respect teachers?
g) How much respect do children have for teachers in your culture?
h) Is it wrong for kids to go on overseas vacations during school time?
Discussion — Student B
a) What other incentives could we create for parents?
b) What can schools do to reduce truancy?
¢) What kind of policies set students up to fail?
d) What kind of grit did you show at school?
e) What signs of greatness did you show as a kid?
f) What expectations would / do you have of your own children?
g) Have you realized your potential? Why?
h) What questions would you like to ask Mr. Gove?
3. Role Play
Role A — Class size
You think class size is the best thing to raise education standards. Tell the others three reasons why.
Tell them why their things aren't so effective in raising standards. Also, tell the others which is the
least effective of these (and why): the teacher, sleep or online learning.
Role B — The teacher
You think the teacher is the best thing to raise education standards. Tell the others three reasons why.
Tell them why their things aren't so effective in raising standards. Also, tell the others which is the
least effective of these (and why): class size, sleep or online learning.
Role C — Sleep
You think sleep is the best thing to raise education standards. Tell the others three reasons why. Tell
them why their things aren't so effective in raising standards. Also, tell the others which is the least
effective of these (and why): the teacher, class size or online learning.
Role D — Online learning
You think online learning is the best thing to raise education standards. Tell the others three reasons
why. Tell them why their things aren't so effective in raising standards. Also, tell the others which is
the least effective of these (and why): the teacher, sleep or class size.
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GRADE 3-4
(by Karolina Bodner)

| listen and | hear,
I look and | see,
| do and | understand.

Our classroom environment and curriculum are organized to give children the opportunity to
learn as much as possible through direct experience while reinforcing academic skills and concepts.
The activity areas are designed to stimulate an awareness of the exciting world around them and to
integrate their learning of writing, reading, math, social studies, art and environmental science. We
believe this learning atmosphere naturally encourages and promotes a curiosity for learning, self-
discovery, and individual expression of ideas.

The writing process is used in daily work, through journals, reports, and all forms of creative
writing including poetry, story-telling and fiction. Each child publishes a number of original
manuscripts each year.

The Laidlaw reading series is the foundation of our language arts program. We also use
Curriculum Associates spelling language activities, including SRA individual reading cards, and read
individually chosen books during Quiet Reading each week. Children are encouraged to bring in
books from home or the library to read at this time.

We use the Scott Foresman Math program supplemented with “hands on” activities and games
as much as possible to assure the understanding of concepts such as fractions, graphing, measuring
and metrics.

Children are encouraged to feel a sense of pride in their family heritage, their city, state and
country and to develop a sense of responsibility to each other and their community. Through our
study of Somersworth and New Hampshire history and present-day government, we hope they will
develop a beginning understanding of our participatory democracy. At home this is a good age to
follow daily news and begin to read the newspaper. Discussing relevant issues, locating places on
maps, and using encyclopedias can be a great family activity, while reinforcing important research
and study skills.

Assignments:

1. Look through the text and say what level of education is described in the article.

2. Speak on the main way of teaching children in this school.

3. Find the paragraph where children are taught patriotism and translate it into Russian.
4. Say what the author advises to do in families while children are out of school.

* Laidlaw reading series — mocobue /st 00yueHHs YTCHUIO
** Quiet Reading— ypoku, MOCBAIIEHHBIC YTEHHIO PO ceOs
*** New Hampshire— mrar 8 CIIIA
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LET KIDS BE KIDS
(by Stephen R.C. Hicks)

The newspaper in Indiana town ran a contest for schoolchildren. The students were to create a
picture on any topic; the best would be published in the paper.

A second-grader drew a sad-faced earth with the caption “I am weary. | am tired. Please quit
wasting me!” A third-grade girl depicted animals crying near a house under construction, with
smokestacks in the distance; the caption read “We want our home back!”

Apparently, many children are coming home from school frightened that the world is cold and
inhospitable. All the furry animals are being killed and the nice green trees being chopped down.
Even breathing air is dangerous.

Motivated by the best of intentions, most teachers want their students to become informed and
independent thinkers. But in trying to convey a sense of urgency about such problems, they become
frustrated and frightened. They begin to realize that we are living in a hostile world whose problems
are too big to handle. And that's an attitude child often acquire early in life.

This does not mean educators and parents should pretend that problems do not exist. We need
to take pains to help children confront them on a scale they can grasp.

Frightened children are not going to grow into adults who can solve the world's problems. That
requires a confidence in one's ability to find solutrons. And such healthy self-esteem requires
nurturing over a long period, on a great number of small, day-to-day matters. Too much, too fast, can
only destroy it.

Assignments:
1. In 3-5 short sentences give the main idea of the article.
2. Translate it using a dictionary.

WHAT TO DO ABOUT HOMEWORK
(From “The Harvard Education Letter”)

Homework at the elementary school level is fast becoming a “damned if you do, damned if you
don't” situation. Certainly, giving students more work to take home is one visible way for teachers to
respond to public demands for higher standards. Many parents, students and administrators expect
homework to be assigned regularly, at least by the third grade.

But teachers receive complaints if they give too little and complaints if they give too much or
the assignment is too difficult. Similarly, parents worry when children say they don't have any
homework, but may resent homewaork when it takes precedence over other activities or family needs.
Harris Cooper of the University of Missouri concludes that homework does not begin to have positive
effects on achievement until the junior high school years, and that its academic benefits double when
students reach high school.
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Boosting achievement, of course, is not the only reason for assigning homework. Other good
reasons include developing children’s initiative and responsibility and helping them see that learning
can happen outside of school. Cooper recommends that homework be tailored to serve different
purposes at different grades. Since the effects on achievement are negligible for younger students, the
goal should be to foster positive attitudes, habits and character traits. Thus, assignment should be
short, make use of materials commonly found in the home, and give children success experiences.

At the junior high level, when homework begins to serve as academic function, students appear
to benefit from working for one or two hours a night on material that is not too complex or unfamiliar.
But the role of homework in developing motivation should not be overlooked. He recommends that
teachers combine mandatory and voluntary assignments, giving students interesting projects or tasks
to complete.

Such recommendations may prove difficult to carry out. In a recent study, Joyce Epstein of the
John Hopkins Centre for Research in Elementary and Middle Schools found a complex relationship
among students' attitudes about homework and school, parents' level of education, and parent-child
interaction in the family.

Children who behaved badly in the classroom and failed to complete their homework tended
to be ones who did not like talking about school with their parents and felt tense when working with
a parent. Furthermore, their parents were less educated and their homes less likely to be stocked with
books, dictionaries, globes or other materials that might be useful to them in completing assignments.
Yet children whose parents have low education levels and low incomes may derive important benefits
from homework. Jean Chaudler Catherine Show, and a team of researchers from Harvard University
concluded that homework gave these parents a window on their children's school-work and
sometimes led them to talk to the teachers. These contacts sometimes improved the children’s chances
for success at school.

Questions about how much and what kind of homework to give in the elementary and middle
grades cannot be resolved by teachers alone. The need is great now for parents, children, teachers and
principals to discuss the homework policies in their schools. The first step is to clarify the purposes
of homework at each grade level, paying particular attention to whether assignments are having the
desired effects on students' effort and motivation, as well as on communication between home and
school.

Assignments:

1. Find in the text the English for:
OTKJIMKATbCs HaA, AaBaTb AOMAIIHECC 3aJaHUC, IIOJIYYaTb )KaJ'IO6BI, BO3MYIIATHCA (HCFOILOBaTL),
MIEPBOOYEPETHOCTb, MOJIOKHUTENBHO BIUATh HA, YBEITMYMUBATh B/IBOE (YBanUBaTh), IPUCIIOCAOINBATD
4TO-JI. K UEMY-II., HGSHa'-II/ITeJ'II)HI)II\/'I, BOCIIMTBIBATh, UEPTA XapaKTEpa, MOJIYy4aTh MMOJIb3Yy OT (I/ISBJ‘IeKaTI)
BBITOAY U3), (HE)3HAKOMBI, 0053aTeNbHBIN, BBITOIHATH YTO-]1., UMETh TCHICHIINIO, HANTPSKEHHBIH,

BBISICHUTD (HpOﬂCHHTL) qTo-JI.
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2. Form the derivatives from:
regular, to resent, to initiate, to recommend, common, familiar, to combine, to relate, tense, to use, to
clarify, to communicate, grade, to assign, to achieve, response, research, high, to motivate.

3. Replace the underlined words or word combinations with the corresponding synonyms:
1) Giving students more work to take home is a way for teachers to react to public demands for higher

achievements.
2) Many parents may resent homework when it dominates other activities.
3) Students' academic achievements increase twice when students reach secondary school.
4) Home assignments must be adapted to serve different aims at different grades.
5) Teachers must combine compulsory and voluntary assignments, giving students interesting
projects or tasks to carry out.
6) Many students feel ill at ease when doing homework with a parent.
7) Many investigators came to the conclusion that homework gave parents a window on their
children's schoolwork.
8) Home assignments should have the desired effects on students' effort and motivation, as well as on
interaction between home and school.
9) Children who behaved badly in the classroom and did not manage to complete their homework
tended to be ones who did not like talking about school with their parents.
10) Children whose parents have low education may profit from homework.
4. Fill in the blanks with prepositions if necessary:
1) Many educators say that homework does not begin to have positive effects ... achievement until
the junior high school years.
2) Boosting achievement is not the only reason ... assigning homework.
3) Homework serves ... different purposes ... different grades.
4) Some assignment should be short, make use ... materials commonly found ... the home.

5) ... the junior high level students appear to benefit ... working ... one or two hours ... a night ... the
material that is not too complex or unfamiliar ... them.
6) The role ... homework ... developing motivation should not be overlooked.
7) Many homes are not stocked ... books, dictionaries, globes or other material that might be useful
... children ... completing assignments.
8) The contacts ... parents and teachers help to improve the children's chances ... success ... school.
5. Ask all types of questions about the text. Be ready to answer them. (Work in pairs.)
6. Speak on the aims of homework at different grade levels.
7. Share your own ideas about the importance of homework at school.
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VIDEO SCREENS: ARE THEY CHANGING THE WAY CHILDREN LEARN?
(by Patricia Marks Greenfield)

The video screen has become omnipresent in our society. Along with television, action video
games are now a mass medium. In a recent survey of children in southern California, conducted by
Sarah Rushbrook, 94 per cent said they had played video games either at home or in an arcade.

When parents and educators worry about the amount of time children spend in front of video
screens, they usually focus on the content of particular programs or games.

Traditionally the term “literacy” has been defined as the ability to read and write. Formal
education itself grew up around the technology of print. The video screen is helping children develop
a new kind of literacy — visual literacy — that they will need to thrive in a technological world.

In television or film, the viewer must mentally integrate diverse camera shots of a screen to
construct an image of the whole. This is an element of visual literacy: an understanding of the code
by which to interpret links between shots or views.

In an experiment at the University of Rome | compared children's responses to stories presented
on television and on radio. The major advantage of television was that the combination of image and
word led to better overall memory for information than did word alone. In addition, television led to
better memory for action information in particular. On the negative side, television — with its visual
images — was less stimulating to the imagination. After watching an incomplete story on TV, children
were less likely to add new or original material than after listening to a similar story on the radio. We
found that children exerted less mental effort after watching TV than after listening to the radio.

In sum, the dynamic imagery shared by film and all of the video media produces a number of
cognitive benefits: 1) an array of visual literacy skills, 2) better acquisition of information in general
and 3) better acquisition of action information in particular. On the negative side, dynamic visual
imagery leads to: 1) decreased stimulation of imagination, 2) a decrease in mental effort and 3) a
decrease in attention to purely verbal information.

Among educators today, the general philosophy is that we should compensate for the large
quantities of television and video games children are exposed to outside school by relying exclusively
on other media — notably print — in school.

Each media has its strengths and weaknesses. No medium — not even print — is perfect for
education. The implication for education is that each medium should be used to do what it does best.
Schools need to learn how to use each medium to its best educational advantage.

Assignments: Translate the text using a dictionary. Give a short summary of the text in
English.
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NEW DIRECTIONS IN VOCATIONAL EDUCATION
(by Alan Rumney)

Definitions of “open learning” are many and varied. This is partly because a wide range of open
learning systems has developed from a variety of origins. These systems have then been adapted to
suit the needs of particular learning centres. However, a generally accepted definition describes an
open learning system as: “one which enables individuals to take part in programmes of study of their
choice, no matter where they live or whatever their circumstances”.

Open learning is a way of study which lets individuals learn: 1) what they wish, 2) in their own
time, 3) in a place of their choice, 4) at a pace that suits them.

In many ways, open learning contrasts with traditional “closed” class or group-based systems.
These require that enrolments take place at a set time, often at the start of the academic year. After
enrolment the course lasts for a given length of time with regular, usually weekly or daily, group
meetings. During these meetings, an important part of the tutor's role is to pass on knowledge of the
subject to the learners. The tutor is in charge of the course. He or she decides what is to be studied
and for how long. Generally, we can think of this way of learning as a tutor-centred approach.

In a true open learning system, the learner can start a course whenever he or she wishes. There
is no class to “keep up with” and so the speed of working entirely depends on the individual's wishes
or personal circumstances. If study becomes difficult or even impossible for a time, the learner can
stop working until ready to carry on again. There is no need, either, to travel to regular class meetings
since the package of learning materials should contain all necessary information on the subject or
skill being studied.

Unless there is a set examination syllabus, the learner can decide Which aspects of the subject
he or she wishes to cover.

This does not mean that tutor or trainer help is no longer required. A few years ago, some open
learning enthusiasts believed that learning packages could stand alone without any further support.
Very high drop-out rates strongly indicated that they were wrong. However, because the learner
already has the subject material in the course package, the subject tutor's role is altered. He or she is
no longer the main source of knowledge or information, but provides support, guidance and
counselling for the learners as they work through the subject materials.

In general, an open learning approach is student-centred. The individual is in control of the
content, pace and location of his or her learning process.

Assignments:

1. Find in the text the English for:
3a04YHOC O6y‘IeHI/Ie; OTBE€YaTh HOTpe6HOCT$IM; O6CTO$IT6J'IBCTB3; CO CKOpPOCTbIO; YCTAaHOBJICHHOC
BpeMs; 3a4YUCIICHUC (aneM); nepecaaBaTb 3HAHUA, OBITb OTBETCTBEHHBIM 3a 4qToO-JI.;, IMoAXOod K
OGY‘ICHHIO, TAC ITIaBHOC MECTO OTBOAUTCH IIPCIIOAAaBATCIIIO U CTYACHTY, Ha60p yqe6Horo Marepuaia,
mnmporpamMmma; CymeCTBOBaTbh CaMOCTOATEIIBHO, IMPOUCHT OTCEBA; UBMCHUTL, JaBaTbhb KOHCYJIbTAHWIO,

TJIAaBHBIM NCTOYHHK YEro-I.
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2. Form the derivatives from:
to define, to learn, to develop, general, tradition, to require, to enrol, to inform, to examine, to train,
to know.

3. Arrange A and B in pairs of synonyms:
A. varied, to suit the needs, to alter, to take part, to want, pace, to enrol, important, tutor, every week,
to be in charge of, syllabus, to require, support, guidance, to continue. B. speed, weekly, to change,
to carry on, counselling, to be responsible for, curriculum, to meet the needs, different, to admit,
significant, to participate, to wish, teacher, to need, aid.

4. Arrange A and B in pairs of antonyms:
A. a tutor-centred approach, regular, to keep up with the class, right, pass on knowledge, to start a
course, to accept, traditional (system), important, to acquire, to start, entirely. B. to get, to expel,
alternative (system), to complete a course, to acquire knowledge, wrong, to fall behind the class, a
student-centred approach, irregular, to finish, unimportant, partly.

5. Answer the following questions:
1) Why are there many definitions of “open learning”?
2) How does a generally accepted definition describe an open learning system?
3) Are there many differences between traditional and open learning systems?
4) When does enrolment take place in traditional system?
5) What is the role of the teacher in traditional way of learning?
6) When can a learner start a course in a true open learning system?
7) What does the package of learning material usually contain?
8) In what way does teacher's role in open learning system differ from that of the trainer (tutor) in
traditional system?

6. Compare the traditional way of learning with open learning.

7. Complete the dialogue between two people:
A. — Nowadays more and more | start thinking about improving my qualification, but what
embarrasses me most of all is my age and the difficulty of returning to student life.
B. — Oh, that mustn't bother you. You may take up any course you like at the Open University. | think
you know about the advantages of open learning system ...

SCHOOL CHILDREN PUNISHED OVER WRONG TROUSERS
(From The Guardian / The Independent)

A school in Britain has apologised to more than 50 students for punishing them after they wore
the wrong trousers to class. Pupils at Heaton Manor school in the north of England were taken out of
class and given detention for not conforming to school uniform rules. They had to spend around eight
hours in a small classroom for breaking the rules. School bosses said many of the trousers were
“skintight” and were not appropriate dress for school. Head teacher Lynne Ackland explained that
the school had been in the process of tightening its uniform rules. She said she had not anticipated
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the variety of trouser styles her pupils would wear. She admitted the school had been too strict with
the students.

Parents were furious at the treatment their children received. A mother of an 11-year-old told
reporters: “[My daughter] was in that room for eight hours yesterday and she was deeply distressed.
I'd understand if she'd behaved badly, but this is punishment for a pair of trousers the teachers don't
like.... She’s lost two days' education because of this ridiculous rule and I'm absolutely livid”. She
added: “We were sent out letters from the school to say pupils must wear black, tailored trousers. In
my opinion, [my daughter's] trousers are tailored; they are not skintight. The school should be more
specific”. Ms. Ackland said: “We clearly need to be much more specific with people in future”.

Assignments:
1. Talk about these words from the article:
apologized / punishing / pupils / detention / school uniform / appropriate / variety / furious / deeply
distressed / pair of trousers / ridiculous / opinion / specific / future/
2. Rank these with your partner. Put the biggest school nono's at the top. Change partners often
and share your rankings:
purple hair, facial tattoo, smoking, sleeping in class, nose ring, truancy, bullying, cheating.
3. Answer the following questions:
1) Are standards of behaviour in schools getting worse?
2) Do uniforms prepare students for life at work?
3) Are uniforms important for giving the school a good image?
4) Do uniforms take away a student's individuality?
5) Would it be OK for students to have tattoos and face piercing?
6) Is there a difference between skintight and tailored trousers?
7) Brits say "trousers" and Americans say "pants”. Which is best?
8) What questions would you like to ask the school head?
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COJEP)KAHUE

Ilpeaucaosue

Pazgen 1. AHIIMiCKUI SI3BIK VISl HAYYHOI'0 00LIEHU S
Tema 1.1. CTuancTuyecKue U rpaMMaTHYecKie 0COOEHHOCTH HAYYHOT'0 CTHJIS
peun. Onpenenenue HaydHoro ctwiisd. Crenudurka HaydHOW peun. PasHOBUAHOCTH

TCKCTOB HAYy4YHOI'O CTHUJIA. FpaMMaTI/I‘-IeCKI/Ie 0COOEHHOCTH TEKCTOB HAay4YHOr'o CTHJIA.

CrricTuyeckre 0COOCHHOCTH TEKCTOB HAYYHOTO CTHIIS.
Tema 1.2. [IpuHuMIIBI cOCTABJIEHUsI AaHHOTAUMU. Buasl annoranuii. [nan

COCTaBJICHHA aHHOTAallN Hay‘IHOfI/HPO(i)eCCI/IOHaJIBHO'OpHeHTHPOBaHHOfI CTaTbM Ha

AQHIIMMCKOM M PYCCKOM SI3BIKaX.

Tema 1.3. CocTaBiieHne Te3UCOB JeKIMU/T0KIana. Buabl Te3uco. CTpyKTypa
TE3UCOB JeKIMK/okIaaa. TpeboBanus K 0pOPMIICHHIO TE3UCOB HA AHTJIMHCKOM
A3BIKE.

Pa3nes 2. OcoGeHHOCTH PadoThI ¢ HAYYHBIMHU U NPOdecCHOHATBHO-
OPUEHTHPOBAHHBIMYU TEKCTAMH

Tema 2.1. IlpuemMbl U TeXHMKA PadOTHI C TEKCTAMHM HAYYHOTO U
npo¢eccHoHAIBHOI0 COAePKAHUS HA HHOCTPAHHOM sI3bIKe. DTarbl padoThI ¢
TEeKCTaMU. AJITOPUTM pabOThI ¢ TEKCTOM JUIs epeBoaa. Ha yem crout
akieHTupoBaTh BHUMaHue. Kak padorats ¢ ¢ppazeosoruueckumMu 060poTaMu npu
IIEPEBO/IE TEKCTA C AHTJIMHCKOr0 Ha PYCCKUM S3BIK.

Tema 2.2. Oco0eHHOCTH ABTOMATH3HMPOBAHHOI0 NIEPEBO/IA TECTOB HAYYHOI0 U
npogdeccuoHAJBLHOI0 coepkaHus. YTo Takoe MalllMHHBIN ITepeBo1. Buasl u
CTpaTeruy MallMHHOTO MepeBoa. AJTOPUTM MAIIMHHOTO IEPEBO/IA.
JIunrsuctryeckue npodaemMbl MAIMHHOTO NIEPEBO/IA.

Tema 2.3. Oco0eHHOCTH COCTABJIEHHS TEPMHHOJIOTHYECKOr0 CJI0BaPs
(rnoccapus). Onpenenenue rinoccapus. Llens cocraBienus riaoccapus. AITropuTM
COCTaBJIEHUS IJ10CCAPHSL.

Tema 2.4. IlepeBoa TekcTOB NPO(ecCHOHAIBLHO-OPUEHTHPOBAHHOIO0 TEMATHKH.
Onpenenenue nepeBoja. OcoOEHHOCTH NEPeBoia NPOoPecCuoHaTbHO-

OpPUEHTUPOBAHHBIX TEKCTOB. [ paMmMaTHUeCKHEe U JIEKCHUECKHUE TPOOIIEMBI TEPEBOIA.

HepeBozL MHOT'OKOMITOHCHTHBIX TCPMUHOJIOTUYCCKUX COUYETaHMH.

Paspnen 3. [Ipe3eHTanmns HAYYHOTO IOKJIA1a

Tema 3.1. CTpyKTypa npe3eHTaUMU. DTambl CO3/aHuA Npe3eHTanuu. dOpa3bl-
KJIMILE ¥ aKTUBHAS JIEKCUKA Ka)KJJ0T0 ATarla Mpe3eHTallu.

Tema 3.2. Oco0eHHOCTH MCI0JIb30BAHNS HATJISI/THOCTH NPH NOAT0TOBKE
Npe3eHTallii HA MHOCTPAHHOM si3bIKe. HarisiiHOCTh pH MOATOTOBKE
MNpE3CHTAaIU Ha NHOCTPAHHOM SA3BIKE.

I'pamMaTHYecKkHil CIPABOYHHK

TeKCThI I CAMOCTOATEIbHOI0 H3yYCHUS
HUcTounnku

Jlutreparypa
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